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AN INTERACTIVE NOTEBOOK READING UNIT

CiTiN9 AND QUOTIN9 ACCURATELY

Objective: _+_| can quote accurately from the text when explaining and

LESSON 9 CHARACTER TRAITS DAY

Objective:

Standards:
| can describe a character and analyze how they respond t

L " " ™

£ i

er traitfs.

vent in a st

ELeeNTS of PLOT

GViDIN9 QUeSTiON:
Determine an inference you have made about CHARACTER
the text and cite two to three pieces of THE BES TRAITS

I SUMMARIZING Fo-o

Il QuoTiNg, PARAPHRASING, AND SUNAARIZING

QUOTING: USiN9 THe AUTHOR'S €XACT WORDS FROM THe TeXT.
+ Remember: Put ihe author's exact words inside quofation marks. \/j

+ Use a quote when:
S\ /x)

Standards:

v the author says something especially important
v the exact wording helps prove your thinking
v you need sfrong fext evidence
- Example
v Original: The storm grew stronger as the family
hurtied foward shelter.
v Quote: The author explains that “the storm grew

o
stronger” as the to reach safety.

00

PARAPLRASING: PUTTINY iNFORMATION FROMA Tle TeXT iNTO YOUR
OWN WORDS WIiTHOUT CHANIINS iTS MeANINS. 3
+ Remember: Do not just change one or two words. Explain the
ideain a new way.
« Use a paraphrase when:
v you want fo explain an idea more simply
v the exact words are not necessa
v you want evidence fo fit naturally into your response
« Example
v Original: The storm grew stronger as the family hurried toward shelter.
v Paraphrase: The weather became more dangerous while the family rushed to
find @ safe place.

Materials:

Guidin
= SUMMARIZING: EXPLAINING THE MOST imMPORTANT iDEAS OR €VENTS
iN A SHORTER WAY.
- Remember: A summary leaves out small details
and focuses on what matters most.
- Use a summary when:
¥ you need fo explain what happened in a larger section of text
v you want fo give the most important information quickly
\ v all of the details are not necessary
ample
v Original: The family noficed dark clouds, packed their belongings, hurried
away from the campsite, and finally reached a shelfer just before the storm

Question

began.
| v summary: The family quickly found shelter before a dangerous storm

é The particular point in a st| . %)
= the highest point. he cinf | POJNT OF ViEW NOT€S €
=5 Itis the tuming point of th
Q| the main characters. + Point of View: (in
narrator’s posiio
being fold.
z" e €
ad|
sto]
e Definition: The categories of literature based on the
ed content of the books.
evi Example: The book Harry Potter and the Sorcerer's Stone, is
cli in the fantasy genre because it has characters like
ind dragons, wizards, witches, and goblins.
ch| A Definition: Literary genre, especially short stories and
de] 5 ‘)( novels, that describes imaginary events and people.
W
on] | Kb Example: Holes. Fregk the Mightv, Harry Potter, The M

ze

AUTHOR'S CLUES: PLOT | |

AsS yQLl reqad a text nav

EXAMPLE

CHARACTER TERMS

inference. Ana\yzc your evidence.

Definition: What the character is like on the
inside. Determined by their actions, thoughts,
words, and feelings.

Betiai

Text§

HHKINC INFERENCES

WHAT iS AN iNFEReNCe?

v An inference is an idea you figure out even though the author
does not directly tell you.

v'Readers combine evidence from the text with what they already
know to figure out what the author is showing or suggesting.

INFERENCE

- Describes a characters through their
eeiings, actions, and dialogue

[When the author comes right out and
bder what to think about the

ihe leading character, or one of the
racters in a novel or fictional text.

[ character or a group of
which stand in opposition to the
t or the main character.

[Two-dimensional characters in that
platively uncomplicated and do not

THE INFERENCE FORMULA: TEXT EVIDENCE + WHAT | KNOW =
Wh
dire 1. Text Evidence: What details does the
2. What I Know: What do | already knor
becd world?
'Q’ezz 3. Inference: What can | figure out base] WO R D

MEANINGS

atte
the

AUTHOR'S CLUES: TONE

| CHARA S

now a word’'s meaning, the
ides clues so we can infer
pur own. For example, in

The author uses the

wwinrde ~rtinne AnAl

AUTHOR'S CLUES: TEXT STRUCTURE

The way an author structures s
their book often gives us clues to
what will happen later. Are There
cliffhangers, chop’rers
multiple points of
view or great
descriptions in
the book?.

inference you have
made about what
will happen later in
the plot of the text
and cite two to
three pieces of THE
BEST text evidence
to support that

I4 | inference. Analyze
your evidence.

EXAMPLE RESPON

CUIDING QUESTION prs
% brs to
Determine an Inference: Stanley is going to be ces

blamed for something he didn't do at

Camp Green Lake

Text Evidence:

« Stanley was arrested for stealing
Clyde Livingsfon's shoes even though
he didn't actually steal them.

« The adults at Camp Green Lake
don't seem interested in whether the
boys are telling the fruth.

« The Warden has strict rules and
punishes the boys quickly.

Analysis:

Because Stanley has already been

blamed for something he didn't do, |

think it will happen again. The adults at

Camp Green Lake seem fo assume the

boys are guilty. so Stanley may get into

trouble even if something isn't his fault.

ing
ain

s

EXAMPLE RESPONSE
INTERPRETIVE QUESTION

Holes
I think authors expect readers fo make
inferences because they want s fo

become part of the story. Instead of giving
us every answer, they leave cues or s fo

PRINT AND
DIGITAL




T€ACH LiTeRATURE SKIiLLS iN A WAY STUDENTS CAN ACTVALLY USe WHiLe READINI

A complete 4th—6th grade literature unit with 24 ready-to-teach lessons that move students
from direct instruction and modeling to real reading, discussion, and written analysis.

(5 e] (A CiTiN9 AND QUOTINY ACCURATELY ‘

| can quote accurately from the text when explaining and
analyzing what the text says explicitly.

Objective: ~ * | can quote accurately from the text when explair] 0BJeCTive

analyzing what the text says explicitly. MeANING While you are reading, you are looking for evidence to
answer questions that have been asked or questions you
T | might have. Once you find the answer, you need to
Stang /cite the information correctly.

|
QUOTINI AND CiTiN9 NOTeS eXAmPLeS } /\

QUOTIN9, PARAPURASING, AND SUMMARIZING QUICK NOTeS

‘QUOTING:

RememBeR:

USeRO(UQ'\C

WUeN:

riginal: The storm grew stronger as the family hurried toward shelter.

White you orel
Questions thaf
YoU find fhe o

QUOTIN9, PARAPURASING, AND SUNMMMARIZINI

QUOTINE: USiN9 THe AUTUOR'S €XACT WORDS FROM The TeXT.

« Remember: Put the author's exact words inside quotation marks.
hurried toward shelter.

- Use a quote when: g \}
N
y o
¥ Quote: The author explains that “the storm grew [ QO

v the author says something especially important
stronger” as the to reach safety. °

v the exact wording helps prove your thinking
v you need strong text evidence
+ Example
v Original: The storm grew stronger as the family - -
ily hurried toward shelter.

PARAPURASING: PUTTING iNFORMATION FRONA THe TEXT iNTO YOUR
OWN WORDS WIiTHOUT CHANSINS iTS MeANIN9.

+ Remember: Do not just change one or two words. Explain the
ideain a new way.

+ Use a paraphrase when:
v you want to explain an idea more simply
¥ the exact words are not necessary
v you want evidence to fit naturally info your response

+ Example
v Original: The storm grew stronger as the family hurried foward shelter.
v Paraphrase: The weather became more dangerous while the family rushed to

find a safe place.

SUMMARIZING: EXPLAINING THE POST iMPORTANT iDEAS OR EVENTS
iN A SUORTER WAY.
+ Remember: A summary leaves out small details
and focuses on what matters most.
+ Use a summary when:
v you need to explain what happened in a larger section of text
v you want to give the most important information quickly
v all of the details are not necessary
- Example
v Original: The family noticed dark clouds, packed their belongings, hurried
away from the campsite, and finally reached a shelter just before the storm
began.
¥ Summary: The family quickly found shelter before a dangerous storm.

why do authors
expect readers to
make inferences
instead of telling
us everything .
directly? Explain
your thinking
using examples
from your book.

INF AUTHOR'S LUES: PLOT

AUTHOR’S AUTHOR'S CUES: TXT STRUCTURE

asyouread atext | Tha wway an author structures
author’s tone (sarcy .
jives us clues to

WORD MEANlNGS later. Are there
When we don’t kno C H A RACTE Rs

author often provides
characters’

the meaning on our o
AL

e
EXAMPLE RESPONSE @ = R | .
S EXAMPLE RESPONSE
GUIDING QUESTION

1 think authors expect re] a
Determine an Inference: Stanley is going fo be

i nces because they wa
s pat of fne story. I -

blamed for something he didn't do at
Camp Green Lake.

s every answer, they veovek
notics and e o B inference you have
akast Y Text Evidence:
« Stanley was arrested for stealing

while we read and m
tuming the PASeE, made about what w :

. N Clyde Livingston's shoes even though
will happen later in he didn't actually steal them.

In Holes, Louis Sachar
severgi clues that Camp G
*+ The adults at Camp Green Lake
the plOT of the text don't seem inferested in whether the
and cite two to

he Warden
explain why..T
report anything unusue thel

what it seems. The boys spe
boys are telling the truth.
makes me think the camP

digging holes, but the adu]
« The Warden has strict rules and

i uthor nev| . \ t
somi:‘hmg);f:fecdues reio| | three pieces of THE Apulms_hfes the boys quickly.
Tﬂirenyée. | think stories ord nalysis:

BEST text evidence
to support that
inference. Analyze
your evidence.

Because Stanley has already been
blamed for something he didn't do, |
think it will happen again. The adults at
Camp Green Lake seem fo assume the
boys are guilty, so Stanley may get info
trouble even if something isn't his fault.

Ive|
when readers get 10 50
mystery instead of having
explained fo them.




TeACHERS Like You HAve SAD. ..

"l am obsessed with this
resource! It has been such a
great way to teach my students
all of the needed English
standards without doubling my
workload/ | love being able to
align lessons with our novel

study!” - Alexandria R. Tt i @ wemalerul

resource for
teachers and
students. It is well put

“A great reading together. It requires
resource that requires very little teacher
higher-order thinking, prep and directions
collaboration, and were concise."” —
accountability. Loved it!” Brittany F.

— Robin K.

"After using one of your other Novel Study Units |
purchased this one. Amazing as always and kept the
middle schoolers engaged with great resources.”
-Karie C.

“This was a great resource to implement the standards and
what | was teaching that day. It reinforced students
knowledge. It was easy to upload onto google classroom
and make it digital.” —-Nicole D.

“This resource has great activities
that are interactive and that keep
the students engaged. This is great
for anyone, but especially a new
teacher. The lessons are great and
it is nice that everything you need
is in one place.” -Michaela C.

This has been an amazing resource
to use with my éth grade reading
class. It is super straight forward,
easy to implement, and my
students understand it clearly. It
has worked exceptionally well with
the stories and novels we are
reading in class and
independently. Thank you! -Zoe W.



ON€ LiTeRATURE UNIT. 24 (6SSONS. The SKilLS ReADERS NeeD ALL YeAR

Teach text evidence, inference, theme, summarizing, character analysis, plot, context
clues, figurative language, tone and mood, point of view, author’s craft, genre,

multimedia, poetry, drama, traditional literature, mythology, and more.

TABLE Of CONTENTS

PATURE! LI

AN iNTERACTIVE N NoTeBOOK R Al ‘MeR*’CTlve NoTeBoo

QU1 PARA 7SUMMARIZE

To rewrite o] To rewrite a

appears in 1 OWn words.

@WE@@TMP

ook Reaomc UNIT |}

AN iNTERACTIVE ! nNoTeBoolt

AN iNTeRACTIve NOTeBOOK

- }__;r q TUeme sTﬂTemeNl‘ exﬂ'hPl.eS
Tuﬁueme Al Tuetn'

Gr
fiid -
| The experiel TN coty e

| Sra/

52033
&
S g

f*&UE@@TUPE

PAYe STANDARDS CONTENTS
3 Note fo Teacher
5 CCSS Literature Alignment
8 | RLIO Reading Complex Texts
20 2 RLIA Quoting and Citing Accurately
34 3 RLA Inferences 1
19 4 RLI Inferences 2
57 5 RL2 Theme 1
n 6 RL2 Theme 2
79 7 RL2 Summarizing
q3 8 RL2,RL3 Character Traits 1
[] q RL2,RL3 Character Traits 2
19 RL3,RLS Plot
132 RLA Vocabulary/Context Clues
147 RLA Figurative Language 1
67 RLA Figurative Language 2
179 RLA, RL7 Tone and Mood
194 RLO Point of View
210 RLO Point of View Influence
29 RLS Author's Craft
233 RLY Different Genres of Texts
255 RL7 Multimedia: Audio
il RL7 Multimedia: Video (Visual)
288 RLS Poem Structures
303 RLS Drama Structures
318 RLA Traditional Literature
333 RLY Greek Mythology

OMARTINA CAKILL — Te WNIRY TEACHER

R est fle to infer meaning. —— it “f\‘
(6SSON ELEVEN """ o riermeanng. — W\/

ADING UNIT {

Ne NoTegooK RE

o WORD MEANING;\

word's meaning, the
n

44444 READING UN|T
| direct D,;EC ire CHARACIERIZATION \

urocﬁ ND'RECT CHARA

CTERIZATION

AN iNTERACTIve NOTeBOOK REAL READING UNIT

o ‘ :eﬁNchON/EXPLﬂNATlON CLVeS “
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TOP T€ACHINY LiTeRATURE SKILLS iN ISOLATION

Students learn the skill, see it modeled, practice it together, and then apply
the same thinking to authentic fexts and their own reading.

WORD.CHOICE (p
EXT STRUCTURE

nYALY)

READINI
ReSPONSe
Why do you think
The author chose
this particular craft

DIALOGUE
ONn between

|
EXAMPLE RESPONSE N rs

FLASHBACK

ene in a

o

INTERPRETIVE QUESTION

Holes

Louis Sachar could have
explained the history of Green Lake
allat once, but instead he chose to
use Ioreshadowing by revealing
small pieces of information

EXAMPLE RESPONSE|

Reader's 4. Teacher meets with individual students and small groups for
Worsias: group EXAMPLE
reading conferences and guided reading
CUiDIN9 QUESTION:
1 1. Invite several students fo share the event they selected and
Closing: IS SSYRIRIB i 4 Choose one example of author's craft from your reading foday. How did the
explain how the narrator's point of view influenced their choice help develop the plot, characters, setting, or theme? Use evidence fr
understanding of that event. text to support your thinking.
Discuss how guthors intentiongliv ch. g point of vi tg control n Holes, Louis Sachar uses foreshadowing when he introduces the his of
d Lake and Kate Barlow long before readers understand how those stories con|
Miniesson; v how it helps readers better understand the story Stan|qu—hitisithasachaniams —— SR
inpe Az | cananalyze how a particular sentence or chapter
Hd 7. Read several short mentor passages together. For each passage, encol overal Siuatum of @ fext and Gontibltas fo it de
S identify the author's craft move and discuss how it contributes fo . even of the theme, setting, or plot.
- rom .
the development of the plot, characters, sefting, or theme. [(CLINNGp Authors have whatis called an author's craft. Auth
ould are the parts of the story that make up the structure A
8. Create an Author's Craft Toolbox anchor chart that students can author's use these fo develop fher stories' theme, 5 R
plot.
INTeRPH T |
Interprefive. . why do you think the author chose this parficular craft move . . . ig
imAYeRy | nadowing
instead of felling the story in a different wayz How did that Why ; Fores
it
choice affect your experience as a reader? story OR SeNSORY DeTAILS ! . ed t0 g
T A e A
: @
Mini-Lesson: 1. Ask students what they think an author's craft is. Explain 1 Lo I X VD V_THV N :
- artists use different tools fo create a painting, authors use P E N
oles
wiifing techniques, or "craft moves," fo create engagin Y
Chast7 9techria eearst | AUTHOR'S CRAFT NOTeS eXAPLe S
and communicate meaning fo readers
2. Explain fo students that throughout this unit they have alr 1 -‘- e ro "' U re "
N . e o e e | N N |
Objective: | can explain how authors make infentional choices fo strengthen - —
AVTHOR'S CRAFT |  DeFiNITION PURPOS|
astory. W or d
IMAYeRY OR | Visually descriptive or Appeds to the five C O
] Sensory |11 figurative language. sight, sound, smell 1
Sfandardsi - 4.RLS5 Bxploin major differences befween poems, drama, and DeTALS| teshe: giets e reai S e f
prose, and refer fo the structural elements of poems (e.g., verse, like they are there w| p C , ,C W
rhythm, meter) and drama (e.g.. casts of characters, settings, | CHARACTER | Communication Helps reveal charac [N
) . ) N . between two reveals relationships, o
descripfions, diclogue, stage directions) when wrifing or speaking characters—spoken | show tension beh B
about a fext. outloud; denofed by | characters, and eAD|N
quotation marks the story along.
- 5.RLS Explain how a series of chapters, scenes, or stanzas fifs
1 fORe-| | Anindication orhintof | Create suspense, ReSPoNSe
together fo provide the overall structure of a particular story, SHADOWiNG|| et s 1o come latern | unease, a sense
drama, or poem. the story. ora mark that thi
not be as they sed|
- 6RLS Analyze how a parficular senfence, chapter, scene, or i Choose one
; ) FLASHBACK | Move fo asceneina | To help readers be
| stanza fits info the overallstructure of a fext and contrioutes fo fhe movie, novel elc. that s | ndersand prese] | example of
- development of the theme, seffing, or plot. setin a fime ecrier than | elements in the sf !
the main story. more aboutachal - yuthor's craft from
_— ) SusPeNse| | An uneasy feeling that | Heighten tension d A
Materials: Lesson Seventeen Teaching Slides e Al cromone seane. | | yoUr reading
+ Abook you have read, a chapter from a book you're readings, or they don't know whatis | answers they don” How did the
a picture you book you could read for this lesson. going to happen next. e away: Build uy deOY~' Hoice
. . hor's cholic
Chart paper and chart markers SYMBOLISM | The Use of symbols fo To add emotion; ki aut
+ Reader's notebooks \ represent ideas or secret language b he|p develop the
+ Inferactive notebook page for each student | quolities. the reader and aut lof hOrOCterS
- Scissors [ plot, © o
« Glue WORD Word choice (diction) is | Instead of wrifing... sethng, or themes
" Nores . o colored pench choice | the specific wordsan | ran down the sireet +
arkers, crayons, or colored pencils (ictioN) | author chooses fo An author mghtwitl | Use evidence fro
communicate ideas fiightened dog boltd ort
Guiding + Choose one example of author's craft from your reading today. and create a certain the crowded street. the text to supp
3 effect for the reader. thinking
Question How did fhe author's choice help develop the plot, characters, - )
" ’ b = The way authors Focuses aftenionon] | YOUT
setting, or theme? Use evidence from the fext fo support your organize the fext: concepts and relatd
hiriking, chapters, sections, anticipate what is fo e
senfences, diary, efc
T R

move instead of
telling the story in a
different way?e
How did that
choice affect your
experience as g
reader?2

throughout the novel. This kept
wondering how the dffferenf?fo?ees
were connected and made me
want to keep reading to find the
answers. When everything finally
came together, the ending felt
much more satisfying because | hag
been collecting clues along the
way. Sachar's choice made the
mys?gw stronger and helped me
Seg)jneg(_:s the story the same way
ey did, di: i
sl b\)/“me.dlscovenng the fruth




WORKS WiTH WHAT You'Re ALREADY READINI

Lessons 1-20 are designed to work alongside your class text. Teach the day’s skill,
model it during class reading, then give students opportunities to apply that same

thinking to their own reading.

CuARﬂCTER TRA'TS Dﬂg l Interpretive 1. Do characters reveal who they are more through what they say Mini-Lesson: «  Coverimportant vocabulary while reading.
ti 2 T .
i Quesfions or through what they do? Explain your thinking using examples «  Show the students how to analyze this section of the novel
Objective: « | can describe a character and analyze how they respond to from your book. and how to determine character traits by using evidence
challenges to make conclusions about their character traits. Mini-Lesson: 1. Ask students what they know about the word character. from the text.
Standards: « 4.RL3 Describe in depth a character, setting, or event in a story . . . . « Remind students of the guiding question.
d drawing on specific details in the text (e.g., a Holes & SEEIosUeanis gt ne iSigoing ig havs e intiecbetan e 14.Tell students that the ible for doing th ith
or drama, 9.
Ie] g on 2022 T — .Tell students that they are responsible for doing the same wi
character's thoughts, words, or actions). g o : Y ir i i i i i
5.RL2 Defermi 9 i fast g ) ‘ 3. Have students cut and glue their interactive notebook page into theitindependent readinginovels tedayiby displaying:their
+ 5.RL.2 Determine a theme of a story, drama, or poem from di i t with jector. Readi
. K X s . P their reader's notebooks. Make sure they only put glue on the side [EAEINS ISSPONSSICSSONmSNIWIROUFPIGISCIORReacka
details in the text, including how characters in a story or drama flops as we are literally going fo cut down the middle of the Response slides included in the Lesson Eight Presentation..
respond to challenges or how the speaker in a poem reflects . -
- i paper in asecond. Reader’s 1. Students read to self.
UPon g opicsummarze g Iex: 4. Select a character from the book of your choosing. | used Stanle: Hioxkshop) i i i
5.RL3 C ) . Y 9- Y 2. Remind students that they are responsible for writing a reading
« 5.RL.3 Compare and contrast two or more characters, settings, P s book: Heles, b I famil ith thi
N . " - rom the book, Holes, because we were all tamiliar wi IS response for their independent reading novels.
or events in a story or drama, drawing on specific details in the . . i
et {e.5 how chrraciérsinferac] character. A picture book will work great here too! (Mr. 3. Teacher meets with students for conferences and groups for
+  &.RL.3 Describe how a particular story's or drama's plot unfolds in Peabody's Apples s perfect for this). guided reading/book clubs.
X . 5. Have students do a quick sketch of the character. Artistry doesn't
a series of episodes as well as how the characters respond or y )
h the plot } d 1uti matter here, if they know who they are drawing. Closing: 1. Have students share their findings and/or reading responses.
change as the plot moves toward a resolution. . " . y
6. Show students Lesson Eight Presentation (found in another file) 2. Ask students the interpretive question fo discuss as a class: Do
RETETEE L Eioht T hing Sid and take notes together as a class. characters reveal who they are more through what they say or
i +  Lesson Ei eaching Slides
A book = h gd hapter f book ) di 7. Asa class, describe the character’s physical traits on the outside, through what they do Explain your thinking using examples from
. ook you have read, a chapter from a book you're readings,
b4 N b4 < making sure to emphasize these are the character's physical your book.
or a picture you book you could read for this lesson. iraits
I1S.
« Chart paper and chart markers
S " 8. Then... tell students to grab their scissors and literally cut their
+ Reader’s notebooks
f character down the middle. Now we are going to describe the
* Int i tebook h student
WSIHEIHENRIEREOR PAOCIOREAEAINEEE character and what he/she is like on the inside, emphasizing that
« Scissors
| | =——ihese are their characters frait; IN DI R EC = D A 0O
sracterand 4 CuﬂRﬂCTeR ® Tes eX e oo - POS"-
EENts AITS M [ cARACTER TRAITS NO RA IVE.CH A
D\RECT CHA Indirect ch RACTER TRA'TS

ization is :
| racterizd describes ¢
pirect C:-:g outan through thg
com e K about the "Y' _featins
1o thi

L
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VIDING QUESTION
- Protective

Encouraging
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You'Re NOT JUST CeTTiN9 ACTiViTieS. YOU'Re CETTIN9 THe (ESSON.

Each lesson _ MOOD AND TONe
. .
Objective: - | can determine the meaning of words and phrases as they are
includes direct
a
i N STI’U C -I-l on Th rou h | HGIOD! THe ATMnOSPUERe OF A PieCe OF WRITING, T'S The
g €MOTIONS A SeLeCTION AROUSES iN A ReADER.
. . sicngeias - s{| TONE: The AUTHOR'S ATTITUDE TOWARD A SUBJECT
teaching slides, " . .
. 6.l
teacher modeling, | =] | TONE AND NhOOD NOTeS eXAmPLe
a Afraid
M d d .I.' o) Aggressive
guided practice, -
Materials: - e Appreciative
d -I- 1 | © A Assured
anda mareriais of | [k
- Cl Bitter
sfudents can ol
. Brash
. Calm d \'?mly
reference as the o = e
y i Cheerful Created fortng,
Cold Veader
reo d Guiding . Complacent 2 fl
* Question w Z°"’"”d'": fect /
e
° Consoling
| WOR
LESSON 10 PLOT o | MQOD
Questions o Deliberate Nauseated Content Toyous Sentimental
Objective: Depressed [ G""j:“ — cv"‘“‘!d e [
ASTA o~ N ~T Despercte | O : R ot |
tLeme T -
{ e ONE
- w—— ELemeNTS Of PLOT NOTeS eXAPLe rponeic | "0
g i e B An atfitude of
- Is The Turnin Ol bjective e F atl
Standardsi d the main chugrupck 3 g 7 i soodns_| O o
Meaning v
By ¢l TONE WO R DS
L d
2 Tohceﬂgﬂngi the : - Admiing | Encouraging | Manipulative Happy | Persuasive
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Objective:

« Ican identify and explain the different poins of view.

POINT OF VieW 1/2

Standard|

PO|NT Of View

S, o

POINT Of

Definition: The narrator's position in relation fo the
story being told

view

Example: first person, second person, third person,
narrative

Materials|

Guiding

Question

Interprefi

Question:

POINT Of VieW NOTeS eXAmPLe

« Point of View: (in fictional writing) the
narrator's posifion in relation fo a story
being fold.

« First Person Narrative Point of View: the
narrative is fold from the perspective
of a narrator speaking directly about
himself or herself. Mentor Texts: Ghost,
Freak the Mighty, The Outsiders

« Second Person Point of View: uses the
pronoun “you" to address the
reader. Mentor Texts: A Series of

POINT Of VIEW |

Unforfunate Events

« Third Person Limited Point of View: The
outside narrator only knows the
thoughts and feelings of one
character. Mentor Texis: The Maze
Runner

+ Third Person Omniscient Point of View:
the outside narator knows all the
thoughts and feelings of all the
characters in the story. Mentor Texts:

Harry Potter and the Sorcerer’s Stone

FIRST-P

The narrafiy
the perspe

THIRD-PERSON LIMITED

The outside narrator
only knows t
fhough’rs an
f

ERSON POlNT OF VIEW

SECOND- -PERSON.POINT OF.VI

The second person pom
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or a character in the
story, and the
are happenin
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from Fig

THIRD-PERSON POINT OF VIEw

on point
rator te|ls

;'_HIRD-PER._SON OMNISCENT
ew [1Qrrator
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pronoun *you" to

ader. This narrative
hat the reodeHS

events
g fo them.




QUESTIONS THAT Move STUDENTS BEYOND “WHAT UAPPENED ?"

Daily Guiding Questions help students
apply the skill while reading. Interpretive
Questions push them to explain, analyze,
discuss, and support their thinking with
evidence.

EXAMPLE

ReSPONSE TEN

CGUIDIN9 QUESTION:

CUIDIN9 QUESTION:

EXAMPLE

Identify one important plot event from your reading today. Explain why it is important
1o the story and support your thinking with evidence from the fext.

One important plot event is when Stanley finds Zero on fop of the mountain. This event
changes the story because Stanley refuses fo give up on his friend, even after everyone else
believes Zero is gone.

One piece of evidence is that Stanley carries Zero up the mountain when Zero is foo weak to
walk on his own. Even though Stanley is exhausted, he keeps going because he wants fo
save Zero.

Another piece of evidence is that Stanley and Zero find water and wild onions after reaching

This is an important plot event because it changes the direction of the story. Instead of trying
fo survive separately, Stanley and Zero now have a chance to work fogether and continue
their journey.

What genre is your reading foday? How do the characteristics of that genre
influence the events, characters, setting, or conflicts in the story2

Holes is a redlistic fiction novel with elements of mystery. The characters are
believable, and the events could mostly happen in real life, even though some parts
seem unusual. Because the novel includes mystery elements, Lovis Sachar slowly
reveals clues about Camp Green Lake and Kate Barlow instead of explaining
everything at the beginning. The genre keeps readers asking questions and
encourages them fo continue reading to discover how all of the different storylines
connect.

EXAMPLE

LiTeRATURe

fiict, or the themdq

ReSPONSe five

CUIDIN9 QUeSTION: CViDING QUeSTION:

ReSPONSe TEN

se it affects the

GViDING QUESTION

ReSPONSe EICHTEEN| [""? BxPiain

| Because

Determine one possible theme from you
two to three of the BEST pieces of text ev}
supports your theme.
One possible theme is people should noFRVETERVIIITY
One piece of evidence is when Stanley |
assumes the other boys will be mean bef
he gets to know them, he realizes many
Another piece of evidence is when Zero
hole each day. At first, Stanley thinks Zer|
much, but he later rediizes Zero is thoug
other people don't notice.

These events show that first impressions
much more than they seem on the outsi

ReSPONSe five

Determine one possible theme from your reading today. Support your thinking with
two to three of the BEST pieces of text evidence and explain how fhe evidence
supports your theme.

Identify one important plot event from your reading foday. Explain why it is important
to the story and support your thinking with evidence from the text.

hike. By choosing 1
ageous and loyal
ger just frying fo §
ess.

ans helping other:
1s that doing the i
| direction of the |

Earlier} | [What genre is your reading foday? How do the characteristics of fhat genre
influence the events, characters, setting, or confiicts in the storyz

hrough
me theme
o defeat
but the
hanges how

INTERPRETiVE QUESTION:

How do the characters' choices help re:
Explain your thinking using examples fro

Characters' choices help readers underd
what the author wants us to learn INTERPRETiVE QUESTION.

For example, Stanley decides to teach 24
fime and effort. Later, Zero continues hel|
treated him with kindness. Their choices
people with respect can build strong frie]
If the characters had made different chq
be different. That's why paying attention
discover the theme.

How do the characters' choices help readers understand the theme of a story?
Explain your thinking sing examples from your bool

your 1 ]
the BEST pleq

How do the

choices hel

understand t
a story? Ex

. . . % One possible theme is people should
nhinking| | Determine one T

possi
o

q How do the

CUIDING QUESTION

One piece of evidence is when
Stanley first amives at Camp Green Lake
sumes the ofher boys will be mean
ke they are all ot a detention

ashe gets to know them, he

ble theme from

INTERPRETIVE QUESTION
Holes

Characters' choices help readers

understand the therm
; b
chare th
N o learn, it
ch
oices help ?eac;olr example. Stanley decides to
re -€ro how fo reqd even the
Oders éakes extra time and effort, LQ’E/O;’SYh .
ity a Sontinues helping Stanley dig s ot
n fhe k‘:ssuie YSYQHJOV freated him with e
oss

{  theme of ¢ storye helping others and rae

. Wilh respect can build sirgay "'
Explain your Vﬂenﬁg’}:‘\pg Vil song
e ch

aro
different cho\cesc, 'va'es hmcf;j S
story would als
why paying at
characters do
the theme,

thinking using
examples from
Your book.

55age of the.
0 be different. That's
tention o what

helps readers discover

INTERPRETiVE QUESTION:

How can one event in the plof change a character, the conflict, or the theme of a
story? Explain your thinking using examples from your book.

leSson |0 GUIDING QUESTION

Re ﬁ one "
RespoiNg

Idenﬁfy one imna
CVerpeADINg

toq pespoNSe Q/O\

CUIDING QUESTION

‘e important o
g 2ero on 109
hanges the s
Jses 1o give Up
else believes

aiece of ©

book.

INTERPRETiVE QUESTION:

Think about the theme or topic in your reading today. How might that same theme
or fopic be presented differently if the story were written in another genre? Explain
your thinking.

[ARTiNA CALLL-THE WU

Jot event s when
o of the mountain.
oy becouse
s e, ever
Leios gone.
e s Inot Slaney
R when Zer0
" Even thovah

How can oné eventin the
plot change A character,
the conflict, or the ’rher‘ne. of
a story?2 Explain your thinking
using examples from your

rmartina canil-the hungry teacher

ReADj
RosPones

Think about the
fheme or topic in
gl

READING
ReSPONSe

What genre s your
reading today?
How do the
Characteristics of
that genre
influence the
events, characters,
§effing, or conflicts
in the story2

g8 GUIDING QUESTK?N
ur reading

INTERPRETIVE QUESTION

One them
friendishin a1

EXAPLE RESPONSE
CUIDING QUESTION

Holes

3 H|o/ef is a realistic fiction
ovel with elements of m
The characters are be\ievycsljg
and the events could mostly a
happen in real life, even
though some parts seem
Unusual. Because the novel
mc!_udes mystery elements,
Louis Sachar slowly reveqls
clues about Camp Green Lake
and Kate Barlow instead of
explq‘ning everything at the
beginning. The genre keeps
readers asking qQuestions and
encourages them to continue
reading to discover how all of
the different storylines connect.




SHOW STUDENTS WHAT A STRONI ReADINI ReSPONSe ACTVALLY LOOKS Like

Included example responses give you concrete models for explaining thinking, using
text evidence, and analyzing literature.

ReADINI

% CUIDING QUESTION
ReSPONSe = Example Red H EXAMPLE RESPONSE
one scene One scq ReADlNS ~
choosed 's fext me wos wh ReSPONSe JZ/ INTERPRETIVE QUESTION
H H rom today . up the mov)
ReSPONSE NINETEEN AUDIO VERSION NOTeS eXAmPLe o aid reading fhe ine chopte ’
GVIDIN9 QUESTION How % aifficult Vhi Choose one Example Response (Holes)
LUIDII 1ON: pictured i ; When | listened fo the scene
ReAD"Na I8 important scene from where Stanley and Zero discover
Choose one scene from foday's fex!. How did reading the scene yourself compare EXAMPLE RESPONSE | SR
o listening fo itz What did you nofice or understand differently in each version? Use ReSPoNnge % MERPRETIVE Quesry orst e o
specific evidence from the text to support your thinking. T San Compe— T Choose on i ION
%00 Contimas ening 1o SOTIOS 16 experier i i e oL
o e - - || mportant scene from Examg AD‘NS CUIDING QUESTION
(I | can compare and contrast the experience of reading a today's text. Hon " of The Re The Giving Tree.
story or poem to listening to or viewing an audio version of ||  fisteni; , ow did slow, Se onse (The Giving Tree)
8 ¢ ° ening to the i X ReS Example Resp 7 out 1o me
the text, including contrasting what | "see” and "hear" version ch Qudio scene X One scene fhat 7:§2d She oY
when reading the fext fo what | perceive when they listen. | demong_”ge your whenil =~ oose one sCene was when Ihe HOE 0 e story
) " ) INg of t reading) . A apples ilustrations
[CITIERP sometimes we have the ability to listen to books that we scene’s moogy ton ot fecha  from today's teX! - Ty 1ocused on e Gl
have read and the whole meaning, fone, and mood of thg - or meaning? e, ,e' fothebol oy did reading ana notced 0! PELCH enca
text can change based on who is reading the text. your UndErs?.ond[rl: d S";;ﬁzc:\z scene yourse!f i :‘:ﬁ?g;d\o verslon,‘;heig:x: e
have been differegy i feeimored  compare 10 fistent o gentle mocueo:fw \noficed the e
YoU had only reqg oy fradihes o it What diGYOU | e ana generosty of 1S 185,
R as ; 7
INTERPReTiVE QUESTION: only listenedz Explain Usteninghe| ~ notice OF u_nder SC B more &nﬂu?;vs;;;ggw ond ;:ee«cv\s
;ing evidence from o Sulinods dmerenﬂy ine ific c:::ﬁ;\ reading. Expen\e';gnrge petter
Choose one important scene from today's text. How did listening to the audio the text. ge”g"’s"yc version? Use spect “aene oo Vqﬁs ?ehé&nwp
version change your understanding of that scene's mood, tone, or meaning? Would * evidence from the ””“e'sg'ydne ooy and the free-
your understanding have been different if you had only read or only listened? fext to SUDPOH your Detwe
Explain using evidence from the text. ny'mk'lng
EXAMPLE TeRATURE
o
CVIDIN9 QUeSTION:

o CabLul (L5} ReADiNG VS LiSTeNiNg QUICK NoTes

: : - WHeN COMPARINY A TeXT TO AN AUDIO VERSION...
Choose one scene from today's text. How did reading the scene yourself compare
to listening to it What did you notice or understand differently in each version2 Use
specific evidence from the text to support your thinking.
Example Response (The Giving Tree)

1. READ FIRST: Pay attention to what you imagine as you read.

! 3 WHeN COMPARINI A T€XT TO AN AUDIO VERSION...
v How do you imagine the characters' voices?
v What fone and mood do you notice?
One scene that stood out to me was when the free offered the boy her apples. When I read the story v Which words or moments stand out?
myself, | focused on the illustrations and noticed that the free looked happy fo help him. When | v
listened to the audio version, the namrator's gentle voice made the scene feel more emotional. |
noticed the kindness and generosity of the

pictures and details whil

Where do you naturally pause, slow down, or speed up?
more while listening, but | paid closer atfention to the
eading. Experier

1. READ FIRST: Pay attention to what you imagine as you read.
v' How do you imagine the characters' voices2
2. LISTEN CLOSELY: Notice the choi th it ke 1
ing the scene both ways helped me befter understand STEN CLOSELY: Nofico ihe cholces Ihe namator makes | v What tone and mood do you notice?
the relationship between the boy and the tree. = . E jon — What fions d hear? v Which words or moments stand out2
Biempto Respoies (Holcs) xpression at emotions do you hear
One scene hat stood out 1o me was when Stanley carried Zero up fhe mountain. While reading the +  Pacing — Where does the narrator speed up, slow down, or pause? ¥ Where do you naturally pause, slow down, or speed up?
chapter, | imagined how difficult the climb was and pictured the setting in my own mind. When | *+  Emphasis — Which words or phrases stand out?
listened to the audiobook. the narrator's slower pacing and serious voice made the scene feel even *  Volume — When does the narrator get louder or quieter?
more suspenseful. | noticed Stanley'’s determination more while listening because of the emotion in
L] the narrator's voice. Reading helped me visualize the setfing, while listening helped me better 3. COMPARE: Think about what changed between the two experiences.
understand the mood of the scene:. + What did you nofice differently?
INTERPReTIVEe QUesTiol

2. LISTEN CLOSELY: Notice the choices the narrator makes.
+ Voice — How do the characters sound?
What stood out more in each version2 Expression — What emotions do you hear?

Pacing — Where does the narrator speed up, slow
down, or pause?

Did you understand a character or event differently?
Did the tone or mood feel different?

Choose one important scene from today's text. How did listening to the audio
version change your understanding of that scene's mood, tone, or meaning? Would

4. ANALYZE THE EFFECT: Don't stop af what was different. Explain why the difference matters.
your understanding have been different if you had only read or only listened?
Explain using evidence from the fext.

The narrator

« Emphasis — Which words or phrases stand out?
, which made seem/feel . This helped me + Volume — When does the narrator get louder or
understand . quietere
Example Response (The Giving Tree) READ — LISTEN — COMPARE — ANALYZE
When | listened to the ending of The Giving Tree, the narrator's slow, gentle voice — 3. COMPARE: Think about what changed between the two
made the scene feel much sadder than when | first read it silently. While reading, | BOOK AUDIO experiences
mostly noticed that the tree had given everything she had to the boy. Listening :
helped me notice how lonely the tree seemed and made the ending feel more .
emotionall. If I had only read the story, | might not have thought as much about the
mood. Listening helped me understand the author's message about generosity
and sacrifice more deeply.

What did you nofice differently2

+  What stood out more in each version?
« Did you understand a character or event differently2
+ Did the tone or mood feel different2
Example Response (Holes)
When | listened to the scene where Stanley and Zero discover the suitcase, the
narrator's excited voice and dramatic pauses made the moment feel more
suspenseful than when | read it silently. While reading, | focused on what happened

4. ANALYZE THE EFFECT: Don't stop at what was different. Explain
why the difference matters.

next and the clues that connected to the rest of the novel. Listening made me pay

more attention to the excitement and relief the characters were feeling. Both

experiences helped me understand the scene, but the audiobook made the

emotions and tension stand out in a different way.

The narrator , which made

. seem/feel
. This helped me understand 5
©MARTINA CAUILL-THE HUNIRY TEACHER

READ — LISTEN — COMPARE — ANALYZE

IARTINA CAUL THe UASRY TeAceR




Tue SAe CoRe SKiLLS—WITH CRADe-level EXPECTATIONS BVILT IN

The unit aligns the lessons to 4th-, 5th-,
and é6th-grade Reading Literature
standards, so you can see exactly

.RL.6 ) _
A(‘Zompcxre and contrast the point of vie

: g . =
stories are narrated, including the difference b
=l rean narrations.

w from which different
tween first- and

il

5.RL.6
Describe how a narrator's or speaker's point of view influences

Where how events are described.
. . 4™ GRADE READINY LiTERATURE STANDARD LeSSONS
h k|” f e 23,4 . " narrator
eacC S | TS Refer o defails and examples in a fext when explaining what the 6'RL'6, uthor develops the point of view of the
text says explicitly and when drawing inferences from the text. EXplCﬂn how an @
4RL2 567,89 aker in a text.
O -I- yo U r g rO d e Determine a theme of a story, drama, or poem from details in or Spe
the text; summarize the text.
|eve| 4.RL3 8,9,10 . o
o Describe in depth a character, sefting, or event in a story or Po Nl' of v w NT f
drama, drawing on specific details in the text (e.g., a character's ' .e Po' of v'ew NoTes eXAthLe
/| PoiNT of Deﬁnigion: TC\e‘dncrrcfor‘s position in relation to the + Point of View: (in fictional witing] the
= = p: o tory being tol t i lation fo a st
™ .2 f s, ‘ )| vie s narrator's posifion in relation fo a story
5T GRADE READIN LiTERATURE STANDARD (SSONS ued | view oot SONT OF ViEw | ‘
! Paaive: l F VIEW ‘ + First Person Narrative Point of View: fhe
5.RL1 2,3,4 cters P X A A AL narrative is fold from the perspective
ini 3 NARRATOR | Definition: A person who narrates (fells something), = of a narrator speaking directly about
QUO}TEI accurately from G.'SX" when explaining what the text says especially @ aharacter who recounts the events of 2 himself or harseff, Mentor Texts: Ghost,
N T Ot
explicitly and when drawing inferences from the text. ﬁ7 21, 22, anovel L the Mighty, The Outsiders
5RL2 56789 prose, Example: InFroak fhe Might g ENeLZR) | canidentify and explain the different points of view. :::’:S;;Z!t :’:g‘;g're"fﬂ;seﬂ the
Determine a theme of a story, drama, or poem from details in the rer]n s FiRST- | Definition: First person narati " IXTIERD Vhie vou are reading books, they will be fold from a variety o W’* Sertesof
% of points of view. Stories can be told from a narrator, who -
9 where the story is narrated b| & L WA
r PeRSON = isn't in the story, a narator who is in the story, and the point beisonLimited Pointiof.View:{The
N " ol | e = of view can even change while you are reading. The point ide narrator only knows the
6™ CRADE READINY LiTERATURE STANDARD (eSSONS SN ” Example: Freak the Mighty is| & of view diefinitely influences how fhe sfory and evens are e s
person described, so it's important to be able fo identify each Menfor Texts:
6.RL1 2,34 89,10 erel point of view, because the | A T T L T
Cite textual evidence to support analysis of what the text says t- gind narrating the novel. Ve outside narrator knows all the
explicitly as well as inferences drawn from the text. THIRD- | Definition: In ihird-person poi rocors e hary. Manior Tes
6RL2 56789 19,20 PERSON ”'G"G'O’ tells us about what's y Potter and the Sorcerer's Stone
.RL. ,6,7,8, D stor
Determine a theme or central idea of a text and how it is 11,12,13,14, 5 rotorvew [ o rT— -
conveyed through particular details; provide a summary of the 17 / xample: the Moze.Runner
s Ak . person point of view. N .
text distinct from personal opinions or judgments. Po NT of v ew '/2
THRD- | Definition: The narrator only L I I
6RL3 89,10 and feelings of one charact H
. oy RSO | !
Describe how a particular story's or dramas plot unfolds in a 17,21, 22, 18,23, 24 'fr:§ eN are described using pronoun) Objective:  + | canidentify and explain the different points of view.
series of episodes as well as how the characters respond or and L.IQM.!I.,,D he', and 'she.
change as the plot moves toward a resolution. of events Example: Harry Potter and th| FIRST-PERSON . i
e P /\ el THRD- | Definition: A poin of view fn POINT OF view/| | Sfandardsi - 4.RLe Compare and contrast the point of view from which
e " < j CCaten B of storytelling in which the n different stories are narrated, including the difference between
Determine the meaning of words and phrases as they are used in | 17 15,16 PerSON thoughts and feelings of all f
a text, including figurative and connotative meanings; analyze ’ 1,2,3,4,56,7, mig,ciem story. N\ {irst- eind fhirckperson namafions;
the impact of a specific word choice on meaning and tone. e, 8,9,10,11,12, b Examples il Wosran * 5.RLé Describe how a narrator's or speaker’s point of view
text 13,15,16,18, . | influences how events are described.
6.RLS , 172,22 19 bd atthe | 19,20, 21, 24 S€COND | Definition: The narrafor fell f + &RL& Explain how an author develops the point of view of fh
Analyze how a particular sentence, chapter, scene, or stanza fits ’ N character using the word 'yol -RL.6 Explali w P poi i e
into the overall structure of o t i the = be talking to the audience. narrator or speaker in a text
devs € tTheme, setting, or plot. S Al voure
6.RLS , ) 15,16 INTERPRET! EXAMPLE RESP ONSE Materials: ~ «  Lesson Fifteen Teaching Slides
. Explain how an author develops the point of view of the narrator CU'DINC QUES + Abook you have read, a chapter from a book you're readings,
[oreRagkerin o text. 1 Holes is wittef Wh . proe TION or a picture you book you could read for this lesson.
6RL7 19.20 How does the pobt ol view sox at point of The story | + Chart paper and chort markers
N . ) s . "
Compare and contfrast the experience of reading a story, narrator's pOlnT of '::d sweiences | View js N """d’Personyn,:,iOd today is tolq i + Reader’s notebooks
drama, or poem to listening fo or viewing an audio, video, or live N Stanley is accuse| used N know thjg fed point of view, |
4 4 G f ; fluence the o is because th, « Interactive notebook page for each student
version of the fext, including contrasting what they "see" and 1, view In megsw;: ;”:f your reOdi USes the character € narrator
"hear” when reading the text to what they perceive when they 84 wayeventsare e on f ng of " or 'me buc1 i‘;s name insteaq + Scissors
fisten orwotch. 13| gescribed in your howevereasd | TOQY2 Whqt leams ihe thoughis g e + Gle
" fhe Warden, of > one nd feelings o . .
6.RLS (not applicable fo literature) 19| (eading today? What vecave el €Vidence fr, ne characier, The naratey > ' MASSERens Sresedenct
might readers pe“peweo‘r‘x the t om is 15»??5 Wwhat the mqin character
6.RLY 18,23,24 g Warden's por ex Ing, but never tel i i
o 8 € Guidi + What point of
Compare and contrast texts in different forms or genres (e.g., understand differently fnngis::;g: g t helped ;)fher Characters are m’;k\:\;hm e . v.wg o1 ot of e usedin yourteading foday? Whet
stories and poems; historical novels and fantasy stories) in terms if the story were fold knows about YOU ldenﬁfy f»he T:Ose Clues helpeq me de'egA Question evidence from the text helped you identify the point of view?
of their approaches to similar themes and topics. oint of author's chol » . at the story is written in th e
from another p sianeyseed | 00INT Of View?2 person limiteq irdl -
6RL10 1,2.3.4,5.6,7 e because re We person o rh? rather than firs Interprefive  +  How does the narrator's point of view influence the way events
By the end of the year, read and comprehend literature, 8,9.10,11,12, Views LI "d-person omniscient. Questions are described in your reading foday? What might readers
including stories, dramas, and poems, in the grades 6-8 text 13,15,16,18, a\m Stanle understand differently if the story were told from another point of
complexity band proficiently, with scaffolding as needed at the 19,20, 21,24 situations Y view?
high end of the range.




AND THe HARD-TO-FIT LiTeRATURE STANDARDS AREe CoveReD, TOO

Dedicated lessons on poetry, drama, traditional
literature, and Greek mythology give students
explicit practice with standards that may not
naturally come up in a class novel.

Poem STRUCTURES

Objective: - | can identify, explain. and analyze the siructural elements of poety.
I can analyze how the overall structure of a poem contributes fo the
development of the theme, setfing, or plot (6" grade CCSS).

+ 4RLS Explain major differences between poems, drama, and prose.

Sfdhdardst  and refer to the structural elements of poems (e.g.. verse, thythm,

meter) and drama (e.g.. casts of characters, settings.

DRAMA STRUCTURES

Objective: + | can identify and explain the structural elements of drama.
I can explain how scenes fit together to create the overall structure

of a drama.

+ Ican analyze how a scene confributes fo the development of the

theme, seffing, or piot. (6th Gradie Standard)

Sfandards! - 4.RLS Explain major differences between poems, drama, ond prose.

dialogue, stage directions) when wriing or speaking about a fext.

Poem STRUCTURES NOTeS eXAPLE

Weting Aot Rding

Jmmy lofand TV S
v: Shel Siiverstein |

| st oy ot

w ed to watch his s S
[ st s moen s e \‘
ed an fched allnight |
e |
T o S By et Lot |

POETRY TERMS

Definition: A single line
of poetry.

1 have always loved coffee
It pretty much completes me
It helps me fo keep going
Withit | am all knowing.

Definition: The sound
and feel created by
the pattem of
accented and
unaccented syllables
usually repeated in a
poem.

He watched all day, he
watched all night

Till he grew pale and lean,
From “The Early Show" to
“The Late Late Show”

And all the shows between.

Definition: An
arrangement of a
certain number of lines,
usually four or more,
forming a division of a
poem: separate by a
space: The paragraph
of poetry.

I have always loved coffee
It pretty much completes me

It helps me fo keep going
With it | am all knowing.

)

=
s )

STANZA RHUYTHMA| VERSE

Definition: Meter is a If music be the food of love,

stressed and unstressed | play on:
syllabic pattern in a Give me excess of it, that,
a verse, or within the lines | surfeiting,
of @ poem: The appetite may sicken,
o apoetic device that | and so | die,
- serves as a sound That strain again! It had a
% pattern for the verses; | dying fall;
gives poetry a 0, it came o'er my ear like

the sweet sound
That breathes upon a bank
of violefs...

thythmical and
melodious sound

DRAMA STRUCTURES
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DRAMA TERMS

U TRADITIONAL LiTeRATURE

Objective:  + | can compare and contrast how fraditional stories from different

cultures develop simiar themes, topics, and patters of events

MmYTHOLO9Y

Obijective:
cultures develop similar themes, fopics, and patterns of events,

I can compare and confrast how fraditional stories from different

Stand

RADITIONAL LiTERATURE NOTES €XAMPLE|

TRADITIONAL LiTeRATURE

g Short stories that teach a lesson or morai, often using
%)  animals that falk and act like people.

N { i Example: The Boy Who Cried Wolf (Teaching that fiars are
JW9  not believed even when felling the truth)

Stories passed down through generations that often reflect gj

)

the beliefs, fradifions, or culture of a group of people &
;73[\ A

Example: The Green Frogs - A Korean fraditional folktale
about listening to parents

Sa11M104

Traditional stories that usually include magic,
imaginary characters or creatures, and challenges
that characters must overcome

Example: Cinderella

Stories passed down over fime that are offen based on a
real person, place, or event but include details fhat may
be exaggerated or fictional ‘%

Example: King Arthur and the Knights of the Round Table

SANaB3)

Stories about a clever character who uses tricks or

FABLeS

Short stories that teach a

TRICKSTeR
TALeS

Traditional stories that of
beings an

DRAMA =

Adramals awiitten work that
tells astory through action
and speech and is acted out

PROPS

Apropis an object used on stage or
screen by aclas duing o perfomance |
or screen production.

CAST

The actorsin a play, film,
or television show.

CReW

Crew of warkers who move:
scenery or handle props in
a theatiical production.

SETTING

Refers fo the place or ploce:
ihe story occurs, which i dilf
om the place of Ihe performance.

TueATRe

o spelied heatr, s
b imtiood
cton s precisl pomed
significant sense of crom:

Ces n which the.
‘o coherent and

STA%e

The sloge [somelimes referred o
as the deckin slagecrall] 5 a
designaled space for lhe
performance of productions.

One of the subdivisions of a play; a
division of an act presenting
continuous action in one picce.

SeT
Scenery and props

designed and arranged for &
a particular scene in a play.

DIHLOCVE
Dt s o s o
ey —

AUDieNCe

The people who
watch the
performance.

IDIALOCVE . —_PRAMATIC iRONY |

When we have more

than @ character.

lesson Or mor

culture's beliefs.

Example: Zeu:

FOLKTALES

Stories PAsse
generations fﬂ,RyTﬂLe
reflect the

or culture of Traditi

1e9eNDS

Stories passed
fime ﬂ'\of Ol’e

N

TRICKSTGR TALeS

onar
event but m Stories about o Clever
tnat may bel fricks or wit o character who uses

solve problems,
et
outsmart others get what

example: | Example: Anangi the

the Knighty  Spider (West African

Table tales where the
small spider fricks
larger animas).

or fictional- | they want, or

CReek MYTHOLOYY CHARACTERS
::‘;SGEDON )
ATuenA

god of the sky and thunder

god of the seas

syoddess of wisdom and war

e

rers

wol CREEK MYTHOLOYY TERMS

uADes m\‘ 'god of the underworld —
ARTEMIS ['goddess of the hunt
ARe!

obyssey

Alon

de FAZ US
jour X
ATUENA
goddel HADeS

kerq| | PANDORA'S A temptation that
uestl! | oy leads to frouble.
pel
MiDAS Someone who is
Lol TouCH successful at all he or
DiON she does.
AP ACUiLLeS® A person's weak or
uery| |HeeL vulnerable point.
PR3 | | TROJAN Someone or something
1Y | joRSe that is used to hide
what is frue or real in
ARA order fo trick or harm
HeR Py an enemy.
pers] |UeRCULEAN |Lpa A difficult or intense
orell | | TASK ) task.
NARCi ————“=amaninlove with |
obys R J AN MOR Se
Some




A CLeAR PLAN FOR WHAT TO TEACH—AND WHAT STUDENTS DO NeXT

The Start Here Implementation Guide walks you through pacing, class novels,
independent reading, and how the pieces of the unit work together.

DISCUSSION

ple (B Teavcher

SOCRATIC SEMINAR

Ut wish
Nome: Period:___Date exactly
ANALYSIS | EVIDENCE PREPARATION LISTENING |
Discussion Focus: | SPEAKING &
LISTENING Nome:
DISCUSSION o Date:
RESPONSE

o  Obiective:

CHARACTER TRAITS DAY |

+ Ican describe a character and analyze how they respond fo

challenges to make conclusions about their character rais.

Sfandardsi - 4.RL3 Describe in depth a choracter, setting, or event in a story
] " e daicicin tha tax
3
| Inferprefive 1. Do characters reveal who they are more through what they say
9 Questions or through what they do? Explain your thinking using examples
from your book
Mini-Lesson: 1. Ask students what they know about the word character.
L Holes 2. Explain to students that we are going fo have an infroduction to
choi032 characler fraifs.
< 3. Have students cut and glue their interactive notebook page into
their reader’s notebooks. Make sure they only put glue on the side
] flaps as we are fiterally going to cut down the midde of the
o paperin a second
.1 used Stanley
Mini-Lesson: + Coverimportant vocabulary while reading. rwith fhis
+ Show the students how fo analyze this section of the novel ! o,

14.Tell students that they are responsible for doing the same with

and how fo defermine character frails by Using evidence
HOhSex. . Aristry doesn't
+ Remind students of fhe guiding question.

another file)
their independent reading novels today by displaying their
reading response assignment with your projector. Reading ——
Response slides included in the Lesson Eight Presentation.

>r's physical
:f;:;::p 1. Students read o seff
g 2. Remind students that they are responsible for wiiting a reading lly cut their
response for their independent reading novels. describe the
3. Teacher meets with students for conferences and groups for pmphasizing that
quided reading/oook clubs.
e the character
Closing: 1. Have students share their findings and/or reading responses. for explicit

Ask students the inferpretive question to discuss as a class: Do
characters reveal who they are more through what they say o fabout while you
through what they do2 Explain your thinking using examples from

your book.

The Hurlgry Teacher voved Sliey wids

What's Included in Every Unit
Each novel siudy includes everything you need to implement this siructure
seamlessly — for print or digital teaching.

12 fully planned Socratic Seminar-aligned lessons

Guiding and inferpretive question slides for each lesson

Student reading notebooks (prinf + Google Siides)

Editable rubrics and exemplars for reading response:

Minl ancher cheats and eference pages (6 author's crtt ond figurative

SOCRATIC SEMINAR PREPARATION

Why|
Thesd]

The: Huntgty. Teacher: el Slivfy uililg

These novel study units are designed fo go far beyond fradifional
chapter questions and quizzes. Each one uses a Socratic Seminar-

b el Slivofy reaclinlg respoge examples

Middle School: Out of the Dust by Karen Hesse

Common | SIXTH (RADE | SEVENTH GRADE | EICTH CRADE I
Standay

seamin SOCRATIC SEMiINAR NORMS EXAMPLES
arge

urd NORMS:

Conne 1 B, - Racdl licts totha tavh =1 Iy =i

CLASS PERIOD BREAKDOWN

RESEARCH  IMPLEMENTATION | RUBRICS | STRATECIES

SOCRATIC SEMINAR
_inanlonnoAlalind.

uBiMg My regaurees ik ybur cfagSiHRNY

Over the years, I've refined how | use these novel study units—and they've evolved

their

Sample Scripted Lesson: Day One — Holes

Wbved Slivofy reacling respoge examples

2. "Now we're going to think a little deeper. The interpretive question is:
Do
Sixth Grade: The Maze Runner by James Dashner ofvi M W vy mm M W Seminats
i 3. Expl|
nef | The Maze Runner by James Dashner
Socrgd  This one shows how messy and authentic learing can look during a Socratic
har Ararks arg, 1w Seminar. We were debating possible endings to a novel, and you can literally see

Transition to Discussion

Aiter students have written, infroduce the inferpretive question.

et Slicly reacirg regpaige examples

Fifth Grade: Holes by Louis Sachar

When | taught fifth grade, | was self-contained :nd had my students all day. That
meant that our reading block dlone wos 90 minutes. It worked because our closing
always involved sharing our writing/thinking. But as | moved to éth-grade Language
Arts and had my kids for a tofal of 90 minutes. and then advanced to 7th and 8th-

grade Language Arts with just 55 precious minutes, | realized that my “closing”
section needed a change.

In general, | wanted my daily closing to be more varied and keep my students
engaged. In fne lesson | always write, “Have students share their thinking aloud,”
but these are some ofher acfivities | do for our closing:

VG€aBUIGHY: Instecd of a Socrafic seminar and the writing assignment, | will ask
students 1o find 4-5 interesting or unknown words while they (or I} are reading
They then fil out a vocab organizer {shown in the examples in the vocabulary
section). For the closing, | would have students share their words and tell me
what they think they mean based on confext clues.

CLeﬂR DiSCUSSION NORhnS AND eXPeCTHTiONS§2§¥5:?§§?fi§;iféli

3.__Formative assessments: This is where | might do o quick check about broad
le evidence." This is for

Sussing and who sfill

Sﬂl’hPLe LEeSSON fLowW HND CLHSS BREAKDOWNS -

ReAL STUDENT eXANnPLeS AND Respowses:’ife:%zié?:iiﬁ‘
TeACHeR TiPS, STRATEYiES, AND TROUBLeSMOOTuNS
ReSEARCH-BASED APPROACH TO DISCUSSION |

4. Summllve assessmens; Ts s more ke
ialeanz or two questions

‘s for homework or
In DOOK CIUDS. ¥

4 Discussion Assessment: If irachers assessed

R, Loy

puctiures o wy utilig. ohuring. sporalio Semilars

s | “The Ravine” by Graham Salisbury

This is a snapshot from one
ratic

Jo by of our early o

Seminars. You can see how
sclone ik Lok

The Spcralic Semiar
RESEARCH BASIS

Socratic seminars are named for their embodiment of Socrates’
belief in the power of asking questions, prize inquiry over information
and discussion over debate. Socratic seminars acknowledge the
highly social nature of learning and dlign with the work of John
Dewey, Lev Vygotsky, Jean Piaget, and Paulo Friere.

Elfie Israel succinctly defines Socratic seminars and implies their rich
benefits for students:

The Socratic seminar is a formal discussion, based on a text, in which
the leader asks opei ded questions. Within the context of the
discussion, students listen closely to the comments of others, thinking
crifically for —g
themselves, and
articulate their

Job oy 5 Kind of gy

0
and their wm 15 Mare (s,
responses to the v S by o
thoughts of Jof o s~
others. They learn (y Heent b e by "”
fo work o ey
cooperatively et ‘Wr Yf,?'ui of
and fo question fllet M4 DR
inteligently and w ’(nw 4.(mr.v W M”‘
civilly. (89) ' ([T
7"5" ] ﬁhﬂ“" Nr i v
W""I mmﬂ‘ uW

S8 oama N 200

fight along with me.

gz Choosing a text: Socratic
R cormincrs work best wih,

g effectiveness: Socratic
seminars require assessment that
respects the central nature of S w R

nelpful leacher lipg

‘ The Sor:rcmc 5emmcmnpmacr is Me

frequenlty agkeo questions

When do you ask the hook question? How do you have students respond?
« lask the question before we start reading [verbally) fo get them "hooked” on
the chapter(s). Sometimes | don't ask

IN SIXTH GRADE
When I moved to th grade, my class periods were shorfer, so | adjusted.
+ Wessfill used the same framework—read, write, discuss, revise—out
somefimes | spread it across fwo days.
« Some days we focused on the Guiding Question and a written response
only.
« Ofher days, we skioped the quick wiile and jumped straight info
discussion.
+ The key was flexibility: students always had a purpose while reading, and
very discussion or piece of wiifing was connected fo that purpose.
This approach made Socratic Seminars feel natural rather than separate from our
regular reading instruction.

IN SEVENTH AND EIGHTH GRADE
in middle school, where | have 55-minufe periods, | use fhese units as flexible
reading-writing hybrids.
+ Some days we read a passage. had o Guiding Question discussion, and
Ieft the Interpretive Seminar for the next class.
« Other days, students came in readl fo discuss, and we wrofe affer the
seminar o apply fheir new insights.
« loften leave my class charling from discussions on the board so students
can refer back to it while revising their writfen responses.

No matter the.

structure,

every lesson is

designed fo

help students

build stronger
ritten

it's the process
that drives
both crifical
thinking and
better witing.




BVILT TO SUPPORT €VE€RY STUDENT—FROM THINKIN9 TO WRITiN9

Students use structured reference pages, guided responses, and clear rubrics to build
understanding, participate in discussions, and improve their writing over time

CHARACTER TERMS

____LODIECTIVE gummarics

POSiTive AND NegATive

‘ CHARACTER

inside. Determined by their acii

Definfion: Wraf ihe characler |Posmve CHARACTER TRAITS | Nel ELemeNTS of PLOT

IpaTe

DETERMINING TuE MEANING

” Dynamic | Organized ] Al |

# | CLUE

EXPLANA

22 The particular point in a story at which the confiict or fension hits

‘r_les\ point. The climax is the most excifing point of the sfory.

Clues

1 |Punctuation | Sometimes you

FIURATIVE LANIVAT 10 paTive LANIUAZE:

punctuation clu
type style fo infe]

HETARHOR| Defiiton: Comparing o trings that are nofaike] || things using “like" or “as.

MoOD: THe ATMOSPHERE OF A PieCe Of

©MOTIONS A SeLeCTiON AROVSH]
TONE: The AUTHOR'S ATTiTUDE TOWARD PO'NT of V'ew

Example: “Myra's head is as empty as a flower po| L Definifion: Compares wo nike

£ Example: "Myra's
ihat Green Lake was "Heavel |3 _head is as emply

§ Definiion: Compcing o irgs ot

S, w.l; |-

‘ POINT OF | Definition: The narrator's posiiol

READING 9

- e -2
story being told \
12— AUTHOR'S CRAF[

Definition: The calegories of it
content of fhe books.

dragons, wizards, witches, an

Definition: Literary genre, espe
novels, hat describes imagingf

Example: The book Harry Pofte]
in the fantasy genre because |
@

2 Notic

(- sReADINg VS. WATCUINg
WHeN COMPARING A TeXT TO A Movie OR POETR” TERNS

1. READ FIRST: Pay attention to what you i
v What do you picture?
¥ How do you imagine the setfing a
¥ What tone and mood do you nofi
v Which descriptions and details stal
¥ How do you imagine important e

TRADITIONAL LiTeRATURE ZeUs

g Short stories that feach alesson or morf Poseinow7
@/ animals that talk and act like people.

7]

[

- ¥

-] N Example: The Boy Who Cried Wolf (Teq|
& W% ot beiieved even when feling fhe iruif |[ HADES

lmple: Percy Jackson
f

- - = DefiNiTioN I’URPOSe
. READING aeNReS e v motie | gaessieere s
ifion: A fraditional st S— s -
Y includes gods, heroes, of] . . .
(EAY Myths were used fo expl ReADIN9I VS. LiSTENIN9
traditions, or things peop]
understand. WUeN COMPARING A TeXT TO AN AUDIO VERSION. .

AUREADIFIRST: Pay attention to what you imagine as you read.

finition- 4 tune of

DRAMA TERMS

screen by actors duing o performonce |

DRAMA = [PROPS o
Definition: A single fine [ 1 | Adiama s awriten work hat Aprops an objectused on stage or H
v it] e oh acor

orscreen producion. ||

[ ot o
72} ol poer | B S o,
(-3 Wi
CAST CReW

Crew of workers who move.

= CReek MYTHOLOYY CIARACTERS

god of the seas

god of the sky an cReeK "yTuoL099 TER"S

PANDORA'S
BOX

ATHENA goddess of wisdol

‘god of the under

A temptation that
leads to frouble.

about listening to parenfs

Stories passed down through generations that offen e
the bellefs, traditions, or culture of a group of people. | | [ARes

Example: The Green Frogs - A Korean fraditional folkid " | apoLLo

ARTeMiS Qﬂ\ ) goddess of the h | | MiDAS
3 god of war Toucu

Someone who is
successful at all he or
she does.

god of the sun an|

ACliLLes®

iRYTALES

&

Traditional stories that usually ind'| | HESTIA
imaginary characters or creatul
that characters must overcome] Demﬂek@

Example: Cinderella

HeRA =" | goddess of womd]

A person’s weak or
vulnerable point.

leel
goddess of heart
goddess of harve{ | | TROJAN

WeRtnes JIIf | messenger of o] | [HORS®

be exaggerated or fictional,

Stories passed down over fime that are often based o .
real person, place, or event but include details that m{ | APHRODITE

Examole: Kina Arthur and the Kniahts of the Raund T TACK

god of the grape

I | goddess of love df

Someone or something
that is used to hide
what is true orreal in
order to trick or harm
an enemy.

lePUAeSTY! god of fire HeRCULeAN

A difficult or intense
task

ViSUAL RefeReNCe PAJeS FOR keY CONCePTS |

SIX DifFERENT VERSIONS OF €ACH, |NCLUDINS NB- SlZeD

FULL-SiZeD, FULL COLOR, BLACK AND WHiTe, AND DlSlTAL,

(> ¥

| |RMCMN€ @Htmnsiormed \nro1

DifFeRENTIATED RUBRICS FOR €ACH 9RADE Level
EDITABLE CLECKLISTS FOR TRACKING PROYRESS

[]
 GUDING QUESTION.

[]
CUIDING QUESTION:

Who separates the Socs and the Greasers?

msuvuuirocus "
INDIVIDUAL READING
RESPONSE  Period Date

LITERATURE_JRNININ

STUDENT READING LITERATURE iocus MOOD & TONE
Nar
[N  RESPONSES  Perioct READING ™ READING LITERATURE WRITNG
LITERATURE STANDARDS AND CONCEPTS | DATE | s RESPONSE _ Period Dae = POINT OF VIEW y
oo || S v eaanuee WRITNG anGy | & | pronadien mumerdsrs
o —_ Moon AND TONE
@ sz e mpoc o a spectic
°
" 1
2 H
g INSPIRATION
T erocus Jeme oo 2 ROM THE PAST SRNEUS
(ame:
2 ‘I READ ';ESI}’%IHS% Period:___ Date_____
- s RESPONSE  Feiod AND TONE
— - nobyzed the impact of [ s | READING LTERATURE WRITING LANGUAGE
READING TERATURE WRITNG s INSPRATION FROMTHEPAST |+ Vo ermame vl Semorcted commana
AR (PRSI [Morcraruse rocus: £ 5 L
= < o FILM ANALYSIS J [
= 5 °
L= = RH READING || ©
] =¥ RESPONSE]| © reoncurd RESPONSE || & |.
=] e READING LITERATURE &
2] g TEXT STRU READING LTERATURE 2
s ANALYZNG THEME | - W] Ancysea 3
3 N b s - <
=Tl < S5 a = AR
o =~ ° b
2 ° 0 @ =
[ CmNGTY| 8 = e o
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] S
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T > 3 B INSPIRATION FROM THE PAS
READING 7777 =) RT“ L e
RESPONSE  FPeriodi____ Dote:_|}|
e & CR ADE gTEPﬂTUPE INFORMATIONAL STANDHPD ekt
LTERARY PLOT wor - eading E’@Odm

ANDARD TEACHEP
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LeXiBLe FOR ANY CLASSROOM SeTuP

Use this unit in print, digital, or blended settings with ready-to-use — e
slides, student interactive notebooks, and response notebooks. D'S'T:L(;L\é[:)g;

STUDENT NOTEBOOKLITINB  +¢ & 0D B - Slideshow |+ ® Share ~ Upgrade

File Edit View Insert Format Slide Arrange Tools Extensions Help

Q + o e & @ Fit - R Tt 9 N~ Background = Layout Theme Transition

1 2 3 4 5 6 7

EZIOXD <eoces often have o gerre of rea

because they fend to have similar f
That's okay! But, we will red from Al
during our unifs of study.

= Type here
4| DYSTOPIAN
[

" o Type here
YSTeRY

Type here

niext
Today. Using fhe CONISE,
9 antity which tvee ©!

~—our readin
o your rect
prvase from YoUr ST
o you think it means &

- Sose one uniamiior WO
fiar W

ose one U xd

Ca the word: €919

OBJeCTive | can identify and explain the different points of view.

Type here

MEeANIN9 While you are reading books, they will be told from a variety
of points of view. Stories can be told from a narrator, who
isn't in the story, a narrator who is in the story, and the point
of view can even change while you are reading. The point
of view definitely influences how the story and events are
described, so it's important to be able to identify each.

-
ﬁ hYTHOLOYY

L m= » =
Type here Type here g \TeRPReTIVE QUESTION R T
A —oinors somelimes ChO%KE e ot the read
-  think ‘word chol
2.2 How co

AR coodLe SLiDeS TEACHINY PRESENTATIONS

= % BiOIRAPHY ™"

Type here.

[ 1 V5 W T N v T g TR M

(‘
FIRST-PERSON SEeCOND-PERSON ,
POINT OF VieW POINT OFf VieW

{| AVTOBIOIRAPHY

“uﬁ:

. |
™ B
. Type here Type here = : e —— . :
D{JEW ReAD'Ns EXAMPLE RESPONSE
e
L ReSPONSe CUIDING QUESTION
o Holes
i Eﬁ = WhGT genre is your Holes is a realistic fiction
) Fd‘__ reOdlﬂg deOy? novel with elements of mystery.
How ¢ ¢ The characters are believable
— o the and the events could mostly ‘
( #ae Chorocferisﬁcs of tr;%%piﬂ inreallife, even
'gh some parts s
: THIRD_PERSON LinwiTeD S | deme sl Bocarse e vl
e ] ) . ey e udes mystery elements,
PolNT of Vlew TUiRD-PERSON —_— events, characters L?ws Sachar slowly reveqls
A . , Clues about Camp Gre
L OHlec.ENT §efflﬂg, or conflicts and Kate Barlow insteggr:)fwke
= POINT OFf View : In the story2 £xplaining everything af fhe
= LESSON e Segnning. The genre keeps
= SIXTEEN K : readers asking questions ang
z —_— encourages them to continue
3 reading to discover how alf of
the different storylines connect.

EASY TO ASSIIN AND USE iN Coo9Le CLASSROOM




THe HUNIRY TeACHER'S TERMS OFf USe

eACH PAYe OF TUIS DOCUMENT iS COPYRIIUTED
Yyou mAY NOT Yyou mAY

« You MAY NOT CLAIN~ ANY PART OF « THiS PRODVUCT iS DeSiaNeD FOR PERSONAL
@ OGN € USe iN ONe CLASSROOM (ON€ TeACHER)
. ;Lg\sj :.)1:;: \':fg-f g-ll:l :Rseg(?: geC:'\‘/'VN ONLY. FOR US€ iN MULTiPLe CLASSROOMS,
——— ) PLeASe PURCHASE ADDITIONAL LiCENSeS.
ANYTHING BASED ON TUIS DOCUMENT. . eReepiEs: IF You CHOOSE TO SHARe ONe OF
« You MAY NOT POST ANY PART OFf THiS Y FReeBieS ON YOUR WeBSiTe OR ON
DOCUMENT ONLiNe OR ON A SHARED SOCifAAL MeDiA, PLeASe SHARE A LINK FOR
SEeRVeR. PeoPLe TO DOWNLOAD THE iTe FROM e
« FOR €eDiTABLE ReSOURCES, You MAY AT THe ORiJINAL SOURCeE.
NOT €DiT THeh~ TO Be ReDiSTRiBU_TeD » BLOGGERS: feel FRee TO BLOY ABOVT VSIiNI
iN_ﬂNy WAY_ CLAINED AS YOUR OWN Y PRODUCTS iN YOUR CLASSROOM OR USe

. The COVeR PAJe TO A ReSOURCE AS LONG
IN ANY WAY, OR ALTERED AND SHARED oy cpepiT e AND PROVIDE A LiNK TO
AS if iT WeRe MY ORIJINAL WORK. The iTehn AT Tle ORIJINAL SOURCe.

N MARTINA@THENUNIRYTEACHERUUB.COMN 4



THANK YOV §O MUCH!

FOR TeACUINI iDeAS, FReeBieS, AND OTHER FUN STUFF CleCK OuT
MY BLOY, iNSTAIRAM FACEBOOK PAYE, STORE AND PiNTeReST
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