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What dystopian
elements are infroduced
in these chapters, and
what do they reveadl
about life in Panem?2
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DDLE SCHOOL ELA

SOCRﬂTlc SeMiNAR Novel STUDY UNIT

Teach The Hunger Games in a way that gets students thinking, discussing, and analyzing—not just
finishing the novel. This 23-day novel study uses structured Socratic Seminars, guiding questions, and
reading responses to help students go beyond basic comprehension and into real literary analysis.

/ 23 step-by-step lesson plans with teaching slides: Each lesson focuses on a specific
literature skill and includes direct instruction, modeling, and guided practice

s/ Guiding and interpretive discussion questions: Scaffolded questions that move students
from basic understanding to deeper analysis and discussion

\/ Structured Socratic Seminar routines and supports: Clear systems that help students
participate, respond to each other, and build meaningful conversations

s/ Student notebooks, response pages, and organizers: Tools that help students track
thinking, write responses, and prepare for discussion

s/ Built-in writing, discussion, and revision cycle: Students read, write, discuss, and revise so
they strengthen both thinking and writing over time

\/ Teacher answer keys, examples, and flexible pacing: Support materials that reduce prep
and make implementation easier in real classrooms

‘/ Print and digital formats for flexible use: Easy to use in 1:1, blended, or traditional
classroom settings




THE HUNCGER GAMES SOCRATIC SEMINAR Novel STUDY UNIT

This The Hunger Games novel study helps students move beyond simply reading the text and into
analyzing, discussing, and writing about it with clarity and purpose.

Here’s what they’ll learn:

/ Dystopian Elements + World Building: Analyze how Suzanne Collins builds Panem through
government control, propaganda, surveillance, and inequality.

/ Point of View + Perspective: Examine how Katniss's narration shapes what readers understand about
events, characters, and suspense.

\/ Theme + Central Idea: Move students beyond identifying vague topics and into analyzing larger
themes about power, survival, sacrifice, media influence, and inequality.

“/ Character Development: Track how Katniss, Peeta, Gale, and other characters evolve through
conflict, pressure, and survival.

\/ Author’s Craft + Symbolism: Analyze flashbacks, imagery, symbolism, mood, tone, foreshadowing,
cliffhangers, and suspense.

\/ Dystopian Archetypes + The Antihero: Explore why Katniss is such a unique protagonist while
analyzing common dystopian character roles.

s/ Allusions + Real-World Connections: Help students connect the novel to history, mythology, media
culture, and modern society.

¥ Why this works:

Instead of relying on worksheets or basic comprehension questions, this unit uses a consistent structure—
read — write — discuss — revise—to help students think more deeply and communicate their ideas
clearly. Through Socratic Seminars, students learn how to listen, respond, and build on each other’s
thinking while strengthening their writing.

. Perfect for:
« Teachers tired of surface-level novel discussions
Students who struggle to explain their thinking
Classrooms that need more structure for meaningful discussion
« Teachers who want deeper analysis without creating everything from scratch



TeACHERS Like You HAve SAD. ..

“OBSESSED!!!! | am teaching summer school and I'm normally a
math teacher but | am also teaching them ELA. | found this
and | honestly wish | taught ELA so | could buy the rest of the
novel studies and do them! This is the way you should teach
ELA. Easily able to teach all standards through reading
notebook, vocabulary, discussion. Lesson plans are soooo
thorough. | highly suggest all ELA teachers look into your

“Students are thrilled to be
talking about the book instead
of doing a ton of
comprehension questions. My
students’ writing improved
because they are hyper-
focused on answering the
discussion question and are
actually using textual evidence
to answer, because instead of
5-10 questions, they have one.
The vocabulary and extra
comprehension questions are
very useful as well.” —Krista L.

“This was a great
resource. There was no
planning, and it was it
was aligned with the
standards using higher-
order thinking questions. |
love all of Martina Cahill's
novel studies.” -Nicole D.

resources!” -Amy S.

“Fantastic resource! The
activities are great and

engaging for students. We're
using this for our novel study

and it's been incredible!” —
Place for Learning

"After using one of your other
Novel Study Units | purchased
this one. Amazing as always
and kept the middle schoolers
engaged with great resources.’
-Karie C.

“Very complete and thorough
resource with student approvall!
Aligned with standards and my
students enjoyed the questions
and discussion. Includes
complete lesson plans that can
easily be changed or
differentiated in many ways for
your students. My students look
forward to class each day to
find out what the question and
discussion will be for the day.
Highly recommend!”

—Mrs. Brumfield



A CLeAR ROVTIN€ THAT BVILDS TUINKINI, DISCUSSION, AND WRITIN9

v' Each lesson follows a structured cycle:
Read — Write — Discuss — Revise
Students don't just answer.

EXAMPLE

CGUIDIN9 QUESTION:

LESSON 2 LESSON TWO: Chapters 2-3

What dystopian elements are introduced in these chapters, and what do they reveal

Comprehension Questions Suggested Answer Keys
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READY-TO-TEACH SLiDeS FOR €vVeRY L€SSON

Teach key concepts like point of view, plot,

theme, and author’s craft with clear

explanations, examples, and guided practice
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i ALLUSIONS AND ANALOYieS

Tl

A character or
protagonist lacking
conventional heroic
qualities such as
morality, courage, or
idealism.

MOOD AND TONE
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STRUCTURED SOCRATIC SEMINARS THAT ACTVALLY WORK
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ts respond to guiding and interpretive

questions, then build on each other’s ideas in

meaningful, text-based discussions.
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Why is propaganda such
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Capitol, and what larger
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Collins be making about
media and powere
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TURN DiSCUSSION INTO STRONIER WRITINI

Students write, discuss, and revise their
responses—Ilearning how to explain their

thinking clearly using evidence from the text
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While you're reading your novels today fi
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view in these chapters2
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The Hunger Games

So far, Suzanne Collins is developing the central

idea that people can maintain their humanity even
when they are pl

aced in cruel situations designed to
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INTERPRETIVE QUESTION
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in your classroom.

The Hurlgry Teacher voved Sliey wids

What's Included in Every Unit
Each novel siudy includes everything you need to implement this siructure
seamlessly — for print or digital teaching.

I wish + 12 fully planned Socratic Seminar-aligned lessons
exactly + Guiding and interpretive question siides for ecch lesson
———Periodi__Dale + Student reading notebooks (print + Google Slides)
[T oiscussion |_awaursi + Editable rubrics and exemplars for reading responses
DISCUSSION | _ANALYSE ! Seaee 1 SE 1 LSTENING 1 — +_Mini anchor charts and reference pages for author's craft and figuiative

The: Huntgty. Teacher: el Slivfy uililg

SOCRATIC SEMINAR PREPARATION

SOCRATIC SEMINAR iMPLEMENTATION 9ViDe iNCLUDED

Not sure how to run a Socratic Seminar? This shows you exactly how. Step-by-step guidance,
examples, and ready-to-use tools help you confidently implement structured, student-led discussions
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CLASS PERIOD BREAKDOWN

Common | SIXTH (RADE | SEVENTH GRADE | EICTH CRADE I
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RESEARCH  IMPLEMENTATION | RUBRICS | STRATECIES

SOCRATIC SEMINAR
inmnloanoMalin.
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Over fhe years, I've refined how | use these novel study units—and they've evolved

their

Sample Scripted Lesson: Day One — Holes

T why|  These novel study units are designed fo go far beyond fradifional
o . % ‘ " H” l = Thesd  chapter questions and quizes. Each one uses a Socratic Seminar—
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Sixth Grade: The Maze Runner by James Dashner
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Transition to Discussion
1. After students have wiitten, infroduce fhe interprefive question.

2. “Now we're going to think a litle deeper. The interpretive guestion is:

Do

3. Explf

neif - The Maze Runner by James Dashner
Socrd
1. W

This one shows how messy and authentic learning can look during a Socratic

o pichivres o Wy wiilig. ouring. specali Seminarg

Seminar. We were debating possible endings o a novel, and you can literally see
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Fifth Grade: Holes by Louis Sachar

SOCRRTlC SEMINAR

for (e b The fessed

When | taught fifth grade, | was self-contained and had my students all day. That
meant that our reading block dlone wos 90 minutes. It worked because our closing
always involved sharing our writing/thinking. But as | moved to éth-grade Language
Arts and had my kids for a tofal of 90 minutes. and then advanced to 7th and 8th-
grade Language Arts with just 55 precious minutes, | realized that my “closing”
section needed a change

LESSON THREE: Pages 38-58

READING UNIT|

Includes lesson pl
reference motericis|
graphic organize}
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.
o In general, | wanted my daily closing fo be more varied and keep my students
= engaged. In the lesson | always write, “Have students share their thinking aloud,"
| R RS

VG€aBUIGHY: Instecd of a Socrafic seminar and the writing assignment, | will ask
students 1o find 4-5 interesting or unknown words while they (or I} are reading
They then fil out a vocab organizer {shown in the examples in the vocabulary
section). For the closing, | would have students share their words and tell me
what they think they mean based on confext clues.
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Formative assessments: This is where | micht do a quick check about broad
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4 Discussion Assessment: If irachers assessed

ReSeﬂRCI-I BASED APPROACH TO DISCUSSION

s | “The Ravi

e” by Graham Salisbury
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This is a snapshot from one
of our early Socratic
Seminars. You can see how
Siionis! thinyi e

The Spcralic Semiar
RESEARCH BASIS

Socratic seminars are named for their embodiment of Socrates’
belief in the power of asking questions, prize inquiry over information
and discussion over debate. Socratic seminars acknowledge the
highly social nature of learning and dlign with the work of John
Dewey, Lev Vygotsky, Jean Piaget, and Paulo Friere.

Elfie Israel succinctly defines Socratic seminars and implies their rich
benefits for students:

The Socratic seminar is a formal discussion, based on a text, in which
the leader asks open-ended questions. Within the context of the

— discussion, students listen closely to the comments of others, thinking

crifically for
themselves, and

articulate their ‘

own thoughts \)“ Oy 35 i of gy

and their Wm 15 e W
responses to the , Stared foy
thoughts of o By 15 (it ek ’
?fhors.kThey learn (2 Helrt T o u‘ A
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g Choosing a text: Socratic
K scrrinars work best with
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Assessing effectiveness: Socratic
seminars require assessmen ot
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When do you ask the hook question? How do you have students respond?
Thisd 105k the question before we start reading (verbally) to get them “hooked” on

IN SIXTH GRADE
When I moved to th grade, my class periods were shorfer, so | adjusted.
+ Wessfill used the same framework—read, write, discuss, revise—out
somefimes | spread it across fwo days.
« Some days we focused on the Guiding Question and a written response
only.
« Ofher days, we skioped the quick wiile and jumped straight info
i discussion.
+ The key was flexibility: students always had a purpose while reading, and
very discussion or piece of wiifing was connected fo that purpose.
This approach made Socratic Seminars feel natural rather than separate from our
regular reading instruction.

IN SEVENTH AND EIGHTH GRADE
in middle school, where | have 55-minufe periods, | use fhese units as flexible
reading-writing hybrids.

+ Some days we read a passage. had o Guiding Question discussion, and

Ieft the Interpretive Seminar for the next class.

Other days, students came in ready fo discuss, and we wrote affer the
seminar o apply fheir new insights.
Ioften leave my class charling from discussions on the board so students
can refer back to it while revising their writfen responses.

No matter the.
structure,
every lesson is
designed fo
help students
build stronger
written
analyses
through
collaborative
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EVERYTHING YOU NeeD—NO €XTRA PReP

INCLUD€S STUDENT NOT€BOOKS, DiSCUSSION
uiDeS, eXAMPLe ReSPONSES, AND FLEXiBLE
PACIN9 TOOLS TO SUPPORT €V€RY LESSON

C\)l D SMALL TEACHER READINC WRITING TEACHER

ading  £ROUDS | olidebook conferences nferences Tools + forms:

MIDDLE SCHOOL CONFERENCES AND

SMALL @@@W@ TOOLKT

RESEARCH  IMPLEMENTATION RUBRICS | STRATECIES

SOCRATIC SEMINAR
GUIDEEOOK
Y X

MIDDLE S@Gﬂ@@&
TUE WUNGER CAMES |

A RIJOROUS, DISCUSSION-DRIVEN NOVEL STUDY THAT HELPS STUDENTS WINK DeePlU
SPeAK CONFIDENTLY, AND WRiTe POWERFULLY TUROUSH ViDeD SO

— 7 PRINTABLE ¢
EDITABLE
V74

READINI UNIT

SOCRATIC SEMiINAR 9uibe

Breaks down the Socratic
Seminar and how it's different
than typical novel studies

ANECDOTAL NOTeS
Anecdotal notes for individual

student conferences and
small groups.

Includes lesson plans,
reference materials, and
graphic organizers.

(IO e st STANOMD TEACHER READINY LTI [8SSON'3" |NTERPRETIVE QUESTION
reading REAding [RUDRICS chedisTs ResPONSe DI o
- Y H _ H H
mmxf SCHOOL BUNDLE OF EDITABLE RUBRICS L what O 1. Why is world-building an-
character traits important part of dystopian
READI)SS RESPONSES | | e
d |
The ReSPONSE 0 TRR— leSSON3. GUIDING QUESTION
e P
?hn 1. How might While you're reading your novels
inflf  Kafmiss's today, think about how the author
ad ~gearest builds the world that their story exists
Pg ;reng s ako in. What details does the author use
ecome her L | 5 .
biggest to show you the time period that the
weaknesses in story takes place in, as well as the
the Hunger culture, language, and society the
7 EDITABLE Games? characters are a part of2
DICITAL

Emorting conilhe hungry teocher

QUeSTiON DiSPLAY SLiDeS

Slides with interpretive and
guiding questions fo eliminat

EDiTABLE ReSPONS€ RUBRICS

Editable, digital, and
differentiated literature
reading response rubrics.

ReADINY ReSPONSE eXAMPLES
Examples of written reading
responses to show students as
exemplars and inspiration.

“What was the question againg”

diLL

READING

ResPoNse

DidIiTAL FiLeS
Digital student response notebooks
with guiding and interpretive
questions, literature lessons, and
teacher Google Slides presentations.

QTACONIST)
ANTIHERO

A protagonist
lacking
conventional heroicg s
qualities such as y
morality, courage,
or idealism.

CONCePT TCACHIN9 SLiDeS
Slides to teach any literary or
literature concepts needed to
implement the unit's content.

ueroO (PR
A brave
resourcef
leader; 9
fights ag
unfair rul
establish

e/
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BVILT TO SUPPORT €VE€RY STUDENT—FROM THINKIN9 TO WRITiN9

Students use structured reference pages, guided responses, and clear rubrics to build
understanding, participate in discussions, and improve their writing over time
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fLeXiBLe FOR ANY CLASSROOM SeTUP

Use this unit in print, digital, or blended settings with ready-to-use
slides, student interactive notebooks, and response notebooks.

Di9iTAL STUDENT

NOTE€BOOK
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THe HUNIRY TeACHER'S TERMS OFf USe

eACH PAYe OF TUIS DOCUMENT iS COPYRIIUTED
Yyou mAY NOT Yyou mAY

« You MAY NOT CLAIN~ ANY PART OF « THiS PRODVUCT iS DeSiaNeD FOR PERSONAL
@ OGN € USe iN ONe CLASSROOM (ON€ TeACHER)
. ;Lg\sj :.)1:;: \':fg-f g-ll:l :Rseg(?: geC:'\‘/'VN ONLY. FOR US€ iN MULTiPLe CLASSROOMS,
——— ) PLeASe PURCHASE ADDITIONAL LiCENSeS.
ANYTHING BASED ON TUIS DOCUMENT. . eReepiEs: IF You CHOOSE TO SHARe ONe OF
« You MAY NOT POST ANY PART OFf THiS Y FReeBieS ON YOUR WeBSiTe OR ON
DOCUMENT ONLiNe OR ON A SHARED SOCifAAL MeDiA, PLeASe SHARE A LINK FOR
SEeRVeR. PeoPLe TO DOWNLOAD THE iTe FROM e
« FOR €eDiTABLE ReSOURCES, You MAY AT THe ORiJINAL SOURCeE.
NOT €DiT THeh~ TO Be ReDiSTRiBU_TeD » BLOGGERS: feel FRee TO BLOY ABOVT VSIiNI
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