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AV UPPER ELEMEN IARY

socmnc SeMmiNAR Novel STUDY UNIT

Teach Holes in a way that gets students thinking, discussing, and analyzing—not just finishing the novel. This
23-lesson novel study for 4th-6th grade uses structured Socratic Seminars, guiding questions, and reading

responses to help students move beyond basic comprehension and analyze Stanley's character
development, the novel's interconnected timelines, and Louis Sachar's unique storytelling.

\/ 23 step-by-step lesson plans with teaching slides: Each lesson focuses on a specific literature skill,
including characterization, theme, symbolism, flashbbacks, and narrative structure, with direct
instruction, modeling, and guided practice.

\/ Guiding and interpretive discussion questions: Scaffolded questions that move students from basic
understanding to deeper analysis and discussion

/ Structured Socratic Seminar routines and supports: Clear systems that help students participate,
respond to each other, and build meaningful conversations

/ Student notebooks, response pages, and organizers: Tools that help students track thinking, write
responses, and prepare for discussion

\/ Built-in writing, discussion, and revision cycle: Students read, write, discuss, and revise so they
strengthen both thinking and writing over time

\/ Teacher answer keys, examples, and flexible pacing: Support materials that reduce prep and make
implementation easier in real classrooms

/ Final project + additional text and audio analysis: Students apply their learning through comparing
texts, analyzing the audio version, objective summary work, and a final project

‘/ Print and digital formats for flexible use: Easy to use in 1:1, blended, or traditional classroom settings



HoLeS SOCRATIC SEMINAR Novel STUDY UNIT

This Holes novel study helps students move beyond simply reading the text and into analyzing, discussing,
and writing about it with clarity and purpose.

Here's what they’ll learn:

Point of View and Perspective: Analyze how Louis Sachar uses third-person narration to shape readers'
understanding of Stanley, Camp Green Lake, and the events of the novel.
Author’s Purpose and Craft: Examine how Sachar uses flashbacks, foreshadowing, and interconnected
storylines to reveal information and develop meaning.

/ Central Idea and Theme: Explore how friendship, justice, perseverance, and fate develop through
Stanley's experiences and the connections between past and present.

~/ Character Traits and Characterization: Analyze how Stanley, Zero, and other characters develop
through their actions, choices, relationships, and responses to challenges.

\/ Conflict, Plot, and Inferences: Examine how conflicts shape characters, drive the plot, and connect
events across the novel's three timelines.

~/ Figurative Language, Mood, Tone, and Symbolism: Analyze how Sachar uses language, setting, and
symbols like the holes and God's Thumb to create meaning and influence readers.

~/ Narrative Structure and Connections Across Timelines: Explore how flashbacks, parallel storylines, and

/ events from different generations come together to reveal the larger story.
Comparing Texts and Media: Apply literary analysis by comparing the novel to its film adaptation,
examining related texts, and writing objective summaries.

€ Why this works:
Instead of relying on worksheets or basic comprehension questions, this unit uses a consistent structure—read —

write — discuss — revise—to help students think more deeply and communicate their ideas clearly. Through
Socratic Seminars, students learn how to listen, respond, and build on each other’s thinking while strengthening

their writing.

. Perfect for:
Teachers tired of surface-level novel discussions
Students who struggle to explain their thinking
+  Classrooms that need more structure for meaningful discussion
+ Teachers who want deeper analysis without creating everything from scratch



TeACHERS Like You HAve SAD. ..

“OBSESSED!!!! | am teaching summer school and I'm normally a
math teacher but | am also teaching them ELA. | found this
and | honestly wish | taught ELA so | could buy the rest of the
novel studies and do them! This is the way you should teach
ELA. Easily able to teach all standards through reading
notebook, vocabulary, discussion. Lesson plans are soooo
thorough. | highly suggest all ELA teachers look into your

“Students are thrilled to be
talking about the book instead
of doing a ton of
comprehension questions. My
students’ writing improved
because they are hyper-
focused on answering the
discussion question and are
actually using textual evidence
to answer, because instead of
5-10 questions, they have one.
The vocabulary and extra
comprehension questions are
very useful as well.” —Krista L.

“This was a great
resource. There was no
planning, and it was it
was aligned with the
standards using higher-
order thinking questions. |
love all of Martina Cahill's
novel studies.” -Nicole D.

resources!” -Amy S.

“Fantastic resource! The
activities are great and

engaging for students. We're
using this for our novel study

and it's been incredible!” —
Place for Learning

"After using one of your other
Novel Study Units | purchased
this one. Amazing as always
and kept the middle schoolers
engaged with great resources.’
-Karie C.

“Very complete and thorough
resource with student approvall!
Aligned with standards and my
students enjoyed the questions
and discussion. Includes
complete lesson plans that can
easily be changed or
differentiated in many ways for
your students. My students look
forward to class each day to
find out what the question and
discussion will be for the day.
Highly recommend!”

—Mrs. Brumfield



A CLeAR ROVTIN€ THAT BVILDS TUINKINI, DISCUSSION, AND WRITIN9

v' Each lesson follows a structured cycle:
Read — Write — Discuss — Revise

v' Students don’t just answer.

v They think, talk, and improve their ideas

over time.
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LESSON 9

text.

The setting o
people are fr
schoolteacher m s a Black ma
ind town. Even though Sam is skille
atherine’s classes because of the unfair rule

Katherine

the past affec
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How does the setting of Green Lake in the past affect Katherine Barlow and Sam?
How does the time period influence what happens to them? Use details from the

LESSON NINE (Ch. 23-25)

Comprehension Questions Suggested Answer Keys

k.

Questions

Suggested Answers
Green Lake was once
Jl lake, trees, and ¢
Stanley's time, the
the area is hot

How was Green Lake different
110 years ago from the way
Stanley experiences it at
Camp Green Lake?

lively town with

CUiDIN9 QUESTION:

LESSON 9

SecHlse 2. What was Katherine Barlow's |
R role in the town ond how did o ithe b hoolte
'Lff{'"d'"g 12.Students retum o their reading response notebooks and write a
erio

response bosed on the interprefive question, or they go back to
their original response and strengthen it by adding more reasons fo
their paragraphs.

text,

How does the setting of Green Lake in the past affect Katherine Barlow and Sam?2 —
How does the time period influence what happens to them?2 Use details from the

eRPReTiVE QUESTION:

Can a person do something that is right even when the people around them
believe it is wiong2 How do Katherine and Sam's experiences help you decide?

| 2{ sEr
4 chat®

LIOLES BY LOVS

DEWDITE NATES:
| ‘ | Eompre- ‘ 3. Who was Sam, and why did the people in town depend on him?g
- DAY q HOLES CUAPTERS 23-25
gg::"m" FOURTU CRADE FIFTU GRADE SIXTH CRADE
Standards | Literature: 1,3, 4,10 Literature: 1,3, 4,10 Literature: 1,3, 4,10
Wiiting: 1,2 Wiiting: 1,2 writing: 1,2
#2?;;1"9 « I can describe in depth a character, setfing, or event in a story,
drawing on specific details in the fext.
« I can compare and contrast two or more characters, setfings, or
events in a story, drawing on specific details in the text.
« I cand describe how a particular story's plot unfolds and how
characters respond or change as the plot moves foward a
resolution.
« | can defermine the meaning of words and phrases as they are used
in a text, including figurative and connotative meanings,
Preparation | 1 Copies of the Setting Impact reference pages.
2._Copiesof the Setting Impact inferactive notebook page.
| 1] | — f the Response Graphic Organizers or student notebooks.

3

|Slides Presentation (found in a separate file).

SETTI

The sefting i
It caninclu

GUIDING
How does
rean 1 o

e

)

QUESTION
© setting s

The setting of

UOLES | )
] how they live,

CUIDING QUESTION

The seffing of Green Lake in fhe past
adne Bariow and Sam

INTERPRETIVE QUESTION ]
Con a persan =

Exa

SETTIN
pLOT

The setting A
characters ive thel

s repait thinl

TERPRETIVE QUESTION
150 has a ST

o the fight 1hing it live

0 o aisogree: st

¢ Tntentional, esPe|
cana persf)\’\ w‘i?,;‘;ai m sém\sﬂ?:v is very infentiona
we fo deci T &
do something e S T || example: e seling]
tnatis gt the e ey el 10 impacts the plot becd
en relgfionship is AN d revolves aro
even wh orine ond sams @iafionie f oo, worl d
cople around e gt ey <o 000 her country: EVE(;VD‘?/
it finer, but fhe PEOFEL %, wiong ke is dictate
ihem believe Seieve «h\ehweye:veosﬁem oces Sﬁm ~tely the authg
is wrong? How e e sam i 0 e harrowing journey 4
ine s o person whie o ish fo
do Koﬂ'\e.rm A oot to hel;; ri OJXe)wvs
and Sam’s erperence: e peone g Bk, || (the cima)-
iences canoe w0 anetner
experien Coreiaty o
fant
help you -
decide?

spend time with.

SETTING JAAE
CHARACTERS SE

a text affel
what the

IMPACT oy

The setting qf

'ake decisions, The ;,mchcrccfers i

s

" Characters

During

“Stanley's b
ish
9D 0n the sy 129 PPed opan

hox & The yelow-spolied zords e 1o Ive n holes. which offershade from the sun and prolection
Do el 10 1Y 0 v e et Dlsters o] | rom predton bids.Up fo ety fcrc may e n one " sachar 41
" Mom, in” (s
We've o ;Ojoy oSy Trst ey o Sachor 3§ e reader s probably osing Wy would anyone go fo Comp Green Lok? Mosl campers
o5, 11 o o2 O 1 ke o g, 1 COMP. G g d | woren aven'scnoio. Comp Green Loko s comp for bod boys” Sachr )
291 how to water-si 1. g 1M freq, He rubbed off some Gl and he ouline of e fish became clearer. The sun pecked over e
(Sachar 46) horizon. and he could actualy see finy ines where every one of the fish's bones had been

TTING a3 b
ACTioNs'gG ’MPAC

MPACT

ocie
OPportunities for . S9N all Creafe

CUARACTeR ¢xa

9 ine summ
1he shagin® SUmmer the day

hade. f ime temy
(Sachor 3y, 7°Y €N find any shoge,

N affor i

ACT

F CliARACTeRg

b G strong im

fions Som Pactona
o e

ions of the

at

pr

hg can

fs Characters
fs ChGFcher

cuax
CHARACTE INAPACT ON Tlie PLOT
© period, roc’ffr{occ The setting can cause problems, create  gsiv action FALLNG ACTION
Chu“ﬁ""r conflicts, and lead to important events

in a story. Sometimes, changing where
or when a story takes place would

completely change what happens.  ~geoste

Perature hoyers
There’s not my|

PLOT EXAMPLES

(sachar 49).

clear cool water, and i sparked e @ giant emerald in the sun. I was esp
spring, when fhe peach
blossoms. " (sachr 101).

‘One hundred and fen years ago, Camp Green Lake was fhe larges lake in Texas. f was fulof
ecially beautiulin the
rees, which lined fhe shore, bioomed with pink and rose-colored

Ea—



ReADY-TO-TEACH SLiDeS FOR €eveRY LESSON

Teach key concepts like point of view, plot, FiSURATIVE LANS\H-\Se
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STRUCTURED SOCRATIC SEMINARS THAT ACTVALLY WORK

Students respond to guiding and interpretive
questions, then build on each other’s ideas in

meaningful, text-based discussions.

V | HOLES

GUIDING QUESTION

CVIDING QUESTION

o

What are

Stanley is kind, determined,
and loyal. Even though Camp
Green Lake is unfair. he does

(€SSON|  GUIDING QUESTION
What point of view does Louis
Sachar T
does tH ESSON | |NTERPRETIVE QUESTION
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How d INTERPRETIVE QUESTION
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What dd digging to tell the story of
this d  Elya Yelnats and Madame

Zeroni¢ How does this
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larger story?
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ly.
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% INTERPRETIVE QUESTION
Holes

| think someone would need to be

What character
fraits do you

resilient, brave, and determined to
survive Camp Green Lake. The

think are campers have to work in the hot sun
every day while dealing with unfair

necessary to rules and difficult people. At first,

survive your Stanley isn't very confident, but as

the story goes on, he becomes

fime af Comp more resilient and brave. He keeps

Green Lake?

digging even when he is exhausted,

i stands up for Zero, and refuses to
Do e think leave him behind. By the end of the
STOnley has novel, Stanley has developed the

character traits he needs to survive
Camp Green Lake.

these traitse




TURN DISCUSSION iNTO STRONgER

Students write, discuss, and revise their

responses—Ilearning how to explain their
thinking clearly using evidence from the text

LESSON 8

CUiDIN9 QUeSTiON

What conflicts do Stanley and Zero face in Chapters 20-222 Identify at least
different types of conflict and explain how the characters respond.

What conflicts do Stanley and Zero face in Chapters 20-222 Identify at least two
different types of conflict and explain how the characters respond.

Stanley and Ze 20-22. One example is character
en. Affer Stanley takes the

vs. character wi

EXAMPLE

LESSON 6

r about the Warden's real reason for making the boys dig holes2
hapters 14-16 support your inference?

LESSON 6
Warden is making the boys dig holes because she is searching for
nt, not because she wants them to build character. When X-Ray
tube, she becomes very interested in where it was found. She |
ig more carefully in that area instead of simply continuing their

| [What can you infer about fhe Warden's real reason for making the boys dig holes?
| | What clues from Chapters 14-16 support your inference?

kst that the Warden is looking for a particular object and believes it

mewhere at Camp Green Lake. Although readers do not know!
io b 5 o that acbolac b i

EXAMPLE 0
LESSON 5

CUIiDIN9 QUESTiON:
How does Louis Sachar use direct and indirect characterization to reveal St ERYIERTIIT]
personality in Chapters 1-132 Use details from the text to support your answi

How does Louis Sachar use direct and indirect characterization fo reveal Stanley's
personality in Chapters 1-132 Use details from the text fo support your answer.

Louis Sachar uses both direct and indirect characterization to help readers
understand Stanley. At the beginning of the novel, the narrator directly tells readers
that Stanley is overweight and often gets picked on at school. These descriptions
help readers understand some of the challenges Stanley faces.

Sachar also uses indirect characterization through Stanley’s actions and thoughts
Even though digging holes is difficult, Stanley keeps working and begins finding ways
to make the job easier. This shows that he is determined and willing to leam. Stanley
. also tries to get along with the other boys, even when he feels uncomfortable or
INTERPRETiVE QUESTION: unsure of himself. Through Stanley's actions, readers begin fo see that he is more
capable and hardworking than he may have seemed at the beginning of the

Why do you think Sachar shows Stanley's character through his actions and | | nove!

experiences at Camp Green Lake instead of simply teling readers what kin|
person he is? How does this help readers understand Stanleyz INTERPRETiVE QUESTION:

ReADINg

ReSPONSe I

READINY
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INTERPRETIVE QUESTION

Holes

Sachar uses Stanley's actions and
avaariences to help readers discover his
Atthe beginning
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Why do you think Sachar shows Stanley's character through his actions and
experiences at Camp Green Lake instead of simply telling readers what kind of
person he is? How does this help readers understand Stanley?

Sachar uses Stanley's actions and experiences to help readers discover his
personality for themselves. At the beginning of the novel, Stanley does not seem
very confident. He has been bullied, blamed for something he did not do, and sen
to a place where he does not know anyone. Instead of simply teling readers that
Stanley is becoming stronger, Sachar shows him struggling to dig holes and slowly
improving

This makes Stanley's development more believable because readers can see how
his experiences are affecting him. His determination becomes clear through what
he does, not just through what the narrator says about him. By using indirect
characterization, Sachar allows readers to recognize Stanley's strengths s Stanley
begins discovering them himself.

| think accepting help can make someone is fac i .
stronger because everyone has different ey is fﬁgm?nge(; Eolsoned
abilities, and working together allows people to the has fittle v whot
learn from one another. Sometimes people htion Power to
think they have to solve every problem by =
themselves to prove they are strong, but asking
for help can actually be a smart decision.

| Isit better to face
a difficult
challenge on your
own or accept
help from
someone else?
Can accepting
help ever make
you stronger¢ Use
Stanley and Zero's
experiences to
support your
thinking.

i_s Character vs, sejf

ide whether to helpWZheerg
r_)ley_/ is already

'9ging holes ang does

[ his free time teachin,
ero offers to dig part o?.
change for reading
prees. This shows how

Y to solve o problem
SOmeone else.

Stanley and Zero are a good example of this.
Stanley struggles with the physical work of
digging holes, while Zero struggles with reading.
Instead of continuing to face these challenges
alone, they make an agreement to help each
other. Zero uses his strength to help Stanley finish
digging, and Stanley uses his reading skills fo
feach Zero.

Their arrangement shows that people can
support one another even when they have
different strengths and weaknesses. | think
accepting help does not make someone weak.
It can show that they recognize what they
need and are willing to work with others to

improve.




in your classroom.

The Hurlgry Teacher voved Sliey wids

What's Included in Every Unit
Each novel siudy includes everything you need to implement this siructure
seamlessly — for print or digital teaching.

I wish + 12 fully planned Socratic Seminar-aligned lessons
exactly + Guiding and interpretive question siides for ecch lesson
———Periodi__Dale + Student reading notebooks (print + Google Slides)
[T oiscussion |_awaursi + Editable rubrics and exemplars for reading responses
DISCUSSION | _ANALYSE ! Seaee 1 SE 1 LSTENING 1 — +_Mini anchor charts and reference pages for author's craft and figuiative

The: Huntgty. Teacher: el Slivfy uililg

SOCRATIC SEMINAR PREPARATION

SOCRATIC SEMINAR iMPLEMENTATION 9ViDe iNCLUDED

Not sure how to run a Socratic Seminar? This shows you exactly how. Step-by-step guidance,
examples, and ready-to-use tools help you confidently implement structured, student-led discussions
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CLASS PERIOD BREAKDOWN

Common | SIXTH (RADE | SEVENTH GRADE | EICTH CRADE I
aneﬂ'n SOCRATIC SEMiINAR NORMS EXAMPLES

RESEARCH  IMPLEMENTATION | RUBRICS | STRATECIES

SOCRATIC SEMINAR
inmnloanoMalin.

fight along with me.

UBiMg My resdurtes il ybur cfasSiHRey

Over fhe years, I've refined how | use these novel study units—and they've evolved

their

Sample Scripted Lesson: Day One — Holes

T why|  These novel study units are designed fo go far beyond fradifional
o . % ‘ " H” l = Thesd  chapter questions and quizes. Each one uses a Socratic Seminar—
paRT [earr2 i A
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LISTENING Name:
DISCUSSION = .. Date: Middle School: Out of the Dust by Karen Hesse
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Sixth Grade: The Maze Runner by James Dashner
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Transition to Discussion
1. After students have wiitten, infroduce fhe interprefive question.

2. “Now we're going to think a litle deeper. The interpretive guestion is:

Do

3. Explf

neif - The Maze Runner by James Dashner
Socrd
1. W

This one shows how messy and authentic learning can look during a Socratic

o pichivres o Wy wiilig. ouring. specali Seminarg

Seminar. We were debating possible endings o a novel, and you can literally see
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Fifth Grade: Holes by Louis Sachar

SOCRRTlC SEMINAR

for (e b The fessed

When | taught fifth grade, | was self-contained and had my students all day. That
meant that our reading block dlone wos 90 minutes. It worked because our closing
always involved sharing our writing/thinking. But as | moved to éth-grade Language
Arts and had my kids for a tofal of 90 minutes. and then advanced to 7th and 8th-
grade Language Arts with just 55 precious minutes, | realized that my “closing”
section needed a change

LESSON THREE: Pages 38-58

READING UNIT|

Includes lesson pl
reference motericis|
graphic organize}

gﬂmmvﬂwm[
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.
o In general, | wanted my daily closing fo be more varied and keep my students
= engaged. In the lesson | always write, “Have students share their thinking aloud,"
| R RS

VG€aBUIGHY: Instecd of a Socrafic seminar and the writing assignment, | will ask
students 1o find 4-5 interesting or unknown words while they (or I} are reading
They then fil out a vocab organizer {shown in the examples in the vocabulary
section). For the closing, | would have students share their words and tell me
what they think they mean based on confext clues.
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CLEAR DISCUSSION NORMNS AND €XPECTATIONS

| Frms essowronror]
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—— | 3,

Formative assessments: This is where | micht do a quick check about broad

SﬂthLe LeSSON I"LOW HND CLHSS BReﬁKDOWNS

L~ [ aurnopS CRAFT | T, | |[essors’ wesesenve quesnon o | - o o questons

ReAL STUDENT eXAMPLeS AND ReSPONSeS:’f’e!%l?i’i?Tﬁ?ﬁ‘

‘s for homework or
Soslnpiive
IL—— | Vorfiaurativa Lo R

TeﬂCl-leR TiPS, STRHTeS)IeS ﬂND TROUBLGSHOOTlNS

4 Discussion Assessment: If irachers assessed

ReSeﬂRCI-I BASED APPROACH TO DISCUSSION

s | “The Ravi

e” by Graham Salisbury
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puctiures o wy utilig. ohuring. sporalio Semilars

This is a snapshot from one
of our early Socratic
Seminars. You can see how
Siionis! thinyi e

The Spcralic Semiar
RESEARCH BASIS

Socratic seminars are named for their embodiment of Socrates’
belief in the power of asking questions, prize inquiry over information
and discussion over debate. Socratic seminars acknowledge the
highly social nature of learning and dlign with the work of John
Dewey, Lev Vygotsky, Jean Piaget, and Paulo Friere.

Elfie Israel succinctly defines Socratic seminars and implies their rich
benefits for students:

The Socratic seminar is a formal discussion, based on a text, in which
the leader asks open-ended questions. Within the context of the

— discussion, students listen closely to the comments of others, thinking

crifically for
themselves, and

articulate their ‘

own thoughts \)“ Oy 35 i of gy

and their Wm 15 e W
responses to the , Stared foy
thoughts of o By 15 (it ek ’
?fhors.kThey learn (2 Helrt T o u‘ A
0 worl b o ity
cooperatively \  Hedbet Www %

[l funs
and fo question e

inteligently and ]IA’H (mu M"“”ﬂ ,w“‘ I
civilly. (89) [ il
)' v"f"ﬂ L‘rﬁhr""m( i
e "“W bt
4
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Holden

2002,

g Choosing a text: Socratic
K scrrinars work best with

authentic texs that invite

ross

%

Assessing effectiveness: Socratic
seminars require assessmen ot

WMWW%

‘ The Sor:rcmc 5emmcmnpmacr is me

—

the chopter(s). Sometimes | don't ask i

MWWWW%

When do you ask the hook question? How do you have students respond?
Thisd 105k the question before we start reading (verbally) to get them “hooked” on

IN SIXTH GRADE
When I moved to th grade, my class periods were shorfer, so | adjusted.
+ Wessfill used the same framework—read, write, discuss, revise—out
somefimes | spread it across fwo days.
« Some days we focused on the Guiding Question and a written response
only.
« Ofher days, we skioped the quick wiile and jumped straight info
i discussion.
+ The key was flexibility: students always had a purpose while reading, and
very discussion or piece of wiifing was connected fo that purpose.
This approach made Socratic Seminars feel natural rather than separate from our
regular reading instruction.

IN SEVENTH AND EIGHTH GRADE
in middle school, where | have 55-minufe periods, | use fhese units as flexible
reading-writing hybrids.

+ Some days we read a passage. had o Guiding Question discussion, and

Ieft the Interpretive Seminar for the next class.

Other days, students came in ready fo discuss, and we wrote affer the
seminar o apply fheir new insights.
Ioften leave my class charling from discussions on the board so students
can refer back to it while revising their writfen responses.

No matter the.
structure,
every lesson is
designed fo
help students
build stronger
written
analyses
through
collaborative

\ NOI\DV 7 {
S/

it's the process v &

that drives

both crifical

thinking and

better witing.




EVERYTHING YOU NeeD—NO €XTRA PReP

UPPER ELEMENTARY

A RIGOROUS AND DISCUSSION-DRiVEN NOVeL STUDY TUAT HeLPS STUDENTS THINK DeepLy,
SPeAK CONFIDENTLY, AND WRiTe POWERFULLY TUROUIH 9ViDeD SOCRATIC SeMiNARS

DIGITAL
=

RESEARCH  IMPLEMENTATION RUBRICS | STRATECIES

SOCRATIC SEMINAR

GUIDEEOOK
o0lo

INCLUD€S STUDENT NOT€BOOKS, DiSCUSSION
uiDeS, eXAMPLe ReSPONSES, AND FLEXiBLE

PACIN9 TOOLS TO SUPPORT €V€RY LESSON

CUIDED SMALL TEACHER READING WRITING TEACHER
Reading EROUDS | guidebook conferences nferences fools + forms:

MIDDLE SCHOOL CONFERENCES AND

SHALL CPOUPS TOOLKIT

— 7 PRINTABLE ¢
EDITABLE
V74

ANECDOTAL NoTeS

READING

ReSPONse )

DI9iTAL FiLeS

SOCRATIC SEMiINAR 9uibe

Breaks down the Socratic
Seminar and how it's different

READINI UNIT

Includes lesson plans, Digital student response notebooks

Anecdotal notes for individual
with guiding and interpretive

student conferences and

reference materials, and
graphic organizers.

CHTUTD LTERATURE  opraTiona  STANDARD | TEACHER

(LN reading Reading RUDRICS | chedklisTs

MIDDLE CRADE BUNDLE OF EDITABLE RUBRICS

READING RESPONSES

" DICITAL

EDiTABLE ReSPONS€ RUBRICS

Editable, digital, and
differentiated literature
reading response rubrics.

than typical novel studies

QCon

Y
What are

Stanlev’s

CGUIDING QUESTION

Stanley is kind, determined,
and loyal. Even though Camp
Green Lake is unfair, he does
not treat other people badly.

\'z/,’*‘w INTERPRETIVE QUESTION

) Holes
| think someone would need to be
resilient, brave, and determined to
survive Camp Green Lake. The
campers have to work in the hot sun
every day while dealing with unfair
rules and difficult people. At first,
Stanley isn't very confident, but as
the story goes on, he becomes
more resilient and brave. He keeps
digging even when he is exhausted,
stands up for Zero, and refuses to
leave him behind. By the end of the
novel, Stanley has developed the
character traits he needs to survive
Camp Green Lake.

What character
traits do you
think are
necessary to
survive your
time at Camp
— Creen Lake?
Do you think
Stanley has
these traits?

small groups.

questions, literature lessons, and

teacher Google Slides presentations.

leSSON 2 GUIDING QUESTION

How do Mr. Sir and Mr.
Pendanski treat the bovs at

leSSON 2 |NTERPRETIVE QUESTION

d How might Mr. Sir's and Mr.
Pendanski's different
approaches affect the way the
boys feel about themselves and
life at Camp Green Lake?2
Support your interpretation with
evidence from the text.

ReADINY ReSPONSE eXAMPLES
Examples of written reading
responses to show students as
exemplars and inspiration.

QUeSTiON DiSPLAY SLiDeS

Slides with interpretive and
guiding questions to eliminate,
“What was the question again?

';'-ZIRD-PERSON OISCENT
€ outsid

s, thee Narrator
thoughts and
feelings of all
‘The Characters
In the story.

character.

CONCePT TeACHIN9 SLiDeS

Slides to teach any literary or
literature concepts needed to
" implement the unit's content.
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24 structured lessons with built-in pacing, materials, and
support so you can focus on teaching, not creating
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BVILT TO SUPPORT €VE€RY STUDENT—FROM THINKIN9 TO WRITiN9

Students use structured reference pages, guided responses, and clear rubrics to build
understanding, participate in discussions, and improve their writing over time

POINT Of View vl CUARACTER TeRMS

QUOTINY, PARAPLIRASI | [@® [ curacier | petmi

words, and feelings

: What the character is ike on the
inside. Determined by their actions, thoughts,

‘QUOTING: USIN9 THe AUTHOR'S €}

+ Remember: Put Ihe author's exact wor

PoSiTive AND Ne9ATiVe CUARACTER TRAITS [ pefnion: Descrbes o cherocier frougn ther

+ Use a quote when:
¥ the author says something especi
+ the exact wording helps prove yof
+ you need strong fext evidence

‘ POSiTive CHARACTER TRAITS | NEYAT| ”AK.NC leERENCES q

Adaplable Dynamic | Organized Abrasivel

[ al WUAT iS AN iNFePeNCe?
CHARHCTERIZAT!ON” FI9URATIVE LANIVAIEZ ) |..rore, e
| U Tlv L N \) ith what they already
Definition: Characterization is a writer's fool, or tir
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uses defails to teach us about a person. & things using “like" or “as." B e et they have AT I KNOW = INFERENCE
— Datlnition Wit b tar i lon o i, < le: “Myra’s

e | TYPES OF CONFLICT

les by Louis Sa

EIERESSERAR e character shuggles with heir own opposing destes or befefs
inifion: an exag it happens within them, and it drives their development as a characler.
can't possibly|  External Conflict: Sefs a character ogmnu something or someone beyond fheir

sl
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B e TvsPere o 4 hece - THIRD-PERSON POINT-OF VIEW
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1
L naAgeRy Visualy d " 1 T"E"E Definition: The moral or lesson of the
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\ \
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auifiot s PUR PO mosmms-- OBJECTIVE summaries
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v
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v

v

What tone an (] H
Which descrip] s\"’h"hﬁw Step eXPLﬂNATION
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books that are written 1o entertain, whether in f

i h i 2
packed plot, inventive characterizations. orsha] 2. WATCH CLOSELY: N somegow Who are the main characters?
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