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Teach symbolism, foreshadowing, and theme through W.W. Jacobs’ chilling short story
The Monkey’s Paw with this 6-lesson unit designed to spark high-level discussion and
deep reading. Your students will explore the text through structured Socratic Seminar
discussions, guided responses, and multimedia comparisons—while building critical
thinking, writing, and literary analysis skills. This unit is also a perfect intro to the Socratic
Seminar and reading response structure used in all my literature resources.

3/6 step-by-step teacher lesson plans

3/6 step-by-step teacher PDF and Google Slides teaching presentations
for literature concepts

9 All student reference materials and resources
9 Teacher answer keys and examples

3/100% digital student notebook

3 Formative assessment, exit tickets, and final summative assessment



The Wonkey's Pawr Shotl Slory Unil”

Tired of surface-level reading and disconnected discussions?

Transform your short story instruction with this discussion-based, step-by-step literary analysis
unit built around W.W. Jacobs’ “The Monkey's Paw.”

Here's what they'll learn:

« Symbolism & Foreshadowing: Analyze recurring images, objects, and clues that build
suspense and deepen theme.

« Thematic Analysis: Explore how fate, desire, and the consequences of choice develop
across the story.

« Discussion & Response SKkills: Build confidence in Socratic Seminars and structured
responses that push students to cite and explain textual evidence.

Y Why this works:

This unit infroduces students to advanced literary analysis through six scaffolded lessons that
balance structured guidance with open-ended thinking. With a complete teacher’s guide,
flexible pacing, and editable resources, this unit makes deep analysis and meaningful
discussions both achievable and engaging—especially for 7th and 8th graders.

. Perfect for:
« Teachers infroducing Socratic Seminars or close reading routines PP'M— HI\'D
« Classrooms focused on symbolism, foreshadowing, or thematic analysis

« Educators looking for high-impact, ready-to-go ELA lessons that engage
students in deep reading and discussion




Teachers ke yow have said., . .

Loved this resource! Added Perfect for me to use when we returned to

this short story to my school following the Christmas break. We are a
curriculum this year and Catholic school and focus on Epiphany, The
needed a place to start. This Three Kings and the gifts the Magi bring. What a
unit is completely done for great literary piece to tie in, with lots of learning.
you and ready to go. | love Great resources included and all ready to print. —
everything The Hungry Michelle L.

Teacher produces! — Janis S.

| could not believe how much
my students loved working with

Perfect Christmas unit for my middle schoolers. Some of these materials! Even in their
them had seen the Mickey Christmas Special... but this heightened state of "Christmas
was so fun and engaging for all of my students. Crazy", they followed along
Thorough as well. -Kidd to Kid Teaching and paid attention thanks to

the easy-to-understand
resources from the queen of it
herself. Thanks so much for

| have enjoyed using all of your products. They are another fantastic product.

always engaging and require students to use critical _GwenT.

thinking when working. | have not been disappointed

yet. —Jennifer L.
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SOCRATIC SEMINAR CUIDE

Breaks down the Socratic
Seminar and how it's different
than typical novel studies

READING UMT

Includes lesson plans,
reference materials, and
graphic organizers.

HNECDOTAL NOTES

Anecdotal notes for individual
student conferences and
small groups.

Alongside the unit itself,
you will find many other
helpful resources and
tools in the zip file.

DICITAL FILES

Digital student response
notebooks with guiding and
interpretive questions and
vocabulary for each novel.
Also, includes digital reading
response rubrics.

story suggests that humans have the
power to shape their own destiny, or
that fate will always win in the end?2
Support your answer with details from
the story, as well as connections to your
own experiences and to other works of
literature or history.

foreshadowing build
suspense or tension
for the readerg

. How does the
author's use of
foreshadowing
connect to the story's
themes (like fate,
consequences, or
greed)?

CCSS UTEPHTUPE PEADINC RESPONSE RUBRIC

1007 % ; J

EDITABLE

own experiel
to other work
literature or
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— (6SSON4  GUIDING QUESTION A T
i he Monkg 1. .
o choraci = 6SSON 4 |NTERPRETIVE QUESTION el I, YW o ':'l'
[ocange ! In The Monkey's Paw, the characters
but theirwis| 1. How
tumout s ) ' Esoe d?colc?;\z?soe‘:mg 2 believe they can use the paw to SYMBO I.ISM f
Sggestsma] | orfene focrecte a ’ change their lives, but their wishes never ~€ o
sngse!':heeﬁo o 3 turn out as planned. Do you think the The use Of Sym bO|S

ideas or
qualities.

QUESTION DISPLAY SLIDES

Slides with interpretive and

EDITABLE RESPONSE RUBRICS  pEADING RESPONSE EXAMPLES

Editable, digital, and Examples of written reading 11O ‘ €«
differentiated literature 5 onses 1o show students as guiding questions to eliminate,
reading response rubrics. exemplars and inspiration. “What was the question againg”

EVERYTHING YOU NEED TO TEACH

CONCEPT TEACHING SLIDES

Slides to teach any literary or
literature concepts needed to
implement the unit's content.

AND MODEL
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AVTHOR'S CRA AUTHOR'S CRAFT one
AUTHOR'S CRAI IMITI .
THOR'S CRAFT |  DEFINIT AVTHOR'S CRAFT | DEFINTION PURPOSE
L SIMILE SIMLE Compares two unlike To describe through
| things using “like" or “as." | comparison.
J |
METAPHOR , Al Comparing two things that | To describe through
Vocabulary | 19, point of View: The narrator's position in the story. q q T APHOR | v aice 1o sugocst | comparison.
hey have something in
1. Have copies of this lesson's interactive notebook pages. AUTHOP \ $ CH common.
\ 2. Copies of the Author’s Craft interactive notebook pages or quick m HYPERBOLE | An exaggeration that To emphasize the magnitude of
7D " ¢ ) can't possibly be frue. something through
notes. \\:;C AUTHOR'S CRAFT \J exaggerated comparison.
32/ —
; 3. Copies of the Author's Craft Reference pages for students. \L,_; SMILE Ty PRION- |Gvngsomemng T Tobing ings oo
AUTHOR'S CRAFT 4. Students will also need scissors, glue, and colored pencils. ‘3 hal IFICATION
LeSSON |
Period N METAPHOR 'I'H P \ s P FT
T The MONKeY'S PAW (SSSON |: AUTHOR'S CRAFT DAY | | DAY(S) = AUTHOR'S CRAFT o0e
ggr:mon SiXTH 9RADE SevenTu 9rADe Ei9HTH CRADE AVUTHOR*S CRAFT DEFIMTION PURPOSE
v
N Standards | © Uterature: 1,3,4.5,¢ | - Literature: 1,3,4,5,6 | - Literature: 1,3,4,5,6 HYPERBOLE ] SHILEL | Compares two uniie To describs fhrough
s.n - Wiing: 1 - Wiing: 1 - Witing: 1 Jal things using “like” or “as." | comparison
Learning | can describe how a particular story's or drama's plot unfolds in METAPHOR | Comparing two things that | To describe through
Target PERSONFICATION q are not alike fo suggest comparison.
aseries of episodes as well as how the characters respond or i they have something in
rheTA change as the plot moves foward a resolution. common:
R - § % | HYPERBOLE | An exaggeration that To emphasize the magnitude
I can analyze the impact of a specific word choice on meaning ALLUSION ! can't possibly be frue. of something through
—— exaggerated comparison.
PERSOMFICATION.
“yPe | can analyze how a particular senfence, chapter, scene, or C: Civing something  ites, | © e Hings fo ffe.
ALFTERAoH ; inanimate human quaiities.
. stanza fifs info the overall siructure of a text and contributes to - -
ALLUS' ALLVSION | An allusion is a figure of Straightforward: device fo
s the development of the theme, setfing, or plof. speech that makes a enhance a fext by providing
PeRSONI . - reference to a place, further meaning
I can explain how an author develops the point of view of the ASTONANCE person;or event, More complex: fo make an
ironic comment on one thing.
narrator or speaker in a fext. -
ALUTERATION | The repetition nf beginning | Sounds pleasing; o get the
q Vocabul imi
ALLU\ ‘ocabulary | 1, simile: Compares two unlike things using “like” or “as.” sintwo | attention of readers; fo
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P
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6. Aliiteration: The repefition of beginning consonant sounds in fwo
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TO 7. Assonance: Repetition of the sound of a vowel in siressed £l
. syllables Q,.:
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DICITAL RESOURCE LINKS

Di9iTAL STUDENT iNTERACTiVE AND RESPONSE NOTEBOOKS

JTLBPUSHLAFPATRSPCBAKXYEXYAX _A-EPDIK/COPYTUSP=DRIVE_LINK

|um> DOCS 3008Le C

Di9iTAL LiTERATURE ReFeReNCe PAIES

| 'HTTPS://DOCS.COOCLE.COM/PRESENTATION/D/IZ JXOBEXDIOXLME TLESIRLIONVEHEU_PBO2SAVLOACKC/COPY 2USP=DRIVE_LINK

|

Di9iTAL SeLF-IRADING 9OOILE FORNA ASSESSINENT

STEP-BY-STEP TEACHER LESSON PLANS

Includes lesson plans, lesson materials, full-size reference
materials, and graphic organizers.

1
| HTTPS://DOCS COOCLE COM/FORMS/D/I4DIBENXEHAHVIXHET SLLOONKOURSXEE3ZHOPTSHMV4XE/COPY |
— — A NOTE ABOUT THE STANDARDS AND THE SUORT ST] | A NOTE ABOUT THE STANDARDS AND THE SHORT STORY UNITS: |
Di9iTAL TeACHIN9 SLiDeS When | create these units for novels | moke sure fo spend at least ] | when e s 1
standard, so that by L N N ™ en | create these units for
LesSoN | Di9iTAL LINK each standard. Obva standard, so that by the end ™
ch standard. Obviously, iTil
] standards. However| | A NOTE ABOUT THE STANDARDS A | 55r5oqere Sovious 6™ 9RADE WRITIN9 STANDARD LeSSONS
} When | create these units for novels, | make s into each standard. 6W.1
Kl 6T GRADE ReA | siondard. so that by the end of each novel, T U s
each standard. Obviously, with these short st aTu CRADE ReADINY
n 6.RL1 standards. However, if you use a good portio L'
Cite textual evidence] | info each standard. 8.RL1 3 . i
n LESSON | TEXT PAGES LESSON TITLE AND CONCEPT L o Cite the fexiual evidence thatl THE MOMEY'S PAW DAY 5: MULTIMEDIA | DAY(
- TR —— P aswelld | | || [ Note: I have included YouTube links to short video versions, but you can easily
5 [\J/A lote to You: Breakdown of Include N " N S search "The Monkey's Paw,” on Google and you'll find a few different versions.
n Resources The MONKeY'S PAW LESSON I: AUTHOR'S CRAFT DAY | 1DAY(S) || | central el | | 1. THE MONKEY'S PAW (2011) | Ricky Lewis Jr | Short Film by Ricky Lewis Jr:
. _— " " " i e text, inq https://youtu.be/ugjegcILNhM?: byid-bbdUcS5LT
Di9 6 N/A Links to Digital Files/Versions of Resources g:zmm‘ SiXTU 9RADE l SevenTu 9rADe I Ei9UTH CRADE vide an 9
L N " N 2. The Monkey's Paw | Short Film | 2024 by Ture Fiction| Film:
m 1 N/A Sixth-Eighth Grade Standard Alignment " hitps://youtu.be/io2CATj-H-M?si=1_sqsi39bFTHRvle
ol T — v THE MONKEY'S PAW LESSON 3: SUMBOLSM 12 DAYS) || Feomman | wvamx | soamiomd | vy
TP Target T I Core
Common SIXTH [« ] |, 2 1 [T 1
m 1] | All “The Monkey's Paw" Day 1: Author's CT—=— Core ro—
= vitmor | || THE MONKEY'S PAW LESSON 4: FORESHAD
| [TTue rowew's paw wiing: | || THE MONKEY'S PAW LESSON 4. FORE THE MONKEY'S PAW LESSON 6: OBJECTIVE SUMMARIES 1 DAY(S)
1l .
Dear ELA Teacher, - learning | . |cancif || Common SIXTH CRADE SEVENTH
Thank you for downloading The Monkey's Paw Short Story Unift This unit is designed as | | || Common SiXTH Target | || Core ggr"e"m" SIXTH CRADE SEVENTH CRADE EICHTH CRADE
both a deep-dive into author’s craft and a meaningful introduction to Socratic Core - analysis| Standards Literature: 1, 3, 4, 10 Literature: 1, - ! I ”
Seminars. It helps students explore key literary concepts like symbolism, foreshadowing, FM| || standards : wef"{' from th Wiiting: 1,2 wiiting: 1. Standards wﬁ{g”rf 1.2:4:10 wﬁ,ﬁ@'f' 124,10 wf,:‘;“{'?’ 1.2.4.10
and theme while building critical thinking and discussion skills. It's ideal for 6th-8th grade [ THing: - i 9 g
students and is fully adaptable based on your time, tech, and teaching style. lfenrning « lcand + lcandd 'fgfg':""g « | can cite the textual evidence thq| IT.eurni'ng 1. 1 can cite the textual evidence that most strongly supports an
arged ) . arge - ) ’
X Overview of the Unit Structure: 1 a serie series of analysis of what the text says expli analysis of what the text says explicitly as well as inferences drawn
This é-lesson unit guides students through reading and analyzing W.W. Jacobs' The dig chan asthe d from the text. from the text
Monkey's Paw while focusing on: - 9 ) ‘ :
« Author's Craft (Lessons 1-2) e « lcan « lcana « I can describe how a particular stol 2. | can provide an objective summary of the text.
+ Symbolism (Lesson 3) d t . . -
- Foreshadowing (Lesson 4) — and to) andio series of episodes as well as how th Preparation | 1, copies of the Objective Summary Reference Pages.
. imedi .l X !
. gﬁ:g?fvﬂifﬁxE?J‘m-‘ﬁffﬁlg’n 8) | | lcand HCO_TG ‘GS L p‘O: motvhes.fowur? Gf resoluf 2. Have copies of the summary interactive notebook page or have
stanza TSI can analyze the impact of a spe copies and/or a way to display the summary reference page.
Each day includes guiding and interpretive questions, class discussion, Socratic Seminar the del develo and tone. X ) ) i
prompts, and/or writing responses. You'll find editable rubrics, digital student notebooks, ) 3. Copies of the Reading Response Graphic Organizers or student
and slides in PowerPoint, JPEG, and PDF formats to match your needs. + lcang * |can'w + Ican analyze how a particular sen S ——
. ! -
“ What You'll Need: narrat I=iavan fitsintothe oyerall siructure of  te; 4. Lesson 5 Slides Presentation (found in a separate file).
Start with the “Start Here" Implementation Guide. It walks you through pacing, Socratic Vocabulan * lcanwi development of the theme, settindg = ) L
Seminar norms, and flexible roufines for grades 6-8. From there: v 1 1. Aoshbd . . i ot ) g”"’"’.‘g 1. Wiite an objective summary of the text you read.
1. Use the lesson slides for direct instruction and discussion prompts. fime ed convey can write arguments fo support ¢ uestion
2. Assign the student response notebook pages (digital or printable) after each organiz relevant evidence. Interpretive 1. N/A
discussion. 2. Flashfor - o " Question )
3. Use the editable rubrics and conference tools to assess and support student o time || | | Preparation | 1. copies| + | can write informative/explanatory
i 3. Cliffh 2. Copies| convey ideas, concepts, and infor Vocabulary | 1. objective: (of a person or their judgment) not influenced by
3 iThany "
Tips for Success: - 4. Foreshd notebd organization, and analysis of relev personal feelings or opinions in considering and represemmg facts.
. iu;e Less;)m Of to :ef Sot':r‘chc Sem\ngr morlr‘ns. Don't skip it—it builds the " 3. Lesson - 2. Summary: a brief statement or account of the
'oundation for student :ed dws_cusswons allyear. the stol o Preparation | 1 peferences pages from previous I
* You can run full Socratic Seminars or scale them down to quick verbal Guiding . something.
discussions, depending on your time and group. §. Suspen Question 1. Inthei 2. Copies of the Reading Response nerach — -
« The story is short, so consider reading it closely in class and pausing at key K " nerachve 1. There is an interactive notebook pog
now some notebooks. Notebook
points for deeper analysis during each lesson. fiction text: sk
6. Style:T . . i Lesson nonfiction texts, or you can jus
Interpretive 3. Lesson 4 Slides Presentation (foun:
8 Bonus Tools: someth Question 1. How d: summary reference page.
Links to digital versions, editable rubrics, and Google Slides are included in the PDF purpos| || Guiding 1. How does the author use dialogu "
overview file. These can be uploaded to Google Classroom or used for distance 7. Text Str ) Question : Learning 1. This is a bonus lesson for stug
learning. 2. What i sense of what's fo come? Period 3 P
section: . . summaries for texts. This les
Thank you for trusting this resource in your classroom. | hope your students surprise you 8. Charad} 2. How does foreshadowing build su 2. Pass out the interactive ng
with their insights—and maybe even start to love literary analysis a little more. 3. How does the author's use of fore:
spoken ToToTTTrerTOTeT oy TooTer @ e fah the objective summary re;
il il emes (like fare, consequences,
mz’mﬁ;g?&'acher 9. Genre: A genre is a book or story cql { a 3. Take notes on each part 4
martina@thehungryteacherhub.com content, and form. steps with students.
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FIVE STEPS TO CREATE AN OBJECTIVE SUMIMARY:
SUMMARY STEP EXPLANATION

h characters?

AUTHOR'S CPAFT [

I getting in the way

Craftis a pu
vocabulary
formation,

It is establisk

FORESHAHA\AIIRI(“ vmhanale

Foreshadowing is { LESSON S

device used to gi\' Note: I have included YouTube links to
indication or hint ¢ short video versions, but you can easily
come laterin the { search "The Monkey’s Paw,” on Google
Foreshadowing is { and you'll find a few different versions.

creating suspensef 1.THE MONKEY'S PAW (2011) | Ricky Lewis Jr |
of unease, a sensq Short Film by Ricky Lewis Jr:
curiosiTy, or a mar hitps://youtu.be/ugjegclLNhM?si=I5byid-bbdUcS5LT

may not be as theg' 2 the Monkey's Paw | Short Film | 2024 by Ture
Fiction| Film:
https://youtu.be/io2C4Tj-H-M?si=1 sqgsi39bFTHRvle
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EADING RESPONSE EXAMPLES AND WORKSHEETS

NAME:

PART Il: DEEPER SYMBOLISM IN THE MRSV Y

5. Color Syt

el (UMBOLISM LG |RS
and death aggRssment NAME:
explain the|
DATE NOVEL TITLE:
PART I: SYMBOLISM BAY Compare and contrast|
: of the fext, including cq
perceive when you wal
1. Which of the following i In what way is the infor
a) A comparison usi in the movie simila
b) When something
<) Atype of irony wi
d) The repefition of 4
2. Wiite possible meaning
a) Black —
b) White —
6. Personal <) Green—
knocking,
today? Exp|
connectior]| 3. Why do authors use sy
)
Why do you
the movie ad|
4. In The Monkey's Paw, it Do you think ti
represents:

(eSSON 5

“The ONKeY'S PAW"

M

NAME:

CUIDING QUESTION: MAME

GUIDING QUESTION:

“THe PnONKeY'S PAW"
LeSSON ThRee

LeSSON 2

1. To what extent di
depart from e | Ny NNV

come?

INTERPRETIVE QUESTIO!

1. Why do you thinl

RRREERARE  INTERPRETIVE QUESTION:

1. In The Monkey's Paw, the charg)
their lives, but their wishes neverl
suggests that humans have the
always win in the end? Support
connections to your own exper

How does the author use dialog|

seems fo appear over and over again?

o

symbol?

@

How does foreshadowing build 4
How does the author's use of for
fate. consequences, or greed)?

In the important scenes, is there an object, a color, an emotion, or somethi
How does the author use that symbol and why? What is the purpose of the

What is the author frying fo show the reader with those symbols?

GUIDING QUESTION

OPTIOMAL

REpRIAE

R€Y (eSSON 3

INTERPRETIVE QUESTION:

For auth
the auth|
write in

you learn any other lessons than the most obviousg

1. What lessons do you think the author is trying to teach us with this short stor

Use the f
evidenc
you hav
DU

GUIDING QUESTION

In the important

ESSON'S" |NTERPH

Why do yol

1)

GUIDING QUESTION

THE MONKEY'S PAW

Film Comparison

“The Monkey's Paw"

1 think the director and actors in the 2024
Monkey's Paw short film made their choices to

} keep-the story suspenseful.and to-make the
theme clear for a modern audience. For

example, the director uses close-up shots of the.

(eSSON 6  GUIDI

Write an o
summary
text you

Write an
objective
summary
of the text
you read.

THE MONKEY'S PAW

Objective Summary-Response Four

“The Monkey's Paw"

In The Monkey's Paw by W.W. Jacobs, the
White family receives a magical paw from a
visiting soldier. The paw is said to grant three
wishes, but it brings misfortune to anyone
who uses it. Despite warnings, Mr. White
wishes for two hundred pounds. The wish is
granted through the tragic death of his son,
Herbert, whose company pays the family
compensation. Grieving, Mrs. White
convinces her husband to wish Herbert back
to life, but the results are horrifying. In fear,
Mr. White makes a final wish, and the
knocking at the door suddenly stops. The
story shows how greed and the desire to
control fate can lead to devastating
consequences.

Ta

(eSSON 3

1. How

Symbolism-Response

“The Monkey's Paw"

LeSSON 4

GUIDING QUESTION

's Paw is, of course, the
plof device; i represents
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eople’s lives, and those
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e story, each fime.
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THE MONKEY'S PAW

GUIDING QUESTION
“The Monkey's Paw"

LeSSON 4

INTERPRETIVE QUESTION

ing. and tone to
shadows the

e story, the
that the paw

it burn."” This

L hinis thot th

In The
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change
turn oy
story s
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the stor
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In The Monkey's Paw,
the characters believe
they can use the paw
to change their lives,
but their wishes never
turn out as planned. Do
you think the story
suggests that humans
have the power to
shape their own
destiny, or that fate will
always win in the end?
Support your answer
with details from the
story, as well as
connections to your

own experiences and
to other works of
literature or history.

THE MONKEY'S PAW

INTERPRETIVE QUESTION

“The Monkey's Paw"

In The Monkey's Paw, the Whites try to use the -
paw fo control their lives, but each wish ends in
disaster. Mr. White's wish for money comes true, but
only because Herbert dies in a terrible accident.
Later, Mrs. White's wish to bring Herbert back leaves
the family horrified when something begins knocking
at their door. These events show that no matter what
choices the family makes, fate has the final word.

This idea connects to stories many students
know, like Percy Jackson and the Olympians. In that
series, Percy and his friends often fry to change or
avoid the prophecies about their futures, but no
matter what they do, the prophecy still comes true in
some way. Just like in The Monkey's Paw, the
characters’ choices matter, but fate twists those
choices into something they can't control. Both
stories show that trying to fight against destiny can
make things worse.

In the end, Jacobs' story suggests that humans
don't really have the power to shape their own
destiny. The paw symbolizes the danger of trying to
control fate, reminding readers that every choice
has consequences — and sometimes, no matter
what we do, fate always wins.
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PART II: DEEPER SYMBOLISM IN THE MONKEY'S PAW SCHOOL EXIT TICKET I BR L DATE: ____ PERIO:___ m
B\}NDLE Define the following literary devices:

Flashback: Cliffhanger:.

RLY e DATE ___ PERIOD___ %

What is the difference between a word's connotative meaning and its
denotative meaning (connotation and denotation)?

5. Color Symbolism: The story is filled with dark, foreboding imagery. How does the
use of black (darkness, night, shadows) contribute to the mood and themes of fate
and death? Choose one key scene where darkness plays an important role, and

explain the symbolic meaning behind it. 6'".' TH PEAD"VC PESPONSE PUBP'CS

B AMWER KEY | | [

i READING.
PART I: SYMBOLISM BASICS

L4 [RL2 el
e i

PART Il: DEEPER SYMBOLISM IN THE MONKEY'S PAW

5. Color Symbolism: The story is filled with dark, foreboding imagery. How does the
use of black (darkness, night, shadows) contribute to the mood and themes of fate

EXIT TICKET YIRI DATE: ____ pERIOD___ @

Give an example of positive connotation
and negati ion for the ing
examples:

]

EDITABLE AND

DICITAL
=

A word or phrase to describe someone who A word or phrase to describe someone that
is very thin. you don't like very much.

PART I: SYMBOLISM BASICS

1. Which of the following is the best definition of symbolism? E PW E @

RLYrare_ DATE __ PERIOD.___

“Look, is there not plenty of water in the sea where we live? We should scoop up and spray it
towards the sky. The water will be like rain drops and come down fo save the people,” said the Long
Dragon.

a) A comparison using like or as

b) When something stands for or represents a bigger idea RL.I'I' POSSIBLE AN%WERS

“I will do anything fo save the people,” the Yellow Dragon said resolutely.

in A dll o L Lt idlopng Dragon,
PLYwe_ DATE ___ pERIOD___ %
.Which of the following is the best definition of symbolism?
RLo7 POSSIBLE ANS Vv ERS m L7 DATE: ____ PERIOD:___ @
[Compare and confrast a movie portrayal of a book you have read. Explain if the
RL 3 POSSIBLE ANSWERS movie stays faithful to the text and evaluate the choices made by the director
° I actors:
L RL7wwe DATE ____ PEROD___ @ -
%%/9@6 E'—A blyze the effects that the lighting has on a movie portrayal of a text you have [
d: r

CCSS READING LITERATURE STANDARDS EXIT TICKETS FOR 6™-8™

c) A type of irony where the reader knows more than the character

d) The repetition of consonant sounds

2_Positve dendor. Negalive- goun.Posive.val Negalive: orery.

2. Write possible meanings for each color.
a) Black —
b) White —

c) Green —

3. Why do authors use symbols instead of just stating their ideas directly?

le of wiing n T

4. InThe Monkey's Paw, the chess game at the beginning is symbolic because it
- represents:

G PLT e T @

plyze the effects that the lighting has on a movie portrayal of a text you have
a) How well Herbert knows the rules of the game d:

b) Mr. White's tendency to take risky chances

c) The importance of leisure activities in Victorian England . AWord or phrage fg I

You don' .

d) A foreshadowing that the monkey's paw is magical ) UTEPHTUP

—— STANDARDS

FORMATIVE AND SUMMATIVE ASSESSMENTS INCLUDED
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The uguon VOCABULARY INSTRUCTION
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1 have leamed to combine unifs in a way that | did not before. ha aloud, 1 do try to stop and discuss words

After our redlistic fiction unit, we head info oty ;at‘sn my:o?\':gond grmng u(;ms is to have sh;-'dems veobcllmg, wiiting. W . oht ffth grade | was selt-contained and had my students al day. That he year goes on, we get faster at reading, :Ay(;w’%)hvee,ye’crs ol:ecchm%lwasvc m’n-gn::e‘ma;hev | .

my middle school narrative writing unit. This oang.ovol: Ierreacing ane. wilthng AEMUCH s posiol that our reading block alone was 90 minutes. It worked that our closing was ~ lifiows me to do more explicit vocabulary 3 i had 90 minutes for just my reading insiruction. My fourth yeor o

dact s Gl Fre i 1 this. | front load the conceps at the beginning of each reading unit b Liing a novel, we just make a section for LR 1ooching, | wos a sixth grade ELA teacher with just 90 minutes

ROIOCl DU Oy ARG, Used unit, and then we spend the rest of unit digging deeper into the " ond” ks we go. Somadays this means we add one | e 1 tor both reading and writing. As | type this, | am going into my

o e s gl oo [FLA concepis through reading, wilting, ond discussion, Language Arts and had 55 precious minutes, | realized that my “closing et through three-four words. We do vocab) e = ; =
narative texts. We use each one as our g g

mentor texts and students complete a

needed o change. st use Google 1o look up all the extra stuff, 5T CRADE DAILY LESSON POUTINE
different type of narrative essay based on

f 4 %T/\&I, M\[}ﬁ %? REALIS CTION Blerat. 1 wanted my daiy closing 1o be more varied and keep my students Smin. | Stotus of the Class [Checkdn wilh students fo see what fhey are reading and
the menforfext naalive Aovelswe Used: oAb AL Led. In the lesson | aiways just wiite, “Have students share thei thinking aloud,” what they pian fo do fof round one of Daly &)

mmm E realistic fiction and terature terms unit. |- s jisé are some other.activilies | do for.our.closing Matnr,ty ) 20min. | Round one of Dally 5
), ? il students picking a self-selected realistic = 1 - «Students can read, write, listen to reading, or do word work.
% ¢ pepsidd ool g botiins e A=m beabulary: Instead of a Socratic seminar and the wrifing assignment | will ask -y
ek [Chost ks £ Gracts, Fradic ihe M‘ghﬁy " dents 1o find 4-5 interesting or unknown words while they (or I) are reading. E/; . 20min. | Read the novel study chapters out loud 1o the class
ey then fil ot o vocab organizer {shown in fhe examples in he vocabulary
i m < Smin. | Students answer the guiding or Inferprefive quesfion [Somefimes | ask fhe guiding
The historical fiction reading unit and e Quisiders in 8 fo modal.al Meratire ction). For the closing, | would have students share their words, and tell me ¥ » Lol e £ el

concepts. question and sometimes | ask the inferpretive question and we rewrite). | really
accompanying novel studies come next. encourage them fo fry and find evidence from the fex!

Students continue to ufilize the literature

at they think they mean based on context clues. { | did the|
quick wif

by teaching all the literary terms first, and

t i G er editing, assessing, or conferencing: Instead of wrifing a response | give . ! 2 * also still 48| 20 min. Round two of Daily §
erms and analysis they learned during the T e my mentor texts for examples. reading Students can read, write, liten to reading, or do word work
redlistic fiction unit, but now they also start i
digging deeper info the elements of rther into the unit, studel > ’ and have the students share their
historical fiction and how the historical poding responses for the i () The Socratic Seminar | fewalneywosdadd
fiction novels compare to history and MIDE ion novels, u!;er \kr\;:hve b m?opu quéck cnsc( about Dvo,od / approach is the say on a chart or on the white
sing Freak the ar? Provide evidence.” This s for ore
. Iso a focus and, aip_ | " backbone of many f their classmates
r work in this unil {0 | | i i
k‘}‘aﬁrl% nel anih k‘}e@,? middle fdrug el | gL?’,Xrecc:mg Un':i.
Students have spent most of the first semester ~ NONFICTION P iterature novel uf k < itis not meant fo ROUTINE
working on literature terms and analysis, so the | ™% W™ *9 Kt o fres wetoes ighth grade CC| jacicr consume your life
next unit is nonfiction. oo} of ‘g?ﬁ'f‘o'g?;zm; and stress you out! | e
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. / d Vi
This unit starts by teaching all the nd \Jo Doy 15 l\\! (] ’J| [l nature) Ido mc“;)df I" N OVery W esfon and/orSocrafic seminar
terms first, and we use my mentor tf \ ) M. i) lesson, but | assure 5 eave thei thinking on the board,
examples. This could also easily be df ¢ 0415 More, (b AR you | do not do a ov.
nonfiction articles, essays, speechd L S | full-blown Socratic
‘ This poetry unit was kind of the inspiration for this e ‘ Seminar every class
As we get further into the unit, studefll  whole idea of an enfire year worth of middie ] P i period sy modeing, or
writing their own reading responses [l school ELA curiculum. | made this during my \[(Y (11T Qv :
self-selected literary or naative nol fourth year of teaching middle school ELA, He went b
novels, after | have modeled each when | wanted my students to really be (o flem r |
response using Anne Frank (seventfl reading, writing, and analyzing when we were 1 W mv” qumw i w,’“ ; - —
and Their Finest Hours (eighth grd doing areading unit. \£ /' HL (bf N . Db icer!!! g T”E PUPPOSE (
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% el Q ]E’ Lo M‘)W ' o | . - AL :Z)m some of my maj ‘, seminars work best with | |

authentic texts that

* Have student invite authentic inquiry.

* Practice heari|
viewpoints
* Debating in a
* Make student:
evidence
It's not perfect from
forever in the begin
faster, and better.
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If you have owned these units for a long time, | am so sorry for the long
overdue updates. | made them when | taught fifth grade and | just kept

requentfly agfed quegliong

WHEN DO YOU ASK THE HOOK QUESTION? HOW DO YOU HAVE STUDENTS RESPOND?

+ 1 ask the question before we start reading (verbally) just to get them
“hooked" on the chapter(s). Sometimes | don't ask if.
+ Idon't make them write anything.

HOW DO YOU ACERS ST\DENTS2

Preparing the students:
While students should
read carefully and
prepare well for every
class session, it is usually
best to tell students
ahead of time when
they will be expected to
particioate in g Socratic

w
« Ithink - '
not tho: %
» froma (/l/
<ianciar| WHEN DO 1 ASK THE COMPREHEMSION QUESTIONS?
and cofl This is probably one of my most asked questions
readingll and | still don't have the perfect answer, but this '“t Establishing your role:” Though you may assume leadership 1j
: 3:“(’2"' is my honest one: These are 100% included for through determining which open-ended questions students will nd
- Thave ¢ foi':f.ﬁ:’?gffJéiﬁlﬁéku'rhm"\"iﬁ'ﬁinm' explore (at first), the teacher should not see him or herself as a he| Socratic seminars are named for their embodiment of Socrates' ‘4“*%7
standarl| during the read aloud and just have a couple significant participant in the pursuit of those questions. Youmay [Lcidl  belief in the power of asking questions, prize inquiry over information
wiiting. [}l students verbally answer. _% find it useful to limit your intrusions to helpful reminders about ou] | @nd discussion over debate. Socratic seminars acknowledge the
procedures (e.g. “Maybe this is a good time to turn our highly social nature of learning and align with the work of John
On the other hand, I have used some of these o 4 attention back the text?" “Do we feel ready to explore a Dewey, Lev Vygotsky, Jean Piaget, and Paulo Friere.
same novels and reading unifs for books clubs \;( i different aspect of the text2"). Resist the urge to correct or L . X . . o
g of literature :vcles. and o 'hm(e -"S'f;nc'isr luse *Ufp / redirect, relying instead on other students to respectfully BT]  Efe srael succinctly defines Socratic seminars and impiies their rich
\ BTN Gt conoprehension quesfions fo guide the e ! challenge their peers' interpretations or offer alterative views. benefits for students:
k2= i The Socratic seminar is a formal discussion, based on a text, in which
¥ “\i WHEN DO | ASK THE CUIDING QUESTION? Assessing effectiveness: Socrafic seminars require assessment the leader asks open-ended questions. Within the context of the
o that respects the central nature of student-centered inquiry to BW discussion, students isten closely to the comments of others, thinking

their success. The most global measure of success is reflection, critically for \E\‘
both on the part of the teacher and students, on the degree to b themselves, and

which text-centered student talk dominated the fime and work articulate their Jo ‘,,,y 5 kindgf

of the session. Reflective writing asking students to describe 1. own thoughts Vi X8 1”)
their participation and set their own goals q  ond their {15 e, s

2227 §

their thinking. | keep it displayed while 'm
reading so they don't keep asking, “What
was the question again2” The students
then do a quick write (3-5 minutes) after

&Wﬁ@@ | ask the guiding question before we start
MM reading that day. It's essentially to “guide”

=1 the read aloud fo answer the question. responses fo the v St b
S— &%) fco(; ngUfefoen’lrl.l:OfS thoughts of 0 Boy 15 e aenio ,\'ﬁﬂ -
| oo eliecive.as oihers They lean (o flewent b ot
well. Understand to work o o ot o
WKN DO 1 ASK M IMEPPPEI'IVE (MXI'IOM '“‘ that, like the seminars cooperchve»y ‘)r Htw oo b
themealvac tha o L5 wrif

SOCRATIC SEMINAR IMPLEMENTATION GUIDE INCLUDED
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