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LONGC WAY DOWN BY JASON ReYNOLDS
77~ SOCRATIC SeMiNAR Novel STUDY UNiT

Teach Long Way Down in a way that gets students thinking, discussing, and analyzing—not just finishing
the novel. This 10-DAY novel study uses structured Socratic Seminars, guiding questions, and reading
responses to help students go beyond basic comprehension and into real literary analysis.

/ 10 step-by-step lesson plans with teaching slides: Each lesson focuses on a specific literature
skill and includes direct instruction, modeling, and guided practice

s/ Guiding and interpretive discussion questions: Scaffolded questions that move students from
basic understanding to deeper analysis and discussion

s/ Structured Socratic Seminar routines and supports: Clear systems that help students
participate, respond to each other, and build meaningful conversations

/ Student notebooks, response pages, and organizers: Tools that help students tfrack thinking,
write responses, and prepare for discussion

s/ Built-in writing, discussion, and revision cycle: Students read, write, discuss, and revise so they
strengthen both thinking and writing over time

\/ Teacher answer keys, examples, and flexible pacing: Support materials that reduce prep
and make implementation easier in real classrooms

\/ Print and digital formats for flexible use: Easy to use in 1:1, blended, or traditional classroom
settings




LONG WAY DOWN SOCRATIC SEMINAR Novel STUDY UNIT

This Long Way Down novel study helps students move beyond simply reading the text and into
analyzing, discussing, and writing about it with clarity and purpose.

Here's what they’ll learn:

v
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Point of View: Analyze how Will's first-person narration shapes what readers understand about
Shawn's death, the Rules, and Will's internal conflict.

Characterization + Relationships: Examine Will's character, motivations, and relationships and how
they develop throughout his elevator journey.

Figurative Language + Imagery: Analyze how Jason Reynolds uses figurative language, imagery,
and specific word choices to create meaning and impact.

Mood + Tone: Examine how Reynolds creates mood and tone and how his language choices shape
the reader’s experience of the novel.

Symbolism: Analyze important symbols and recurring details and how they contribute to the novel’s
larger meaning.

Literary Conflict + Complex Characters: Explore Will's internal and external conflicts and how
conflicting motivations influence his choices.

Theme Development: Move beyond identifying broad topics to analyzing how Reynolds develops
larger ideas about grief, loyalty, revenge, the Rules, and the cycle of violence.

Comparing Texts + Objective Summaries: Extend students’ analysis with bonus lessons that ask them
to compare texts and practice writing objective summaries.

©MARTINA CAUILL-TUE HUNIRY TEACHER



TeACHERS Like You HAve SAD. ..

“OBSESSED!!!! | am teaching summer school and I'm normally a
math teacher but | am also teaching them ELA. | found this
and | honestly wish | taught ELA so | could buy the rest of the
novel studies and do them! This is the way you should teach
ELA. Easily able to teach all standards through reading
notebook, vocabulary, discussion. Lesson plans are soooo
thorough. | highly suggest all ELA teachers look into your

“Students are thrilled to be
talking about the book instead
of doing a ton of
comprehension questions. My
students’ writing improved
because they are hyper-
focused on answering the
discussion question and are
actually using textual evidence
to answer, because instead of
5-10 questions, they have one.
The vocabulary and extra
comprehension questions are
very useful as well.” —Krista L.

“This was a great
resource. There was no
planning, and it was it
was aligned with the
standards using higher-
order thinking questions. |
love all of Martina Cahill's
novel studies.” -Nicole D.

resources!” -Amy S.

“Fantastic resource! The
activities are great and

engaging for students. We're
using this for our novel study

and it's been incredible!” —
Place for Learning

"After using one of your other
Novel Study Units | purchased
this one. Amazing as always
and kept the middle schoolers
engaged with great resources.’
-Karie C.

“Very complete and thorough
resource with student approvall!
Aligned with standards and my
students enjoyed the questions
and discussion. Includes
complete lesson plans that can
easily be changed or
differentiated in many ways for
your students. My students look
forward to class each day to
find out what the question and
discussion will be for the day.
Highly recommend!”

—Mrs. Brumfield



i CLeAR ROVTINEe THAT BVILDS THINKiIN9, DISCUSSION, AND WRITIN

v
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over time.

Each lesson follows a structured cycle:
Read — Write — Discuss — Revise

Students don't just answer.
They think, talk, and improve their ideas

LON9 WAY DOWN

LESSON FIVE |

L
INTERPRETIVE QUESTION:

Comprehen

Structure: How|
ride contribute]

Leaming

ons Period

nat was Uncle

+ You can have them rewrite based on the guiding question, or you

EXAMPLE LON9 WAY DoW

!

AVTHOR'S CRAFT sl

AVTUOR'S CRAFT T

AVUTHOR'S CRAFT

AVTUOR'S CRAFT DeFiNiTiON

SimiLe Compares two unlike
things using “like” or “as.”

@ FLASHBACK

the moin story.

MeTAPHOR

are not alike to suggest
they have something in
common,

Compoaring two things that

FORWARD

FLASH-

main story

' AVTHOR'S CRAFT

LeSSON

AUTUOR'S CRAFT

AUTUOR'S CRAFT

LeSSON

PAge 2/2

MeTAPUOR

uJypPeRrBoLe

FLASHBACK

FLASHFORWARD!

can have them wiite aresponse to the inferpretive question
ith his video cai
Reynold AT CUESIIeN LESSON 5| fnat w'cstt))nc\c Typically, the guiding question will require them to cite textual
jiDil eSTION: oney to buy a n| N . P
Ao TvReaR ot e ihe oot evidence, and the inferprefive is more about thinking beyond the
T What author's craft choices does Reynolds use in today's reading, and what effect writing
L Spasty does one of those choices have on the reader or the story2 Use specific evidence
believes the| || from the text o support your analysis. ;e‘!"‘;"g 1. Have students cut, glue, and color their author's craft interactive
id || perio
0 Reynolds structures the novel around Will's elevator ride, with each new floor notebook lesson.
Shawn's mufl |1 1, ing another person connected o his past. By page 225, this pattem has |
unter each fime N
rces Will to confront
d i Interprefive | 3. Repetition: How does Reynolds use repefifion fo emphasize
LONY WAY DOWN EERCCls Question P i e i
LESSON 5 believes about particular ideas or conflicts, and how does their meaning
DeFiNiTioN PURPOSE CGUIDIN9 QUeSTION: " develop s they reappear throughout the novel2
4 and Memaries: H P! ill's memariesand
Move fo ascene ina To help readers befler What author's craff choices does Reynolds use in foday’s reading, and what effect ‘
movie, novel, efc. fhatis | understond present-day does one of those choices have on the reader o the story? Use speciiic evidence | ) veal
setin a fime earlier than | elements in the story or leam from the text to support your analysis. sdidaind DAY 5 LONGC WAY DOWN  PA9eS 18I1-225
more about a character. e next page.
: Common eif e i el e ce, or
Move to ascene ina To reveal significant parts of the. el around Will's Core i9UTH GRAD NiNTH 9RADE TENTH 9RAD Loes
e e e | B o re cocired: Standards | Literature: 1.2.4,10 | Literature: 1, 2, 4, 10 | Literature: 1, 2, 4, 10
(svaitor i, ind Fow Wiiting: 1 wiing: 1 Wiiting: 1
Learning ent
neni ofasioy | Tocempel audiences fo fum ihe ular moments? Toaming 16an analyze how a particular sentence chapter.scene, orstanza || [
solved page oretun o he story inthe arficulor leas or fits info the overal structure of a text and contributes fo the
next instaliment.
pear throughout the development of the theme, sefting, or plot.
tion or hint of Create suspense, feeling of .
come laferin | unease, a sense of curiosity. or a P —— | can determine a theme or central idea of @ text and how itis
INTERPRETiVE QUESTION: questions below and answer on the next page. backs interrupt the conveyed through particular details
2 | can determine o theme or central idea of a fext and analyze in
\ 1. Structure: How does Reynolds's decision fo structure the novel around Wil's de clone could ok v
o . ! f ce, or action detailits development over the course of the text, including how it || [Fing
elevator ride contribute fo the meaning of the story?
t symbolism emerges and is shaped and refined by specific details; provide an
2. Pacing: How does Reynolds manipulate the pacing of the elevator rid| L —
———— of the text.
) does that choice affect the tension or significance of particular mom: ||
1 i 's choices concerning how fo L
b 3. Repetition: How does Reynolds use repetition o emphasize particular 2\
! conflicts, and how does their meaning develop as they reappear thr
! novelz
4. Flashbacks and Memories: How do Will's memories and flashbacks in
S

INTERACTiVe NOTEBOOK LESSON eXAMPLe | INseki

i action, and what do they reveal that the elevator ride alon

Craft is

IrLeSSC:N_ 5

honjo s fTwO
ACTIVe NoTeBo GUIDING QuEsT ON

E—— . ION [ | ¢ ALLUS‘

/l]smmm& Lﬁcﬂﬁfﬁﬁksﬁogi—%m \f/evgfnfoﬁufhorys.‘m” choi 5 It| An allusion is A SYMBOUSM
Sinite ReADlNS w“"t&ﬁySPON a Of

MeTAPHOR

. Or eve

ALLITERATION (-~
! Repe

1 Shassd

W1y o scene

TNt
TOVE, efg "

Ao
b iathe

uctures the nov
i’ tor ride, Wi
round Wil's eleva
O et new floor bringind onozh
2 onnected 1o his past-

ern has
hat
INTERPRETIVE QUESTION [i/Sore:
ft inferpretive questions bel ime the elevatol
A e 15 7

S TREADING
ResPONSe

Reynolds st

ReSPONSe %\

[ t quthor's

leSSoN 5

Choose from the author's cra

GERY
%ﬁO\\Y de CLlFFHANGER

ice in which
T.V cliffthanger is @ plot device I
= igurarfl

INTERPRETIVE QUESTION

Long Way Down

3. Repetition: How

genre
i OiNT OF Vieé'

TeXT STRUCTURe:

CHARACTER '
DigLogve ;-

15 o bk
fefined by

Age

) ity
| (yrikndjond M
T he A
w ashy

ructure the novel around

conflicts, and h e lip downslaits

the novelz
4. Flashbacks and
the present actiof

a dilem . E
SUSPENSE ygxt STRUCTUR

The way authors

15 decison ot
Reyriolds's deciion o'
4 r fide fums an

momentsg
structure: How

the elevator with o

4. Verse and Formatii
lines, and space oy
interpret a particyl

7.Word Choice and |
images shape the wj
novelz

The repeated pattern

e, Each floor infroduces another

iie.

Symboten, does about Shawn's murder. However. F(S SA ]
e 's St | Uneasy feel )
: el joumney. Will continues m ; .
meonng boyena] | Reynolds g e i i i sy feeling Rt
contribute foalord  decision 10 e —— . " .

structure the
novel around
Will's elevator
ride contribute
to the meaning
of the story?

that has shoped Wil's

that a reader g
when they don'{ chapters:
know what is sections,
£ = going fo happen| sentences.
| next. diary, efc.

Ll fore contributes 1o &
0 e f @ much longer.

Jorgeride :
= fnlation.H & pa ol a TUCh o00ET

oxomine what iniially seeme:

AT CARLTIe WAORY Tercit




€
ReADY-TO-TEACH SLiDeS FOR eveRY LESSON

them
, examples, a i
, and guided i
siactice [ POINT OF VIEW B o oy
In fictional writing: the eto Shsgm Yo undersiondin o
and text-based way.

narrator's posifion in CH A R ACTERS

relationfo ad g
i = o
FI9URATIVe LANIVAYe tr a ' ts

PeRSONIFICATION ALLITERATION
SiniLe uyrPeRrBoLe
s of CONELICT

External Conflict:
Sefs a character

against

VS, AN c /\/
| i T
f I
THOP

AUTHOR'S CRAFT | AUTHOR'g

Style is the waqy « B
%Ut.hprs expresz Wi
. €irideas, |t's

ow they sqy
something, not
WhOT fhey say

TWO. MAIN TyP€

Internal conflict: When
~racter strugoles
anQsi

< |

ce of

Craffisa purposefu\ choi
vocabulary. sentence
formation, voice, and tone.
It is established through the
author's choice o

of details
and words.




STRUCTURED SOCRATIC SEMINARS THAT ACTVALLY WORK

Students respond to guiding and interpretive
[€SSON|  GUIDING QUESTION questions, then build on each other’s ideas in
meaningful, text-based discussions.
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Will's namation reveals that his naturdl response fo Shawn's se atfention
H OW d o es death confiicts with the Rules he has been taught to follow. Will is esting that
= experiencing infense grief, but almost immediately, he measures ggesting

Reynoldd LON9 WAY DOWN
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nf Shonwi ) J e s T
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uncomfortable and difficult t

deepen the reader’s deepen fhe
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1 dead, the Rules tell him what es next, and he is going Fan reveal Will's
reader’s SR A e X L L e Ae
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. . . 3
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< 2 b 2 S”U a -ho ne exposing how much of what he believes has been inherited from
l I ' I ¢ other people. Buck is connected fo Shawn and fo the gun Willis
O I S S | U O I O . carrying, so his pres forces Wil—and the reader—fo consider
the history behind Will's decision. The imagery therefore does
more than create a vivid scene. It contributes to the tense, surreal

tone of the elevator ride while beginning to complicate Will's
confidence in the path he has chosen.

”‘:_'SO b?' focus on a
s ot r action, but the
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TURN DiSCUSSION INTO STRONIJER WRITINI

Students write, discuss, and revise their

responses—Ilearning how to explain their
thinking clearly using evidence from the text

CGUiDIN9 QUeSTiON:
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What mood and tone does Reynolds create during
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LESSON 4

What mood and tone does Reynolds create during the elevator ride, and which
specific words, images, or details help create them?2

Reynolds creates an increasingly tense and unsettling mood as Will continues
down the elevator. The confined setting, the arival of people Will knows should be
dead, the cigarette smoke, and Will's reactions make the elevator feel
unpredictable and uncomfortable. Reynolds also creates a serious and reflective
tone as Will is forced to revisit people and experiences connected fo Shawn, the
Rules, and violence in his life. These details shift the elevator ride from a simple trip
downstairs into an experience that forces Will to confront memories he may not
have expected to face.

INTe

'€ QUESTION:

How do Reynolds's choices in mood and tone influd
understand Will's changing experience on the elev

INTERPReTiVE QUESTION:

How do Reynolds's choices in mood and tone influence the way readers
understand Will's changing experience on the elevatorg

Reynolds uses an increasingly unsetting mood to change the way readers
experience Will's frip down the elevator. When Will enters the elevator, he has a clear
purpose and believes he knows what he is supposed to do. As unexpected people from
his past begin appearing, however, the atmosphere becomes stranger and more tense.
The confined elevator, sensory details, and Will's reactions create the feeling that both
Wil and the reader are frapped inside an experience that is becoming harder to explain
or control.

At the same time, Reynolds's tone becomes increasingly reflective as each
encounter connects Will's present decision o events from his past. The people entering
the elevator are not random:; they are connected to Will, Shawn, and the violence that
has shaped their lives. This causes the reader to consider Will's plan for revenge as part
of something larger than one brother responding to another brother's murder. The
serious fone encourages readers fo pay attention to the history behind Will's beliefs and
the consequences that have followed similar choices

Together, the mood and tone also create a noticeable contrast with Will's eariier
certainty. Will began the elevator ride believing the Rules gave him a clear answer, but
the atmosphere Reynolds creates makes that answer feel increasingly complicated. The
reader begins to feel uncertainty even when Will has not fully admitted uncertainty
himself. Reynolds therefore uses mood and tone not simply to make the elevator ride
suspenseful, but fo influence how readers interpret Will's experience and begin

questioning the certainty with which he started his journey.
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LON9 WAY DOWN

INTERPRETIVE QUESTION

Long Way Down

At the beginning of Long Way Down, Will treats the Rules as
unquestionable. After Shawn is murdered, Will believes he knows
what comes next: he must find the person responsible and take
revenge. The Rules give him a clear response to a situation filled
with grief and uncertainty. Because they have been passed down
by people Will loves and respects, following them feels connected
to loyalty, strength, and honoring his brother. Reynolds initially
presents the Rules through Will's perspective, allowing readers to
understand why they have so much power over his decision.

The elevator encounters gradually complicate that
understanding. Each person who enters brings another story of
violence and its consequences, revealing that Will is not the first
person to face this choice. The stories begin to form a pattern in
which one act of violence leads to another, while the people left
behind continue experiencing grief and loss. As Will learns more, the
Rules no longer seem as simple as they did when he entered the
elevator. Reynolds uses these encounters to develop the idea that
following an inherited code without questioning it can keep a
destructive cycle alive.

The novel's ending strengthens this theme because Reynolds
refuses to make Will's decision for the reader. When Shawn asks Will
whether he is coming, the question leaves Will—and the reader—at
amoment of choice. After spending the elevator ride confronting
the consequences of the Rules, Will must decide whether he will
continue down the path others have followed. The unresolved
ending shifts the focus away from whether Will gets revenge and
toward whether he will choose to continue the cycle at all. By
leaving that decision unanswered, Reynolds asks readers to
consider how difficult it is fo reject expectations that have been
deeply ingrained, even after their consequences become clear.




in your classroom.
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What's Included in Every Unit
Each novel siudy includes everything you need to implement this siructure
seamlessly — for print or digital teaching.

I wish + 12 fully planned Socratic Seminar-aligned lessons
exactly + Guiding and interpretive question siides for ecch lesson
———Periodi__Dale + Student reading notebooks (print + Google Slides)
[T oiscussion |_awaursi + Editable rubrics and exemplars for reading responses
DISCUSSION | _ANALYSE ! Seaee 1 SE 1 LSTENING 1 — +_Mini anchor charts and reference pages for author's craft and figuiative

The: Huntgty. Teacher: el Slivfy uililg

SOCRATIC SEMINAR PREPARATION

SOCRATIC SEMINAR iMPLEMENTATION 9ViDe iNCLUDED

Not sure how to run a Socratic Seminar? This shows you exactly how. Step-by-step guidance,
examples, and ready-to-use tools help you confidently implement structured, student-led discussions
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RESEARCH  IMPLEMENTATION | RUBRICS | STRATECIES

SOCRATIC SEMINAR
inmnloanoMalin.

fight along with me.
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Over fhe years, I've refined how | use these novel study units—and they've evolved

their

Sample Scripted Lesson: Day One — Holes

T why|  These novel study units are designed fo go far beyond fradifional
o . % ‘ " H” l = Thesd  chapter questions and quizes. Each one uses a Socratic Seminar—
paRT [earr2 i A
A How [ Use The Socratic
] Socratic, Seminar for '
o — regpige ex
SPEAKING & ‘GRADE
LISTENING Name:
DISCUSSION = .. Date: Middle School: Out of the Dust by Karen Hesse
RESPONSE ¢ ‘
[ oscussion [ anawvss [ eviomnce | reeeananon | g : T — : l
o Responded fo | Provided Drew Come fo discussion | Acknowledged new —
ers mecringtul | evidence | prepered, ha iniormolion expressed
Questions cng | cnevsisor | Gom oo | tead or reseorcited | by omers, ondwhen
o

o
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Sixth Grade: The Maze Runner by James Dashner

o[ TRl —
respo
others’
| | ave >~ r\/"\‘m
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Transition to Discussion
1. After students have wiitten, infroduce fhe interprefive question.

2. “Now we're going to think a litle deeper. The interpretive guestion is:

Do

3. Explf

neif - The Maze Runner by James Dashner
Socrd
1. W

This one shows how messy and authentic learning can look during a Socratic

o pichivres o Wy wiilig. ouring. specali Seminarg

Seminar. We were debating possible endings o a novel, and you can literally see

M%WMMWW@WWWWWWW%
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et Slicly reacirg regpaige examples

Fifth Grade: Holes by Louis Sachar

SOCRRTlC SEMINAR

for (e b The fessed

When | taught fifth grade, | was self-contained and had my students all day. That
meant that our reading block dlone wos 90 minutes. It worked because our closing
always involved sharing our writing/thinking. But as | moved to éth-grade Language
Arts and had my kids for a tofal of 90 minutes. and then advanced to 7th and 8th-
grade Language Arts with just 55 precious minutes, | realized that my “closing”
section needed a change

LESSON THREE: Pages 38-58

READING UNIT|

Includes lesson pl
reference motericis|
graphic organize}

gﬂmmvﬂwm[

ot T e e

[T

.
o In general, | wanted my daily closing fo be more varied and keep my students
= engaged. In the lesson | always write, “Have students share their thinking aloud,"
| R RS

VG€aBUIGHY: Instecd of a Socrafic seminar and the writing assignment, | will ask
students 1o find 4-5 interesting or unknown words while they (or I} are reading
They then fil out a vocab organizer {shown in the examples in the vocabulary
section). For the closing, | would have students share their words and tell me
what they think they mean based on confext clues.

FDITARIF RESPONSF RU

CLEAR DISCUSSION NORMNS AND €XPECTATIONS

| Frms essowronror]

1
—— | 3,

Formative assessments: This is where | micht do a quick check about broad

SﬂthLe LeSSON I"LOW HND CLHSS BReﬁKDOWNS

L~ [ aurnopS CRAFT | T, | |[essors’ wesesenve quesnon o | - o o questons

ReAL STUDENT eXAMPLeS AND ReSPONSeS:’f’e!%l?i’i?Tﬁ?ﬁ‘

‘s for homework or
Soslnpiive
IL—— | Vorfiaurativa Lo R

TeﬂCl-leR TiPS, STRHTeS)IeS ﬂND TROUBLGSHOOTlNS

4 Discussion Assessment: If irachers assessed

ReSeﬂRCI-I BASED APPROACH TO DISCUSSION

s | “The Ravi

e” by Graham Salisbury

‘ \](r ‘?‘,\/ 5

Loy

puctiures o wy utilig. ohuring. sporalio Semilars

This is a snapshot from one
of our early Socratic
Seminars. You can see how
Siionis! thinyi e

The Spcralic Semiar
RESEARCH BASIS

Socratic seminars are named for their embodiment of Socrates’
belief in the power of asking questions, prize inquiry over information
and discussion over debate. Socratic seminars acknowledge the
highly social nature of learning and dlign with the work of John
Dewey, Lev Vygotsky, Jean Piaget, and Paulo Friere.

Elfie Israel succinctly defines Socratic seminars and implies their rich
benefits for students:

The Socratic seminar is a formal discussion, based on a text, in which
the leader asks open-ended questions. Within the context of the

— discussion, students listen closely to the comments of others, thinking

crifically for
themselves, and

articulate their ‘

own thoughts \)“ Oy 35 i of gy

and their Wm 15 e W
responses to the , Stared foy
thoughts of o By 15 (it ek ’
?fhors.kThey learn (2 Helrt T o u‘ A
0 worl b o ity
cooperatively \  Hedbet Www %

[l funs
and fo question e

inteligently and ]IA’H (mu M"“”ﬂ ,w“‘ I
civilly. (89) [ il
)' v"f"ﬂ L‘rﬁhr""m( i
e "“W bt
4

aish
Holden

2002,

g Choosing a text: Socratic
K scrrinars work best with

authentic texs that invite

ross

%

Assessing effectiveness: Socratic
seminars require assessmen ot

WMWW%

‘ The Sor:rcmc 5emmcmnpmacr is me

—

the chopter(s). Sometimes | don't ask i

MWWWW%

When do you ask the hook question? How do you have students respond?
Thisd 105k the question before we start reading (verbally) to get them “hooked” on

IN SIXTH GRADE
When I moved to th grade, my class periods were shorfer, so | adjusted.
+ Wessfill used the same framework—read, write, discuss, revise—out
somefimes | spread it across fwo days.
« Some days we focused on the Guiding Question and a written response
only.
« Ofher days, we skioped the quick wiile and jumped straight info
i discussion.
+ The key was flexibility: students always had a purpose while reading, and
very discussion or piece of wiifing was connected fo that purpose.
This approach made Socratic Seminars feel natural rather than separate from our
regular reading instruction.

IN SEVENTH AND EIGHTH GRADE
in middle school, where | have 55-minufe periods, | use fhese units as flexible
reading-writing hybrids.

+ Some days we read a passage. had o Guiding Question discussion, and

Ieft the Interpretive Seminar for the next class.

Other days, students came in ready fo discuss, and we wrote affer the
seminar o apply fheir new insights.
Ioften leave my class charling from discussions on the board so students
can refer back to it while revising their writfen responses.

No matter the.
structure,
every lesson is
designed fo
help students
build stronger
written
analyses
through
collaborative

\ NOI\DV 7 {
S/

it's the process v &

that drives

both crifical

thinking and

better witing.




EVERYTHING YOU NeeD—NO €XTRA PReP

NOVEL UNIT
LONG WAY DOWN

A RIOROUS AND DISCUSSION-DRIVEN NOVeL STUDY THAT HeLPS STUDENTS THiNK DeepLy,
SPeAK CONFIDENTLY, AND WRiTe POWERFULLY TUROUSN 9ViDeD SOCRATIC SeMiNARS

8TU-IOTU CRADE CCSS |== =

READINI UNIT
Includes lesson plans,

reference materials, and
graphic organizers.

(AR LiTerATURE  inorraTional [STANDARD  TEACHER
({LiD[§ reading Reading RUDRICS | chedkisTs

MIDDLE SCHOOL BUNDLE OF EDITABLE RUBRICS

READING RESPONSES

/ EDITABLE
DICITAL

EDiTABLE ReSPONSE RUBRICS  ReADINY ReSPONSE €XAMAPLES

Editable, digital, and
differentiated literature
reading response rubrics.

RESEARCH  IMPLEMENTATION RUBRICS | STRATECIES

SOCRATIC SEMINAR
GUIDEEOOK

Y X
Ve

SOCRATIC SEMiINAR 9uibe

Breaks down the Socratic

Seminar and how it's different

than typical novel studies

LON9 WAY DOWN

,Q/(”Y\'u
How does od
Reynolds use
figurative
lang LON9 WAY DOWN
sensq INTERPRETIVE QUESTION
com Long Way Dow
Wil's How does
and N
Reynolds's use
Anal £ fi ti
exan ‘o igurative .
todaf | l@nguage an
imagery
deepen the
reader’s
understanding
of Will and his
situation?

INCLUD€S STUDENT NOT€BOOKS, DiSCUSSION
uiDeS, eXAMPLe ReSPONSES, AND FLEXiBLE

PACIN9 TOOLS TO SUPPORT €V€RY LESSON

CUIDED SMALL TEACHER READING WRITING TEACHER
Reading EROUDS | guidebook conferences nferences fools + forms:

MIDDLE SCHOOL CONFERENCES AND

SHALL CPOUPS TOOLKIT

e o R T ey

;;;;;;

ANECDOTAL NoTeS

Anecdotal notes for individual

student conferences and
small groups.

READING

RESPONSS |

DI9iTAL FiLeS

Digital student response notebooks
with guiding and interpretive

questions,

literature lessons, and

teacher Google Slides presentations.

GUIDING QUESTION

How does Reynolds use

INTERPRETIVE QUESTION

How does Reynolds’s
use of figurative
language and imagery
deepen the reader’s
understanding of Will
and his situation?

©morting conikhe hungry teacher

- when they

Examples of written reading

responses to show students as

exemplars and inspiration.

QUeSTiON DiSPLAY SLiDeS

Slides with interpretive and
guiding questions to eliminate,
“What was the question againg”

IMAGERY
Visually dd

CLIFFHANGER

Cliffnanger is a plot device in which

Ed at the end of
story.

In literatureg
uneasy feg
that a reaq

know wha
going to hd
next.

| SUSPENSE

TEXT STRUCTURE
The way authors

organize the fext:
chapters,
sections, |
sentences, §°
diary, etc.

CONCePT TeACHIN9 SLiDeS

Slides to teach any literary or

literature concepts needed to
implement the unit's content.
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BVILT TO SUPPORT €VE€RY STUDENT—FROM THINKIN9 TO WRITiN9

Students use structured reference pages, guided responses, and clear rubrics to build
understanding, participate in discussions, and improve their writing over time

MTE DATN IDE OBJECTIVE sumearies DifFeRENTIATED RUBRICS FOR €ACH 9RADE Level
------------------------ SUMMARY STEP E
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fLeXiBLe FOR ANY CLASSROOM SeTUP

Use this unit in print, digital, or blended settings with ready-to-use DI9iTAL STUDENT

slides, student interactive notebooks, and response notebooks.
— NOTeBOOK

LONG WAY DOWNSTUDENT NOTEBOOK ¥ & D B - Slideshow ‘ -

o8 Upgrade
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