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DDLE SCHOOL ELA

SHORT STORY LiTeRATURE UNIT

Teach suspense, author’s craft, and theme through Shirley Jackson'’s chilling short
story The Lottery with this 6-lesson unit designed to spark high-level discussion and
deep reading. Your students will explore the text through structured Socratic Seminar
discussions, guided responses, and multimedia comparisons—while building critical
thinking, writing, and literary analysis skills. This unit is also a perfect introduction to the
Socratic Seminar and reading response structure used in all my literature resources.

/ 6 step-by-step teacher lesson plans

/ 6 step-by-step teacher PDF and Google Slides teaching presentations
for literature concepts

Y’ All student reference materials and resources
/ Teacher answer keys and examples
< 100% digital student notebook

/ Formative assessment, exit tickets, and final summative assessment



THe LOTTERY SOCRATIC SEMINAR SHORT STORY UNIT

Tired of surface-level reading, awkward silence during discussions, and students who “finished the
story” but didn’t actually think about ite Transform your short story instruction with this discussion-
based, step-by-step literary analysis unit built around Shirley Jackson’s The Lottery.

Here's what they’ll learn:

v' Suspense & Author’s Craft: Instead of just identifying literary devices, students analyze how
Jackson builds tension through foreshadowing, pacing, and withheld information—and why those
choices matter.

v' Thematic Analysis: Move beyond “the theme is don’t follow the crowd” and guide students to
develop deeper thinking about mob mentality, tradition, and conformity using clear, structured
support.

v Discussion & Response Skills: Replace surface-level answers and one-student-dominates
discussions with structured Socratic Seminars and responses that require students to cite, explain,
and build on each other’s ideas.

¥ Why this works:

This unit is built for real middle school classrooms where time is short, attention spans vary, and
students need structure to actually engage. Each of the six lessons scaffolds the thinking for them—so
you're not carrying the entire discussion or pulling answers out of them.

With clear routines, built-in discussion questions, and student response supports, your students learn
how to think, not just what to say—while you spend less time over-explaining and more time
facilitating meaningful conversations.

. Perfect for:
Teachers who feel like they're doing all the talking during discussions
Classrooms where students struggle to go beyond basic comprehension
Educators who want rigorous literary analysis without creating everything from scratch
Teachers looking for structured, engaging lessons that actually work in 45-60 minute periods



TeACHERS Like You HAve SAD. ..

Loved this resource! Added this
short story to my curriculum this
year and needed a place to
start. This unit is completely done
for you and ready to go. | love
everything The Hungry Teacher

produces! — Janis S.

"This had everything |
was looking for! The
story with room for
annotations, a
reading guide, and a
five-paragraph essay
assignment! My
students really
enjoyed reading
through the story. This
resource is definitely
worth the pricel” —
Elizabeth G.

| really liked the research-based portion of the package as
| value having that explanation as a backup. | enjoyed
using the Socratic seminar to teach this short unit. It
elevated the discussion among the class. Also, |
appreciate the organization, the digital option for non-
writers, and the quality of the questions. Moreover, it is a

time saver. Love it!" —Jeanna L.

"I love how well
organized and
comprehensive this mini
unit is. It is clear that a
ton of work went into it
and | also appreciate
the rigor and alignment
to standards. It is perfect
for the week before
Holiday break. My éth
and 7th graders loved
the story and the
ending- great way to
teach irony!” —Paige S.

“I could not believe how much my
students loved working with these
materials! Even in their heightened state of
"Christmas Crazy", they followed along
and paid attention thanks to the easy-to-
understand resources from the queen of lit
herself. Thanks so much for another
fantastic product. - Gwen T.

“Loved this resource! Added this short story
to my curriculum this year and needed a
place to start. This unit is completely done
for you and ready to go. | love everything
The Hungry Teacher produces!” Janis S.
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THE LOTTEPU

SHORT STORY SOCRATIC SEMINAR MINI UNIT

A RIYOROVS, DISCUSSION-DRiVEN SHORT STORY UNIT THAT HELPS STUDENTS THiNK DeepLy,
SPeAK CONfiDeNTLU, AND WRiTe POWERFULLY THROUIH 9UiDeD SOCRATIC SEMiINARS.
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READINI UNIT

Includes lesson plans,
reference materials, and

graphic organizers.

[ITRUTN LiTerATURE  IvForraTional |STANDARD | TEACHER

CUmED SMALL TEACHER READING WRITING TEACHER

ng EROYUDS  olidebodk conferences nferences fodls + forms

MIDDLE SCHOOL CONFERENCES AND

ALl @@@U@S TOOLKIT

RESEARCH  IMPLEMENTATION RUBRICS STRATECIES

SOCRATIC SEMINAR

GUIDEEOGK

SOCRATIC SeMiNAR 9viDe

5 PINmBLE ]
EDITABLE

ANECDOTAL NOoTeS
Anecdotal notes for
individual student
conferences and small

Breaks down the Socratic
Seminar and how it’s
different than typical novel

($LiD]H readng Reading RUDRICS | chedkists
MIDDLE SCHOOL BUNDLE OF EDITABLE RUBRICS

READI N@ @ES@@N@@@

= PRINTABI.E
EDITAB(.E

DICITAL

Alongside the unit, you will find
many other helpful resources
and 1ools in the zip file.
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EADING

ResPonse

Di9iTAL FiLeS

Digital student response notebooks
with guiding and interpretive
questions, literature lessons, and
teacher Google Slides presentations.

studies groups.
HOW AUTHORS CReATe SUSPeNSe
AT | tesson | iTULOLDi i
he Lottery’ (6SSON|  GUIDING QUESTION HOW AUTHORS CReATe SUSPeNSe
1.Why does the author L T i e e G Ul CLIFFHANGER e
avoid exp\oming revealing it ur\l\\dﬂ'\: ve;y‘end in ovce’r to truly b\:\’\d ™
what thelottery i e T LSSON | |NTERPRETIVE QUESTION [C wiAr 71| HOW AUTHORS CREATE SuSpesiSe
uniihe very end? T e 5m s : ot T
hoced e SRR 7 H uspense Is an uneasy reeling thar a
2 How right the story s ST How is the bW M reader gets when they don't know what
feel different if you Jackson fakes the readers along on what the event . % "
e LA author/illustrator able | W& | | " | isgoingtohappen next
conversations, laced with nerves and fear when the 2
from the beginning? E:g‘c?mes out and the discussion of households TO CreOTe The mood . Acha v f::gi:sjuf::‘lggl':ens A
Would it still be If we actually knew what the lottery was from reveal .
ot iy o g e eanecesnn Jlil Bl and fone of her book Py [[wition e Y 0
anar

how the villagers execute the event, but it would
definitely lose the deep dread and shock that

with her illustrations2

why not2

author doesn’t want to

comes with the final reveal.

Provide ewdence

EDiTABLE ReSPONSE RUBRICS

Editable, digital, and
differentiated literature
reading response rubrics.

ReADINY ReSPONSE €XAMPLES QUeSTiON DISPLA\J SL|DeS

Exomp|es Of Wriﬂ'en reoding S|IdeS with |nTerpreT|Ve Ol’]d

responses to show students as
exemplars and inspiration.

guiding questions to eliminate,
“What was the question againg”

give away, and builds

>
up to a twist.

CONCePT T€ACHINI SLiDesS

Slides to teach any literary or
literature concepts needed to
implement the unit's content.

EVERYTHING YOU NEED TO TEACH AND MODEL ALL LESSONS AND RESPONSES



EXAMPLE OF A LESSON PLAN

CUIDING QUESTION:

“The (OTTeRY"

LeSSON FOUR

1. How does 1l
tone fo cred

author use foreshadowing, pacing, lack of informatio

Learning
Period

INTERPReTIVE

N

1. Why does f
2. How might {
Would i sfill

I

1. How does the

author use

foreshodowing,
pacing, lack of
information,

and shifts in

tone to Create
suspense in her

storye
What's an

example of
each?

7. Pass out the Reading Response gra
students to complete a five-minute

guiding questions.

®

Instruct students to turn and talk witl
guiding question responses with ond
volunteers to discuss as a class

©

Ask students the interpretive questiq)
quick-write.

- Why does the author avoid exq
the very end?
How might the story feel differe]

the beginning? Would it still be

®

Tell them that, if needed, it's okay t:
while participating in the seminar.
9. Have students present their ideas in
10.Instruct students to return to their re
either write a response based on th
back to their original response and
reasons to their paragraphs.

REWRITE NOTES:

+ Students return fo their reading resp:
another (more thorough) response,
paragraph, expressing themselves

discussion from the Socratic Seminar]
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Make copies of the S
Make copies of the R
students

Guiding
Questions

How does the author
information, and shifts
What's an example o

Interpretive
Questions

1

»

. Why does the author
very end?

How might the story f
beginning2 Would it §

Hook
Questions

1. What's something in

suspense? What creq|

Learning
Period

|l

GUIDING QUESTIONS

INTERPRETIVE QUESTIO
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he lottery 1S

1.Why does the

explaining what f

e very

»

=

. Display the Lesson 4|
the hook question,
Pass out the Suspense

students about suspel

If time is tight, yof
page and have

Alternatively, yo
notes or the inter
Present the guiding o
reading, they should
guide their thinking:

+ How does the ay

information, and|

What's an exam

Review or reread the

THe LOTTeRY LeSSON 4: SUSPeNse 1-2 DAY(S)
gz::;'m" SIXTH GRADE SEVENTH CRADE EICHTH CRADE
Literature: 1, 3, 4, 5, Literature: 1, 3, 4,5, 10 | Literature: 1, 3, 4, 5,
10 witing: 1, 2 10
writing: 1, 2 Writing: 1, 2
Learning « | can cite the textual evidence that most strongly supports an
Targets

analysis of what the text says explicitly as well as inferences drawn
from the text.

I can describe how a particular story's or drama's plot unfolds in @
series of episodes as well as how the characters respond or change
as the plot moves toward a resolution.

I can andlyze the impact of a specific word choice on meaning
and tone.

I can andlyze how a particular sentence, chapter, scene, or stanza
fits info the overall structure of a text and contributes to the
development of the theme, setting, or plot.

| can write arguments to support claims with clear reasons and
relevant evidence.

| can write informative/explanatory texts to examine a topic and
convey ideas, concepts, and information through the selection,
organization, and analysis of relevant content.

Vocabulary | 1

Eol o

. Suspense: An uneasy feeling that a reader gets when they don't

know what is going to happen next

Foreshadowing: A literary device used to give an indication or hint
of what is to come later in the story.

Pacing: The speed at which the story moves.

Withholding Information: When the author doesn’t explain

everything in full detail.

. Tone: An attitude of a writer toward a subject or an audience.

Preparation | ¢

i DownIJ

Cover important voc

end?

How AuTyops Use

iT
€ reqge LE

N

iy, o
s ot
. Remermoec 1]

1. Why does the author

avoid explaining

wi

hat the lottery is
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v Suspense Is an uneasy feeling that a reader gets when they don't know
WHATITIS | Wiy AV what is going fo happen next.
- 1 suspense heightens fension during a dramatic scene, conceals answers
g | Hinisorclues Buids anf] the author doesn't want fo give away, and builds up fo a twist.
s § about what makes rex
might happen predicting
\% £ | Iaterin the sfory | happen WHAT IT IS WHY AUTHORS USE IT EXAMPLES/EXPLANATION
H
g | Hintsorclues Builds anficipationand | + A character says, ‘I have a bad feeling
23 The author Keeps rex 4 & | about what makes readers start about this."
22 | purosely leaves | and creaf | & might happen | predicting what wil + Aseemingly small detail (like a black
25 | outkeydefals | because| | & & | laterinthestory | happennext box or object) keeps getfing
3% have all f mentioned
& | Sowingdownor | siowingd] [ 28 | The author Keeps reders cuious | = The author hins that something badis
2 | speedingup moments| | 5% | purosely leaves | and creates tension happening but doesn't explain what
S | partsofthestory | andmokd | 2§ | outkeydetais | because they don't + Characters react nervously, but the
E more inte} 2z have all the answers reader doesn't yet know why
o | Slowing downor | Slowing downimportant |+ Amomentis sirefched out with lofs of
¢ | Endingascene | Forcesred | 2 | speedingup moments builds fension small details (hearbedt, breathing,
E orchapterata | reading t g parts of the story | and makes scenes feel movements)
g | suspensetul hoppens| | & more intense + The author describes every step before
3 moment something big happens
£ Surprising fwists Shocks the g Ending a scene Forces readers to keep + Achapter ends right before something
5 § or changes in increases § orchapterata | reading to find out what is revecle
£ 0 | thestory ecause ] suspenseful happens next + Acharacter is about fo make a
:3 ae disug| [ 8| moment decision... and it cuts off
g | Converaions | conbuie| | 2.2 Surprising twists | Shocks the readerand | + Something happens that the reader did
2 | between ioughc| | § Z | or changesin increases tension not see coming
ot characters that | orwhatis| | § 8 | thestory because expectations | + A character behaves in a surprising or
& | revedlorhide i3 pied shocking way
2 | information, —— wusroton | |1 tension + Characters speak in short, fense
L —— e
BN gt conict, secrefs, | senfences
oA s not being scid | + A character avoids answering a
f-r3 s question directly
MOVEL DATE \—;7\ _
(e T o T e s place in a dork, quiet, o
MERPREIE 07y
lushation House, W
sy | ostaton | Snerce | woarg | petiton Arest ‘;’_3 ot
P raR S have reagy TN o o
Lﬁ Ui Qr 2 o OHer b0k,
defnauer! felon - m fﬂff"“” ks you
can O Viow s i e
c—r’ L T T C,-’ -
creare, 85 fhe gy Fow PPt
c-r, . Wr oty P00 o1 v Q’__, tIVE kg gy o
€ 01
ST g,
e R & ‘
pos N

2
$
(T3

revealing it
Up suspensf
lotteryis
start fo fed
unsetting
made in other vilq|
member of their cd
slowly revedling wi
Jackson fakes the
may feel like for the
first, followed by awl
conversations, laced
box comes out and
begins

If we actually ki
the start, there would

learning the details,
how the vilagers exe
definitely ose the de

comes with the final rd

WUAT iT is: HO

w characters
respond o events

UOW AUTUORS vse iT: Shows ft?\%rs’
urgency. which fransfers

the reader

txﬁmpLeSIEXPLNf
. A characters
races

A character hes

—]

ATION
hands shak

fenge)

itates or freezes

How AuTiops ‘ UNEXPECTﬁ

WHAT iT iS: surprising

oRS Vse iT: SO
UOW AUTH ' because

increases fensi
disrupted

coming
« A chara
way

EX%PLeSIEXPLANATioN:
.Something hap

cter behave

penS that

twists or chan

d
ks the reader an
s expectations are

the reader

sina surprisin

e

f

ges in the story

did not see

gor shocking




DICITAL RESOURCE LINKS

Di9iTAL STUDENT iNTERACTiVE AND RESPONSE NOTEBOOKS

| TTPS: oC ZA1ORC! /G

.sum'm|

Di9iTAL LiTeRATURE ReFERENCE PAYES

I 'HTTPS://DOCS.COOCLE.COM/PRESENTATION/D/IZXOBEXDIOXLIME TLCSIRLIONVEHCY_PRO2SAVLOACKC/COPY 2USP=DRIVE_LINK |

TeP-BY-STeP TeACHER LEeSSON PLANS

Includes lesson plans, lesson materials, full-size
reference materials, and graphic organizers.

DigiTAL
HTTPS://DOCS. (( 1 )'U;E @F @@ l\ ] E I\ ” S
DigiTAL
LessoN | Dig (eSSON | TeXT PA9es (eSSON TiTLe AND CONCePT
= 3 N/A Note to You: Breakdown of Included
2 |m] Resources
3 |t q N/A Links to Digital Files/Versions of Resources
4 |t 5 N/A Sixth-Eighth Grade Standard Alignment
5 i q PRe Socratic Seminar Norms
]
6 | 1] | All “The Lottery” Day 1: Conformity Activity
DigiTAL 16 2 All “The Lottery" Day 2: Author's Craft
SENTH b “The Lottery" Day 3: Th
HTTPS://DOCS. 5l 3 All © toftery” Day J: Theme
HTTPE://D0CY] 66 4 All “The Lottery” Day 4: Suspense
SevenTH
r——— 79 5 All “The Lottery” Day 5: Multimedia

Dear ELA Teacher,

Thank you for downloading The Lottery Short Story Unitt This unit is designed as both a
deep-dive info author's craft and @ meaningful introduction to Socratic Seminars. It
helps students explore key literary concepts like theme and suspense while building
crifical thinking and discussion skils. It's ideal for 6th-8th grade students and is fully
adaptable based on your fime, tech, and teaching style.

- Overview of the Unit Structure:

This 6-lesson unit guides students through reading and analyzing Shirley Jackson's The
Lottery while focusing on:

Understanding Mob Mentality (Lesson 1)

Author's Craft (Lessons 2)

Theme (Lesson 3)

Suspense (Lesson 4)

Multimedia comparison (Lesson 5)

Objective summary writing (Lesson 6)

Each day includes guiding and interpretive questions, class discussion, Socratic Seminar
prompts, and/or writing responses. You'll find editable rubrics, digital student notebooks
and slides in PowerPoint, JPEG, and PDF formats to match your needs.

“ What You'll Need:
Start with the “Start Here" Implementation Guide. It walks you through pacing, Socratic
Seminar norms, and flexible routines for grades 6-8. From there:
1. Use the lesson siides for direct instruction and discussion prompts
2. Assign the student response notebook pages (digital or printable) affer each
discussion.
3. Use the editable rubrics and conference tools to assess and support student
growth.

Tips for Success:
+ Use Lesson 0 o set Socratic Seminar norms. Don’t skip it—it builds the
foundation for student-led discussions all year.
+ You can run full Socratic Seminars or scale them down to quick verbal
discussions, depending on your time and group.
+ The story is short, so consider reading it closely in class and pausing at key
points for deeper analysis during each lesson

8 Bonus Tools:

Links to digital versions, editable rubrics, and Google Slides are included in the PDF
overview file. These can be uploaded fo Google Classroom or used for distance
leaming.

Thank you for trusting this resource in your classroom. | hope your students surprise you
with their insights—and maybe even start to love literary analysis a little more.

Martina Cahil
The Hungry Teacher
martina@thehungryteacherhub.com
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PART II: DEEPER RESPONSE WITH “THE LOTTER

5. Suspense: The story is filled with suspense. How d
story? Choose one suspense strategy and explain

suspense in “The Lottery.” Be sure to use specific c|ioUuiIASAILYN
your answer.

[T

READINY RESPONS€E €XAMPLES AND WORKSHEETS

Name:

THEME
g5l

Date:

1| PARTI: THEME & SUSPENSE BA|

QUICK-WRiTe RefLECTION:

1. Which of the following is the b

a) An uneasy feeling that

1o happen next

b) One to two words on thj

<) A type of irony where thi
6.Theme:

Conformity, d) The moral or lesson that
today? Expl

connection

2. How do authors use theme in s}

. What rules or fraditions

significance?

THeme TRACKeER:
"The torTery"| frou find as vouread
LeSSON FOUR
GUIDING QUESTION:
1. How does the @
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“The Lottery”

In “The Lottery" by Shirley Jackson, the
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INTERPRETIVE QUESTIONS
“The Lottery"

| think the directors and actors in Aura Pictures' short
film adaptation of “The Lottery" made their choices to
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highiight the fear and tension in the story. and o really
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A section at the end of a book
that serves as a comment on or
a conclusion to what has
happened.

A short infroduction to a book,
typically by a person other than
the author.

Example: The Shining, It The Hal

niing of Sunshine Girl

Definifion: A collection of memo
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Example: Eat Pray Love, | Know Why the Caged Bird
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An afferword is a literary device
that is often found at the end of
a piece of literature. It generally
covers the story of how the
book came into being, or of
how the idea for the book was
developed

A preface or poem is an
infroduction to a book or other
literary work written by the
work's author.

Example: Wall Disney

The Biography.

The Biography, Alberl Finstein

Definition: An account of a persons life witten by that
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Example: Anne Frank: Dicry of a Young Girl
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unt of connected

Example: Freak Ihe Mighty. A Long Way Gone.

A section with information about
the author that typically gives
important background
information.

A section or table of additional
matter at the end of a book or
document.

ErA TIMEFRAME COMMONALITIES
| 1750-1850 « Atime before there were
% machines and tools o help
tasks
HISTORICAL-FICTION Texl seclions-

logical advances

[ between the

tates

n and southen

era coinciding with
n of Queen Victoria

Jeform

ale suffrage.

[erican movement

assed modern
ch s working
ns, unionization

e global war

/ear span with no
ftween WWiand

ond modern global

tension between
and the Soviet

finitic
witir

ofinith

“emmg

COMES

MM IKATX

o ,mnqS that
o suggest
metning

fion that
5y e oS

actual hume?

T =TT
Words ang Iee/y: ds by their g

T 5 ke on e
- ioughs,

—

POINT OF VIEW

Definition: The nan
story being fold
Example: first per
narrative
Definition: A pers
especialy o ohe

’hougms - hc beg

char
o anouoh thei

re@emm

e

""'go» L,,%,yg e
osi
magin U’)’Evsn!scic
ol i

d
oS Freak
the
9hty, Hamy P
writin e The Mz o,

ol shor
=
eopie. %% NG novar

bxuc o Witing that s
h 9 biograp, mf‘j:gonmmm =
onts. ang

— |
 past o7
which jf

Definiior
normalhy

Example| 2
and afier ner son 100k

48

Definifion: Narming a thing of an
action by imifafing the sound
associated with i

wiite!
bxed o

- : “Boom” o | Detitton:
ooy descl PD;Z;“ Fample nemmm;,,ﬁ,%"ﬁo ooy /
oo oo “ S “;gg« B ]

IN SIX DIFFERENT VERSIONS:

Tabbed mini-page in full-color

Tabbed mini-page in black and white
Non-tabbed mini-page in full-color
Non-tabbed mini-page in black and white
Full-page in full-color

Full-page black and white



DiDIiTAL VERSIONS Of NOTE€BOOKS, SLiD€S, AND ASSESSMENTS

Fe 5ot Vow o Fomt Sl Arare oo i wop O M O (aehew | ) (@) () ¢ [ e
QA +tloead QFft v |R T Q N\~ Background  Layout | Theme Transition ~
o | AVTHOR'S CRAFT
s (SN | AUTHOR'S CRAFT
= Tt |
2 | Type here Type here
e ) SimiLe
e
L o
Type here Type here
- | heTAPUOR
“ Type here Type here
HypPeRrBoLE
m Type here Type here
| personificaTion
2 FOWR
B LIOW AUTHORS CReATE SV
[/ CHARACTER REACTIONS A4

WHAT iT iS: How characters
respond fo events ‘

WY Jow AUTHORS VSe iT: Sh
P “=== - yrgency, which transfers those
DI9iTAL || Nine reader

STUDENT
NOT€BOOK

EXAthLeSIEXPLANATiON:
. A character’s hands s

races
« Achar

acter hesitates or freezes

@© Published

ows fear, anxiety, or
feelings to

hake or heart

Email *

([ Record martinageahili@gmailcom asthe email o b included with my response

Which of the following is the best definition of symbolism? *

(O Acomparison using like or as
(O When something stands for or represents a bigger idea
(O Atype of irony where the reader knows more than the character

(O The repetition of consonant sounds

Wite possible meanings for the color black. *

Your answer

Write possible meanings for the color white. *

Your answer

Wite possible meanings for the color green. *
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INTERPRETIVE QUESTIONS
“The Lottery"
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PART Il: DEEPER RESPONSE WITH “THE LOTTERY"

5. Suspense: The story is filled with suspense. How does the build suspense in the
story2 Choose one suspense strategy and explain how Shirley Jackson used it to build
suspense in “The Lottery.” Be sure to use specific examples from the text to support

Answers will vg

suspense in he

it's a pleasant ¢

a2t ANSWER KE

PART I: THEME & SUSPENSE BASICS

the villagers ar|
jovially. As the
which is seen i
help with it. Wel
each head of 1. Which of the following is the best definition of theme?
step up in lieu { a) An uneasy feeling that a reader gets when they don't know what is going
gets toward thy to happen next

villagers are arl b) One to two words on the specific subject that a work is about

PART Il: DEEPER RESPONSE WITH “THE LOTTERY"

20O o

5. Suspense: The story is filled with suspense. How does the build suspense in the
story2 Choose one suspense strategy and explain how Shirley Jackson used it to build
suspense in “The Lottery." Be sure to use specific examples from the text to support

Al your answer.

Name:
il THEME
sf qmmlw Date: Period:___
d0 —
dl —
ol — PART I: THEME & SUSPENSE BASICS
d —

1. Which of the following is the best definition of theme?

a) An uneasy feeling that a reader gets when they don't know what is going
to happen next

b) One to two words on the specific subject that a work is about

c) A type of irony where the reader knows more than the character

conf| d) The moral or lesson that is taught through a story

2. How do authors use theme in stories to reach their readers?

3. In “The Lottery,” the two main themes are:
a) Lifelong traditions should be honored amongst communities.
b) Blindly following traditions can be dangerous or detrimental.
c) The power of conformity and peer pressure can be hard to overcome.
d) Ifit's uncomfortable to stand up to your peers, it's best to just go along with

them instead.

4. Explain two of the four strategies authors use to create suspense: foreshadowing,

pacing, withholding information, and tone shifts.
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RL.2 POSSIBLE ANSWERS

1. Isal stering out the window smugly as | thought about the presentation Dan and | had just made about Accounting Requirements. |
should be feeling just as relieved as| feel confident, about how the presentation went, but | can't get my mind off of the fact that

B hoe seanup iahos ¢ od a'on e projec fogetner.
il o Sck o i or ek 16 16 m w5 proplom was W wors pi0L06 10:56 Best 10 onci e s oo v
Teling ot et v bemern i

I never expected him to break down and start crying. He finally told me that his brot

G

RL2vE__ DATE: ____ PERIOD:___

Underline 2-3 sentences in the following paragraph that would best provide evidence for the given
literary theme.

Literary Theme: People will emember how we made them feel more than anything else.
I sat staring out the window smugly as | thought about the presentation Dan and | had just made about

Accounting Requirements. | should be feeling just as relieved as | feel confident, about how the presentation
o't cet oy mind off of the foct that Dap boc bean Lo i 0 n

RL.2 rare._

_ PERIOD:__

Explain the difference between theme and main idea:

Give an example of a theme and a main idea from a novel you have read:

EXIT TICKET Iy A DATE: ____ PERIOD:___
2N EXIT TICKET Ny A DATE: ____ PERIOD:___

__jProvide an objective summary of a novel or short story you have read this
__Jschool year:

A4l

§

EXIT TICKET 0y A DATE: ___

Provide an objective summary of a novel or short story you have read this
school year:

_ PERIOD:__

FORMATIVE AND SUNMMATIVE ASSESSIENTS iINCLUDED

O©MARTINA CAHILL-THE HUNGRY TEACHER



SOCRATIC SEMINAR iIMPLEMENTATION 9uibe iINCLUDED

Aole (b Teacher

If you've ever ended a class discussion thinking, “That was great, but | wish
every student had participated or actually used the text,"—you're exactly
why | created this guide.

SOCRATIC SEMINAR JENNS Period:___Doe: sciders
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The Hungry Teacher qoved Slivofy unils

What's Included in Every Unit
Each novel study includes everything you need to implement this structure
searmlessly — forpint or igialteaching,

Why Teq
These un|

Sy plonped L

SOCRATIC SEMINAR PREPﬂRﬁTION

Common 1l

SOCRATIC SeMiNAR NORMS EXAMPLES

Slﬂndnvds

the reaii
o bl

TMHW@@TWMMW

These novel study unifs are designed to go far beyond fraditional
chapter questions and quizzes. Each one uses a Socratic Seminar-
based approach o help students dig deeper into literature through
reading, wiiting, and discussion — without adding more grading or
prep for you.

These units are built around one central idea:

Abvred) Slivcly reacirg regpasige examples

Middle School: Out of the Dust by Karen Hesse

a

NORMS:

1._Prepare: Read orlisten fo the texts and/or have a prepared

CLASS PERIOD BREAKDOWN

Daily Bell Ringer

+ Vocabulary. grammar,
root words, or affixes

+_ Mentor Sentences fo

This short, structured start helps students
setle in and activate their brains. Bel
fingers often connect to the day’s
reading skill theme, or text focus—

their

of
ral

RESEARCH IMPLEMENTATION RUBRICS | STRATEGIES

SOCRATIC SEMINAR

L IREDANMNLe

Over the years, I've refined how | use these novel study units—and they've evolved

fight along with m

My first few years of teaching, | had 90-minute blocks. Later, | had 55-minute class

goripleof Qe example

Sample Scripted Lesson: Day One — Holes

bued ol reaclivg resppge examtples

Sixth Grade: The Maze Runner by James Dashner

~ g

Ik dond €Coplgo k

bved) Sliely reacfing tegpaige exampes

Fifth Grade: Holes by Louis Sachar

READING UNI

Includes lesson p)
relerence malerl
graphic organi
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GUI ssons GUIDING QUESTION \
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e
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When | taught fifth grade, | was self-contained :nd had my students all day. That
meant that our reading block dlone wos 90 minutes. It worked because our closing
always involved sharing our writing/thinking. But as | moved to éth-grade Language
Arts and had my kids for a tofal of 90 minutes. and then advanced to 7th and 8th-

grade Language Arts with just 55 precious minutes, | realized that my “closing”
section needed a change

In general, | wanted my daily closing to be more varied and keep my students
engaged. In fne lesson | always write, “Have students share their thinking aloud,”
but these are some ofher acfivities | do for our closing:

VG€aBUIGHY: Instecd of a Socrafic seminar and the writing assignment, | will ask
students 1o find 4-5 interesting or unknown words while they (or I} are reading
They then fil out a vocab organizer {shown in the examples in the vocabulary
section). For the closing, | would have students share their words and tell me
what they think they mean based on confext clues.

2. Peeredifing, assessing, or conferencing: Instead of wrifing a response, | give
students a rubric (found in the last pages of this resource] and fell them fo
assess each other based on the rubric. We then share what we learned from
the sessions

3. Formative assessments: This is where | might do o quick check about broad
topics ke, "What is one theme of the story so far? Provide evidence.” This is for
me fo see if fhey understand the vocabulary we are discussing and who sfill
might need help leaming concepts like theme, point of view, plot. figurative
language. efc.

4. Summative assessments: This s more like o
comprehension test. | pick one or fwo questions
from the comprehension questions section of the
lesson, ask the students, have them fum ifin, andt
then I grade. This would only be applicable if
students are reading the books for homework or
in book clubs.

5. Refieetiont stucents fill out a reflection form for
themselves, Students reflect on heir questions,
discussions, and debating abiities and
preparation during the Socratic Seminar.

6. Discussion Assessment: If ieachers assessed
students during the seminar, the teachers can
hand out the graded rubrics, and/or students
can evaluate themselves with the rubrics ool

Transition to Discussion
After students have written, infroduce the inferprefive question.

. “Now we're going fo think a litfle deeper. Th

rerpretive question is:
Do you think Sachar made a good choice by Oe\llng itfrom this point (or points)
of yiow2 il e whi nal2 Would anathar aciat of " e

gz Choosing a fext: Socraic
seminars work best with

The Maze Runner by James Dashner

and | the different camps form on the board. My fole here isn't to “correct” but to

Wﬂwwm@wwwm

Tnis one shows how messy and authentic learning can look during a Socratic
Seminar. We were debafing possible endings to a novel, and you can lierally see

document, synihesize, and push their thinking further. Later, they use this visual map

Assessing effectiveness: Socratic
seminars require assessmen ot
e T z 4

2. Ry o rewrite their responses with stronger reasoning and fext evidence.

3.

Re . "

.| “The Ravine” by Graham Salisbury

2 . This s a snapshot from one
. \JO‘?’\ 5 kot Y o of our early Socratic

The Speralic Semivar
RESEARCH BASIS

Socratic seminars are named for their embodiment of Socrates’
belief in the power of asking questions, prize inquiry over information
and discussion over debate. Socratic seminars acknowledge the
highly social nature of learning and align with the work of John
Dewey, Lev Vygotsky, Jean Piaget, and Paulo Friere.

Elfie Israel succinctly defines Socratic seminars and implies their rich
benefits for students:

The Socratic seminar is a formal discussion, based on a text, in which
the leader asks open-ended questions. Within the confext of the
discussion, students listen closely to the comments of others, thinking
critically for =S |

themselves, and S5
articulate their
own thoughts

Jobor i oy 1

and their Vg 15 g, Y et
responses to the v St by \«4\{,» ey
thoughts of 0 By 15 e denfone

others. They learn &y ot b

to work j mifiny

cooperatively
and to question
inteligently and
civilly. (89)
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When do you ask the hook question? How do you have students respond?
Thisd 105k the question before we start reading (verbally) to get them “hooked” on
the chapter(s). Sometimes | don't ask it

IN SIXTH GRADE q
When | moved to éth grade, my class periods were shorter, so | adjusted
+ We still used the same framework—read, write, discuss, revise—but
sometimes | spread it across two days.
Some days we focused on the Guiding Question and a written response

only. ©
+ Ofher days, we skioped Ihe quick wiile and jumped strcight info
discussion
+ The key was flexibility: students always had a purpose while reading, and
every discussion o piece of wiiling was connected fo that purpose.
This approach made Socratic Seminars feel natural rather than separate from our !
regular reading instruction. c

IN SEVENTH AND EIGHTH GRADE
in middle school, where | have 55-minufe periods, | use fhese units as flexible
reading-writing hybrids.
+ Some days we read a passage. had o Guiding Question discussion, and
Ieft the Interpretive Seminar for the next class.
« Other days, students came in readl fo discuss, and we wrofe affer the
seminar o apply fheir new insights.
« loften leave my class charling from discussions on the board so students
can refer back fo if while revising their wiitfen responses.

No matter the.

structure,

everylesson is

designed fo

help students

build stronger
ritten

it's the process
that drives
both crifical
thinking and
better witing.
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THANK YOV §O MUCH!

FOR TeACUINI iDeAS, FReeBieS, AND OTHER FUN STUFF CleCK OuT
MY BLOY, iNSTAIRAM FACEBOOK PAYE, STORE AND PiNTeReST

TEACHERSPAYTEACHERS.COM/STORE/MARTINA-CAHILL- THE-HUNCRY-TEACHER
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